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Abstract 
This study aims at recognizing the effects of Quranic memorisation on students’ English 
language performance. In general, numerous secondary-level institutions in Malaysia are 
practising 30 ‘Juz’ (chapters) of Quranic memorisation syllabuses to encourage the students 
to fathom the art of Quranic memorisation. Therefore, this study was conducted to rule out 
that Quranic memorisation can bring about a great impact on the student’s academic 
performance generally and in the English language specifically. For the said effects, 208 
‘Huffaz’ or students of Quranic memorisation (N=208) of different ages from two schools were 
approached.  Results were compiled and analysed using SPSS. The results revealed a 
significant relationship between memorising Al-Quran and academic performance precisely 
in English language subjects. Thus, it can be summed up that memorising Al-Quran should be 
paid attention to as it plays a role in contributing to students’ excellent academic 
performance.  
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Introduction  
A lot of research has been conducted on the role of memory in the process of teaching and 
learning. Memory is an essential component of teaching and learning. It is the foundation 
upon which knowledge is built and retained. Memory plays a critical role in the process of 
teaching and learning, as it allows students to store and recall information, which is essential 
for successful learning. Memory allows our learners to store information that they have 
learned and recall it when needed. Without memory, our learners would not be able to retain 
any information or knowledge that they have acquired. Memory is thus essential for 
successful learning because it allows human beings to remember what they have learned and 
apply it in different contexts. For example, if students have learned a certain new concept in 
their science class, they can use their memory to recall this concept when solving problems 
in other subjects such as English, geography, or mathematics. Memory also affects the way 
that students learn. Research has shown that human memories are organized into networks 
of related concepts and ideas. This means that when our learners learn something new, their 
memories are organized into networks that allow them to easily recall related information. 
For example, if a student learns about photosynthesis in biology class, she or he may be able 
to recall related concepts such as respiration or cellular respiration more easily because these 
concepts are connected in his or her memory network. This makes it easier for students to 
remember what they have learned and apply it in different contexts. Without memory, 
learning would simply not be possible (Adnan, 2009). 
As aforementioned, one way in which memorising can help with learning is by providing a 
way to store information so that it can be retrieved later. When we memorise something, we 
are effectively creating a mental file where we store the information. When we want to recall 
the information at a later date, all we need to do is access the file and retrieve the desired 
information. This process is extremely efficient and aids our ability to learn new things quickly 
and effectively. Another benefit of memorisation is that it helps us organise our thoughts and 
knowledge in a more logical manner. When we try to remember something without any sort 
of organisation system, it can be very difficult to recalled what we have learnt previously or 
even find specific pieces of information when needed. However, if we use some form of 
organisation such as grouping related items together or linking new concepts with existing 
ones, recalling this information becomes much easier as our brain knows where to look for 
specific pieces of data (Ilias & Adnan, 2012). Having stated the above, there is no universal 
method of instruction when it comes to the process of acquiring new knowledge for young 
and not-so-young learners alike. Some students believe that learning best via listening and 
taking notes is the most effective method for them, while others find that learning best 
through memorisation of material is the most effective method for them (Tahir et al., 2020b). 
In spite of the fact that every approach to education has both advantages and disadvantages, 
the purpose of this study is to investigate whether or not learning a language vis-à-vis 
memorisation techniques is beneficial for Muslim students in particular. 
 
Literature Review 
Learning and Memorising 
One of the main benefits of memorising information is that it allows us to recall facts and 
figures easily. This can be particularly useful when a student needs to remember something 
for an exam or test. If this student has already committed the information to memory, then 
she or he will be able relate it quickly when under pressure which can help improve his or her 
grades. Another benefit of memorisation is that it helps embed knowledge in the long-term 
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memory (Huang, 2018). When a student or learner first encounter new material, it is stored 
in her or his short-term memory which has a limited capacity. By actively trying to recall what 
that student have learned soon after first encountering it (i.e., through rote learning or 
repeating out loud), the material has a greater chance of being transferred into the long-term 
memory where it will be less likely to be forgotten. So even if that student does not really 
need the information at hand, committing it to memory now could pay off later down the 
track (Tahir et al., 2020a, 2020b, 2021). 
Still, it should also be noted that not all forgetting is bad. sometimes ‘forgetting’ certain things 
can actually help our learners to more deeply understand and store other related pieces of 
information better (a process known as ‘disuse atrophy’) (see, Miwa & Terai, 2014). So, if 
nonessential details are starting to clog up her or his mental space, deliberately forgetting 
them may not always be such a bad idea after all. Nevertheless, on average people only forget 
around 5% per year regardless of whether they try hard to remember or make any special 
efforts (Kirsch, 2006). Memory decline only becomes apparent once people reach older age, 
until then our memories remain pretty stable throughout our lives. It must also be mentioned 
that despite its advantages, using rote memorisation as the primary mode of study certainly 
is not without its criticisms (see, Jimarez, 2005; Khoii & Sharififar, 2013; Noroozi & Salehi, 
2013). One issue often raised is that by fixating on getting individual words and sentences 
perfectly correct - in isolation from everything else - students using this technique may 
struggle to see the bigger picture and that fail to understand how different concepts interlink 
with each other. Another concern is that because it encourages passive regurgitation of 
information verbatim rather than active analysis and application, memorising things does not 
necessarily promote higher-order thinking skills such as criticality and creativity. Additionally, 
depending on which method of rote learning is used, for instance massed practice versus 
spaced repetition, a student runs the risk of overloading or under-stimulating his or her 
working memory respectively. 
 
Memorising Holy Scriptures 
Quranic memorisation as a practice in Islamic life has been applied since time immemorial 
because the Al-Quran is the foundation and basic principle of life as a Muslim. This, 
memorising the Al-Quran is the most apt method to acquire and appreciate Muslim life. 
Studies have been done to prove that Quranic memorisation produces Muslims who not only 
possess a great body of knowledge but also have accurate memory and outstanding ability to 
store data (Mohd et al., 2019). Remembering occurs when one sends, stores, and memorises 
information or knowledge. Gredler (2009) mentioned that learning involves transferring 
information from the environment to the brain. De Houwer et al (2013), define learning as 
ontogenetic adaptation or behavioural changes that happen within an organism that results 
from the environment of the organism. Remembering and learning are contingent on one 
another and to add to that, remembering involves one core cognitive process in the brain 
called memory (Mariam et al., 2016). It is a mental process that allows human beings to access 
their past, complete with all the schemata and skills that one has developed. 
It is well known that Muslims are a community that is concerned with the task of maintaining 
the sanctity of the Holy Quran. This endeavour is carried out in a variety of ways, one of which 
is the memorisation of the Quran, both on a word-by-word and letter-by-letter basis. This 
Quranic teaching technique is the early education system in Islam that was taught by Prophet 
Muhammad (Peace Be Upon Him / PBUH) to his disciples. This early educational approach 
was based on the teaching of the Quran. The method of teaching the Quran via memorisation 
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that was utilised by Prophet Muhammad PBUH is consistent with the method that was utilised 
by the archangel Gabriel (Alaihis Salam / AS) when providing quranic revelations (Al-A'la 87:6). 
This was the methodology that was utilised by the archangel, and it is an endeavour to ensure 
that the sunnah (teachings) of the Holy Prophet is practised. 
The protection of the Quran through memorisation takes place in society even today. The 
most important aspect to be taken into consideration is that the Quran must be protected by 
the Huffaz who are sincere, pious, and zuhud (does not care for earthly matters). The roles 
played by the Huffaz are undeniably essential as it has been proven that these individuals who 
memorise and appreciate the content of the Quran may bring about positive changes in 
society. Efforts to enlarge the Huffaz community are embraced well, especially among the 
Muslim citizens of Malaysia. The emergence of many Maahad Tahfiz (Quranic memorisation 
schools) and classes proves the acceptance of this initiative within Malaysian society. Adding 
to that, Nordin (2015) claims that the number of new students in Quranic schools, whether 
state/federal government run or private ones, increases year by year. This is due to the 
awareness of how vital the memorisation of al-Quran is, amongst others, in elevating 
children’s academic performance (Ismarulyusda et al., 2016).      
From an educational perspective, the memorisation of the Quran leaves a positive impact in 
terms of students’ moral and academic development. Quranic memorisation appears to be a 
factor influencing academic performance among Muslim students, as observed by Salasiah et 
al. (2012). Muhaidi (2010) argues that moulding students into holistic and quality individuals 
is parallel to the National Education Philosophy, especially towards enhancing the potentials 
of students in a holistic manner to create balanced and harmonised citizens and individuals 
who are knowledgeable, spiritual, rational, and in good health, in line with the greatness of 
the Quran. It has been proven that Quranic memorisation can potentially elevate the lives on 
young Muslims both in mental and physical terms. There is a significant relationship between 
Quranic memorisation with Islamic practices by young Muslims and also their physical and 
mental health, where the contributing factor is the total number of pages that they have 
memorised (Santibuana et al., 2019). Having discussed that, memorisation from the 
neuroscience perspective involves the processes of learning, memory formation, memory 
storage, and memory recall, proving the extraordinary cognitive functioning that happens in 
the human brain (Julianto & Bhinnety, 2011; Zulfa et al., 2012). 
Dzulkifli and Solihu (2018) reviewed several methods of Quranic memorisation and supported 
the thought that Quran memorisation can lead to better learning experiences. Nawaz and 
Jahangir (2015) studied the correlation between Quran memorisation and the learning 
performance of 36 Huffaz students. The study revealed positive differences in the academic 
abilities of Huffaz students before and after the process of Quranic memorisation. Moreover, 
the analysis showed overall positive impacts on Huffaz education and sociocultural life (see 
Hashim, 2015). In Quranic memorisation research, one of the most influential papers is about 
the Al-Quran memorisation software, ‘e-Halagat’ (Elhadj, 2010). Elhadj (2010) proposed and 
developed an interactive computer program of the holy Quran mimicking the typical methods 
followed in Quranic schools or in Quranic learning groups at mosques. The most recent 
development in this matter is that of Alsharbi et al. (2021) who developed a simulator that 
reinforced the learning model to improve the teaching experience. The system was developed 
specifically for non-native Arabic children in Quranic and Islamic knowledge education. The 
system also focuses on the evaluation process and can suggest dictionaries to improve a 
child's learning. 
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Meanwhile, Anasuhah et al (2021) studied an interesting aspect of Huffaz intelligence in which 
130 Huffaz students were examined to measure emotional intelligence (EQ) and spiritual 
intelligence (SQ), their needs, curriculum, and learning styles. The findings of Zakaria (2021) 
revealed that learners who are very good in memorisation are able to chart excellent 
academic performance of up to 12.243 times higher compared to the archetypal young 
learner. The study used a binary logic regression statistical model because it is more flexible 
and did not require the variables to meet normal assumptions. Taat et al (2021) studied the 
influence of curriculum, school climate, and student academic attitude of 81 Tahfiz school 
students in Kota Kinabalu, Sabah aged between 10-12 years old. The study involved the use 
of Exploratory Factor Analysis (EFA) in a questionnaire on school climate and academic 
attitudes. 
Another article on auditory sensory gating in Huffaz students by Dzulkarnain and his 
colleagues was also published 2020. In this experimental research, a total of 23 volunteers 
were recruited, 11 of them were Huffaz who had memorised 30 chapters of the Quran, while 
the other 12 participants were non-Huffaz who served as control. The conclusion that can be 
drawn from the findings of the research is that the Huffaz group and the non-Huffaz group 
vary somewhat from one another in terms of their capacities. Black et al (2020) also 
conducted research to study whether memorising the Quran enhances one’s memory 
capacity in both theoretical and practical ways. The verbal and visuospatial learning of a 
sample population consisting of three different types of individuals is the primary focus of this 
research. In the first group were ten Huffaz who had committed the whole of the Quran to 
memory. In the second group were twelve Muslims who had not committed the Quran to 
memory but were acquainted with the text as a result of early education and religious 
responsibilities. And finally, the third was made up of 10 individuals who claimed to have no 
prior knowledge of neither Islam nor the Al-Quran. The findings of the investigation led the 
researchers to conclude that there was no indication of a generalisation of the Huffaz group's 
learning ability. The majority of the members in the group did not really comprehend Arabic, 
yet they had a comparable level of Quranic memorisation. 
This present research effort was conducted to identify whether Quranic memorisation may 
increase academic performance among Tahfiz school students in Malaysia. The findings are 
anticipated to give insight into the impacts of Quranic memorisation on the academic 
performance of Huffaz students, for they are believed to hold potential in contributing to the 
country’s social development. 
 
Research Methodology 
This study employed a wholly quantitative method as the main approach to gather valid and 
reliable numerical primary data. The data has been collected through a survey form using 
Google Forms. A total of 208 students from Maahad Tahfiz Negeri Pahang and Sekolah Izzudin 
Shah Perak responded to the questionnaire distributed. A purposive sampling method was 
applied where those respondents are students who have memorised Al-Quran with a 
minimum of one to five chapters (juz). The questionnaire was adopted and adapted from (Anis 
and Sabri, 2017).  
 
Research Objectives 
To date, Maahad Tahfiz and classes of al-Quran recitation are well received among members 
of the Malay-Muslim majority group within the borders of Malaysia. This could be due to the 
awareness of this community segment towards the importance of Quran memorisation in 
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enhancing children’s learning performance (see Ismarulyusda et al., 2016). However, a 
question arises: What are the actual effects of Quranic memorisation on students’ actual 
academic performance? Hence, two main objectives drive our academic inquiry.  
The first, is to identify the effects of Quranic memorisation on students’ focus whilst learning 
parts of the English language. The Holy Quran is a sacred text for Muslims around the globe, 
and its memorisation is a key part of Islamic education and especially in professing the religion 
and its belief system. Therefore, memorising the text is not only important for religious 
reasons, but also for the positive effects it might have on students’ focus span whilst learning 
parts of the English language or other academic subjects in school. The second objective is to 
investigate the effects of Quranic memorisation on parts of students’ general English 
language performance. The effects of Quranic memorisation on parts of students’ English 
performance have been the subject of debate in recent years. Deeper understanding of how 
memorising the Quran can help second language and foreign learners of English, as well as 
how the act of memorisation can affect their overall performance in this second / foreign 
language will be very useful to actual classroom practice in future. 
Statistical analysis was performed using IBM SPSS 25.0. Most of the variables in this study are 
categorical except for Quranic memorisation. The variable of Quranic memorisation uses an 
interval scale as an answer scale (1 = Strongly Disagree to 5 = Strongly Agree). The mean score 
interpretation is adapted from Norasmah and Salmah (2011) as shown in Table 1. This study 
used descriptive and inferential statistics to find out the research objectives. The descriptive 
statistics include frequency and percentage analysis, the mean and standard deviation to 
examine Quranic memorisation among students. The inferential statistics, on the other hand, 
include correlation and simple linear regression analysis to find out the association and effects 
of Quranic memorisation on English performance. The Cronbach’s Alpha value of this study is 
considered to be very high with a value of 0.932. 
 
Table 1 
Mean Score Interpretation 

Mean Score Level 

1.00 – 2.00 Low 

2.01 – 3.00 Moderately Low 

3.01 – 4.00 Moderately High 

4.01 – 5.00 High 

 
Research Findings  
Most of the student respondents who completed the questionnaire were 15 years old (mean 
= 15.32, SD = 1.281) with a minimum age of 13 and maximum age of 18 years old. 73.6% (n = 
153) are male students and another 26.4% (n = 55) are female students.  
 
The Effects of Quranic Memorisation on Students’ Focus whilst Learning Parts of the English 
Language  
Table 2 reveals the values of frequency, percentage, mean and standard deviation for Quranic 
memorisation. The overall mean score for Quranic memorisation is at a moderately high level 
(mean = 3.56, SD = 0.903). For the item (all items have been translated by our team members) 
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‘Al-Quran memorisation activities can reduce the level of emotional stress and increase my 
level of calmness to focus on English subjects’ (mean = 3.58, SD = 0.934) the “agree” 
percentage is 49.6%, the item ‘Memorizing the Al-Quran has made a big difference and impact 
on my excellence in English subjects’ (mean = 3.37, SD = 0.917) shows an “agree” percentage 
of 42.3% and for the item ‘Al-Quran memorisation activities improved my memory and focus 
on English subjects’ (mean = 3.48, SD = 0.917) the positive value percentage is 45.2%.  
For the item ‘Discipline when memorizing the Al-Quran helps me discipline myself in reviewing 
English subjects’ (mean = 3.48, SD = 0.917), the percentage who agree is 47.6%, the item 
‘Being busy memorizing the Quran is not an obstacle for me to achieve success in English 
subjects’ (mean = 3.86, SD = 0.850) has an “agree” percentage is 67.3% and the item ‘Al-Quran 
memorisation activities helped me to excel in English subjects’ (mean = 3.47, SD = 0.916) 
shows a positive percentage of 47.1%. Additionally, for the item ‘The more parts of the Qur'an 
memorized, the stronger my memory becomes when reviewing English subject’’ (mean = 3.48, 
SD = 0.890) the percentage that agree is 44.7%, the item ‘The Al-Quran 30 chapters; 
memorisation activity is not a burden to my English subject learning’ (mean = 3.75, SD = 0.881) 
with an “agree” percentage is 62.1%, item ‘I am able to focus on English subjects even though 
I have to memorize 30 chapters of the Al-Quran’ (mean = 3.80, SD = 0.850) scores a percentage 
is 65.4% and the item ‘The achievement of my Al-Quran memorisation goes hand in hand with 
the achievement of my English subject’ (mean = 3.33, SD = 0.957) shows an “agree” 
percentage of 40.9%. 
 
Table 2 
Level of Quranic memorisation 

No. 
 

Items Percentage (%) Mean S.D 

SD D A SA 

1 Al-Quran memorisation 
activities can reduce the level 
of emotional stress and 
increase my level of calmness 
to focus on English subjects. 

1.9 
(4) 

6.7 
(14) 

30.8 
(64) 

18.8 
(39) 

3.58 0.934 

2 Memorizing Al-Quran has 
made a big difference and 
impact on my excellence in 
English subjects. 

3.4 
(7) 

9.6 
(20) 

31.7 
(66) 

10.6 
(22) 

3.37 0.917 

3 Al-Quran memorisation 
activities improve my memory 
and focus on English subjects. 

2.4 
(5) 

7.2 
(15) 

30.3 
(63) 

14.9 
(31) 

3.48 0.917 

4 Discipline when memorizing 
the Al-Quran helps me 
discipline myself in reviewing 
English subjects. 

2.9 
(6) 

7.2 
(15) 

34.1 
(71) 

13.5 
(28) 

3.48 0.917 
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5 Being busy memorizing the 
Quran is not an obstacle for me 
to achieve success in English 
subjects. 

- 5.8 
(12) 

43.3 
(90) 

24.0 
(50) 

3.86 0.850 

6 Al-Quran memorisation 
activities helped me excel in 
English subjects. 

3.4 
(7) 

6.3 
(13) 

34.1 
(71) 

13.0 
(27) 

3.47 0.916 

7 The more parts of the Quran 
memorized, the stronger my 
memory becomes when 
reviewing English subjects. 

1.9 
(4) 

7.2 
(15) 

30.8 
(64) 

13.9 
(29) 

3.48 0.890 

8 The Al-Quran 30 chapters; 
memorisation activity is not a 
burden to my English subject 
learning. 

0.5 
(1) 

6.7 
(14) 

40.9 
(85) 

21.2 
(44) 

3.75 0.881 

9 I am able to focus on English 
subjects even though I have to 
memorize 30 chapters of the 
Al-Quran. 

- 6.7 
(14) 

44.2 
(92) 

21.2 
(44) 

3.80 0.850 

10 The achievement of my Al-
Quran memorisation goes 
hand in hand with the 
achievement of my English 
subject. 

1.4 
(3) 

17.8 
(37) 

28.4 
(59) 

12.5 
(26) 

3.33 0.957 

  Overall Score for Quranic memorisation 3.56 0.903 

* SD – Strongly Disagree, D – Disagree, A – Agree, SA – Strongly Agree, SD – Standard 
Deviation 

The quantitative data above illustrate that firstly, memorising the Quran helps to improve 
students’ concentration and focus. This is because it requires intense concentration and focus 
in order to remember all the verses and surahs. This improved concentration and focus can 
then be transferred to other areas of study, such as English learning. Memorising the Quran 
also helps to develop mental discipline, which can be beneficial when studying English as it 
requires a great deal of discipline in order to learn grammar rules and vocabulary. Secondly, 
memorising the Quran can help to improve students’ memory skills. This is because it requires 
them to remember large amounts of information in a short period of time. This improved 
memory capacity can then be used when studying English, as it requires students to 
remember large chunks of vocabulary and grammar rules. Furthermore, memorising the 
Quran can help to improve students’ ability to recall information quickly, which can be 
beneficial when taking tests or exams. In short, there are many positive effects of Quranic 
memorisation on students’ focus whilst learning parts of the English language. It helps to 
improve their concentration and focus, memory skills, and even instil confidence when 
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listening and speaking. It is clear that Quranic memorisation can be beneficial for students 
who are learning parts of the English language. 
 
The Effects of Quranic Memorisation on Parts of Students’ General English Language 
Performance 
Table 3 depicts English language performance using the grade obtained in the English subject. 
The majority of students scored an ‘A’ grade which is 75.9% (n = 158), while 14% of them (n = 
29) scored a ‘B’ and only 10.1% of students (n = 21) managed to get ‘C’ in this subject. 
 
Table 3 
English Language Grade 

Grade Frequency Percentage 

A 158 75.9% 

B 29 14% 

C 21 10.1% 

 
Correlation Analysis 
There is a positive relationship between Quranic memorisation and English Language 
Performance (r = 0.241, p < 0.001). The correlation coefficient values of 0.241 show that these 
two variables have a positive association, as seen in Table 4 below. 
 
Table 4 
Quranic memorisation and English Language Performance (ELP) 

Variable Quranic memorisation ELP 

Quranic memorisation 1 
n = 208 

0.241 
(0.000) 

ELP 0.241 
(0.000) 

1 
n = 208 

 
Simple Linear Regression Analysis 
The direct effect of the influencing of independent variables (Quranic memorisation) with 
dependent variables (English language performance / ELP) is tested. As illustrated in Table 5, 
5.8% of the total variation in English language performance can be somewhat linked to the 
act of Quranic committal to memory. The model is significant since the F-test value is 12.672 
with a p-value less than 0.001 (p = 0.000). Since the p-value for independent variables is less 
than 0.001 (β = 3.560, p = 0.000 < α = 0.001), it can be concluded that Quranic memorisation 
has indeed influenced English language performance among students. The value of β = 3.560 
indicates that for every single sentence increase in Quranic memorisation, the English 
language performance or ELP will increase by 3.560. 
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Table 5 
Simple Linear Regression EPL based on Quranic memorisation 

  B T Sig. 

Constant 62.333 17.178 0.000 

Quranic memorisation 3.560 3.560 0.000 

R2 0.058 ▲R2 0.053 

F 12.672 Sig. 0.000 

* Independent variable = Quranic memorisation, Dependent variable = English Language 
Performance 
 
Other Observations from the Data 
The practice of Quranic memorisation is linked to improved academic performance in various 
studies, including those related to English language proficiency, as shown, and cited in the 
first and second sections of this paper. For example, studies conducted in Saudi Arabia found 
that students who had memorised the Quran scored higher on tests of English grammar and 
vocabulary than those who had not. Undoubtedly, the potential benefits of Quranic 
memorisation for English language learners are numerous as gleaned from the data we 
collected. First, it helps to develop a student’s ability to remember information, which is an 
important skill for any language learner. Second, it may even help to improve pronunciation 
and intonation when speaking English, as some sounds used in the Quran might be similar to 
those used in English. Finally, it can also help to increase a student’s confidence when 
speaking, as they will be more familiar with a new language due to their knowledge of the 
Quran which is in Arabic. That being said, there are potential drawbacks associated with 
Quranic memorisation for English language learners. For instance, it can be time-consuming 
and may take away from time that could be spent studying other aspects of English language 
learning such as grammar or reading comprehension. In addition, some students may become 
too focused on memorising the holy scripture and neglect other aspects of their education 
such as writing or listening skills in English. Furthermore, there is also a risk that students may 
become too reliant on rote learning and not develop other important academic skills such as 
critical thinking or problem-solving, which is very much related to learning a new and foreign 
language like English. 
Overall, we can tentatively yet safely argue that Quranic memorisation can have many 
positive and some negatory effects on parts of students’ general English language 
performance. It can help to improve memory and pronunciation skills but may also take away 
from time spent studying other aspects of the new and foreign language. Therefore, it is 
important for teachers and also parents to ensure that students are perhaps not 
overburdened with Quranic memorisation (as part of their formal educational curriculum in 
school) and that they are given adequate time to focus on aspects of their other school 
subjects as well. Outside of school hours and as part of the informal educational and personal 
development curriculum, for young Muslim children and teenagers at least, learning the 
Quran should continue to be given priority not merely for religious reasons but also for the 
general educational benefits linked to this inherited practice. 
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Conclusion 
There is a considerable correlation between learning the Quran by heart and doing well 
academically, particularly among the Huffaz that responded to the survey questionnaire that 
we originally distributed. In line with the findings of previous research conducted by Dzulkifli 
and Solihu (2018); Gredler (2009); Salasiah et al (2012); Zakaria (2021), and others, the 
findings of this present research effort have illustrated that memorisation of the Al-Quran is 
a holistic approach that offers positive impacts to students’ mental and academic 
performance. The data we collected show that apart from raising the Islamic knowledge of 
school-going students, Quranic memorisation can also improve their general academic 
performance, specifically in English as they become more focused and have better discipline 
in the educational process in school. Quranic memorisation not only enables these students 
to be excellent in memorising the Al-Quran and Islamic teachings, word by word and letter by 
letter, but it also helps them to be more attentive and productive in learning, in general. 
In the long term, the memorisation of the Al-Quran should not only be limited to the realm of 
religious studies or within the walls of Islamic schools, due to the fact that having the capacity 
to recite the Quran has a variety of advantages, most notably towards improvements in the 
general academic performance of young students (Fairuzillah & Listiana, 2021). Students who 
memorise the Quran will not only improve their ability to recall information, but they will also 
be able to develop their capacity for deeper thought as a result of this activity. Of course, 
learning the Quran by heart is the first step and a prerequisite for mastering Islamic teachings, 
but within the limits of our study it is shown also be benefit a student’s academic and 
cognitive growth in general.  
Based on the data collected and within the scope and limits of our research effort, we 
recommend that skills in memorisation of the Quran should be given some attention at 
primary and secondary school levels in Malaysia. Parents should also play their roles to 
encourage and support their children in this endeavour, further this beneficial practice might 
also be replicated in the learning and memorisation of other holy scriptures from other 
religions such as the Holy Bible for the Christians or the Rig Veda for the Hindus in Malaysia. 
What is most important from an educational standpoint is to keep an open mind and to offer 
positive suggestions towards students’ better academic performance, as well as moulding the 
younger generation into holistic and quality members of Malaysian society for the 
immediatee future and beyond (see Adnan, 2017a, 2017b; Muhaidi, 2010). 
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