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Abstract

Background/purpose: The role of teachers is vital in educational institutions. They are
considered the main pillar in the educational system. As Malaysia is going through educational
transformations and moving towards the fourth industrial revolution, teacher wellbeing is
one of the areas that needs to relook. The concept of wellbeing among teachers has been
taken attention in educational institutions due to its great importance. This study aims to
identify the elements associate with the wellbeing of teachers in Malaysia. Therefore, the
purpose of this study was to review the previous studies on wellbeing in teaching
professionals. Methods: The studies that investigated the wellbeing of teachers in Malaysia
were retrieved from Science Direct, Scopus, and Google Scholar, and selected studies were
reviewed. Implications: A career as a teacher is plagued with difficulties, such as workplace
stress, anxiety, and a heavy workload, all of which interfere with one's wellbeing. Previous
studies looked at a variety of factors to create strong teacher wellbeing, including job
satisfaction, resilience, emotional intelligence, and so on. Exploration of additional
psychological components is critical for improving teachers' wellbeing. Conclusion: Teachers
must be exposed to factors that promote wellbeing in order for classroom learning sessions
to be effective. Furthermore, teachers' wellbeing has a favourable impact on the achievement
of students and schools.
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Introduction

Teachers are one of the most challenging and complex professions. The job design of a
teacher is more complicated, intense, and demanding. It causes stress and puts teachers at a
greater risk of leaving the profession than other jobs. Teaching has been described as one of
the most stressful professions (Borman & Dowling, 2008; Lovewell, 2012), with high rates of
burnout (Durr et al., 2014; Maslach et al., 2001). Teachers, in this regard, are accountable for
a broader range of more complex tasks than other occupations, not only academic-related
but also burdened with clinical responsibilities and student self-management, for instance,
student discipline issues. Unsurprisingly, this has also resulted in alarming attrition rates,
particularly among teachers in the early stages of their careers, who are confronted with
realities opposed to their expectations and hopes (Johnson et al., 2015). Thus, the task of
teachers becomes more demanding in ensuring that the goal of developing and enhancing
one’s potential as a teacher is met to the fullest extent possible.
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Although the variety of challenges in the profession can be viewed as a dynamic career
challenge, the emotional stress experienced has an impact on wellbeing. As a result, teachers'
psychological needs should be met in order for them to develop a positive identity and a high
quality of life (Desa et al., 2009; McGregor et al., 2009). Individuals' mental health and
wellbeing will suffer as a result of its deficiency, leading to psychological disorders (Goetzel et
al., 2002). Thus, teachers must be emotionally sensitive in order for the teaching and learning
process to be born from feelings (Emmer & Stough, 2001) and have strong psychological
resilience in order to face the various challenges that students have (Hong, 2012). Only
individuals with solid psychological resilience can face various educational challenges and
indirectly improving their wellbeing.

Bradburn (1969) emphasised how psychological wellbeing was the element that stood
out as being of main importance in his classic research. His debate on wellbeing arose from
his interest in how people dealt with the issues that they faced on a daily basis. The concept
of wellbeing encompasses a variety of dimensions, including positive affect, negative affect,
and life satisfaction. Myers and Diener (1995), proposed that wellbeing is defined as the
relative presence of positive affect, the absence of negative affect, and satisfaction with life.
Shin and Johnson (1978) defined wellbeing as "a universal evaluation of an individual's quality
of life based on his or her own criteria," and this assessment is still represented in modern
literature (Rees et al., 2010; Statham & Chase, 2010). Ryff (1989), described wellbeing as
having the following characteristics includes purpose in life, autonomy, pleasant connections,
environmental mastery, and self-acceptance. Most scholars now believe that wellbeing is a
multidimensional concept (Diener, 2009; Michaelson et al., 2009; Stone et al., 2018).
According to Marks and Shah (2004), wellbeing is more than just happiness. Wellbeing
includes not just feeling satisfied and cheerful, but also growing as a person, finding
fulfilment, and contributing to the community. Flourish (Seligman, 2011) is Seligman's book
in which he introduces his new dynamic concept of wellbeing, which differs from ideas
focused only on happiness. His new wellbeing theory focuses on aspects of wellbeing that he
describes as a set of building blocks for a flourishing life includes positive emotion,
engagement, relationships, meaning, and achievement (PERMA).

While various aspects of wellbeing have been studied for over three decades, empirical
research into the wellbeing of teachers is much more recent (Pavot, Diener, Oishi, & Tay,
2018). However, research has demonstrated how critical it is for teachers to thrive in their
professional roles. For instance, several studies have discovered a positive correlation
between teacher wellbeing and teaching effectiveness (Day & Qing, 2009; Gyeltshen & Beri,
2018; Shepherd et al., 2016). Additionally, it has been shown to correlate positively with
student achievement (Briner & Dewberry, 2007; Wubbels et al., 2016) and student wellbeing
(Harding et al., 2019), indicating that teacher wellbeing benefits not only teachers but also
their students.

In Malaysia, research on wellbeing has been undertaken extensively in a variety of
contexts, including students (Awang et al., 2014; Nordin & Talib, 2009; Thartori & Nordin,
2019), academicians (Bavani & Mohan, 2015), adolescents (Naeemi, Tamam, Hassan, &
Bolong, 2014), parents (Hassan, Yusooff, & Alavi, 2014) and the elderly (Momtaz et al., 2011),
among others. The researches in employment sector is more heavily concentrated in the field
of health and medicine (Achour et al., 2019; Lan et al., 2014; Park et al., 2020; Tahir, Hussein,
& Samad, 2017; Zaki & Halim, 2020). There are few and limited studies on teacher wellbeing.
However, since 2019, the research of teacher wellbeing in Malaysia has risen. Researchers in
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Malaysia are beginning to recognise the significance of teacher wellbeing. The following
section will discuss the highlights of the study of teacher wellbeing in Malaysia.

Literature Review

A study conducted by Razak and Kutty (2021) investigated the level of resilience of teachers,
coping strategies, the level of psychological wellbeing and the relationship between the level
of resilience and coping strategies on the level of psychological wellbeing of teachers in Kuala
Pilah. This study uses a quantitative approach based on survey design. The study population
consisted of primary school teachers in the Kuala Pilah district. This study used the random
sampling method, and 258 teachers were involved as the study sample. The Resilience Scale,
Brief COPE and Flourishing Scale (FS) were used in this study. Findings showed that teachers
in Kuala Pilah had a high level of resilience. Teachers were more likely to use problem-focused
coping strategies when faced with sources of stress and had a high level of psychological
wellbeing. In addition, the findings showed that there was a significant relationship between
the level of resilience with the level of psychological wellbeing of teachers and teachers'
coping strategies. The study's findings serve as a direction for stakeholders to focus their
efforts on meeting teachers' wellbeing through approaches to develop teachers' resilience. In
accordance with the challenges that arise, teachers' wellbeing can be ensured if they know
the appropriate coping mechanisms to employ when confronted with difficulties at the
workplace (Gustems-Carnicer et al., 2019).

Leow, Lee, and Leow (2020) found a significant positive relationship between teachers’
satisfaction with co-workers, students’ behaviours, and teachers’ mental wellbeing. The study
was conducted to investigate the association between job satisfaction and wellbeing among
Malaysian high school teachers. The Teacher Job Satisfaction Scale and the Short Warwick-
Edinburgh Mental Wellbeing Scale were completed by 111 full-time high school teachers from
two schools in Kuala Lumpur, Malaysia. This study highlighted the importance of job
satisfaction for teachers in maintaining positive personal relationships with co-workers,
students, and parents. It contributed to a better understanding of the contribution of job
satisfaction to teachers' mental wellbeing in general. Teachers are change agents, and
understanding teachers' mental wellbeing may aid in the spread of intervention programmes
in schools as well as reducing teacher attrition. According to the findings of this study,
teachers' mental wellbeing is influenced by their satisfaction with their co-workers as well as
their satisfaction with their students' behaviour and were supported by the previous findings
(Simon et al., 2010; Virtanen, Vaaland, & Ertesvag, 2019).

Yusoff and Tengku-Ariffin (2020), conducted a study to identify whether the positive
internal environment will ensure that teachers are happy and enjoy their work. The aim of
their study is to investigate the relationship between teacher empowerment and teacher
wellbeing in the workplace. It examines the many subscales of teacher empowerment in order
to establish which subscales are the most accurate predictors of teachers’ wellbeing. This
study was a cross-sectional survey of 371 Malaysian school teachers chosen using multi-stage
sampling in one of the country's states. The study was conducted with a quantitative
approach using self-report questionnaires. The results revealed no statistically significant
difference in teacher wellbeing depending on demographic parameters (gender and age). The
results also revealed significant positive associations between teacher empowerment and
teachers wellbeing. Only the decision-making dimension positively and significantly predicted
teachers’ wellbeing in a separate analysis of the teacher empowerment dimensions. As a
detail, teachers are able to achieve their wellbeing if they get the autonomy in decision
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making. The higher level of teacher autonomy and power will create professional
educators who are more proactive and innovative (Abdul Jalil et al., 2019; Arbaa et al.,
2017).

Ngui and Lay (2019), conducted a study related to self-efficacy, emotional intelligence,
and subjective wellbeing among teachers. Mediating role of resilience on these relationships
were also examined. The study employs a quantitative research method in the form of a
survey research design. A total of 200 questionnaires were delivered to respondents. The
respondents were selected based on stratified random sampling. All questionnaires were
successfully retrieved for final data analyses. The data in their study shows a significant
association between self-efficacy, emotional intelligence, and subjective wellbeing. Analysis
shown resilience play role in mediating this relationship. This study adds to the body of
evidence demonstrating the importance of teacher self-efficacy, emotional intelligence, and
resilience in the development of quality educators. It is also crucial to highlight that when
teachers are able to manage and regulate their emotion efficiently, it indicates that they are
in good health and wellbeing. Teachers' self-efficacy, emotional intelligence, and wellbeing
are essential aspects that are linked to being more effective at their jobs. The findings of the
study indicate that teachers’ wellbeing is vital in order for them to excel in teaching and
learning. Previous work of literature also found that teachers wellbeing play a role in teaching
effectiveness in the classroom (Day & Qing, 2009; Gyeltshen & Beri, 2018; Shepherd et al.,
2016).

Zakaria, Don, and Yaakob (2020) found that the level of teachers' wellbeing was high
and that there was no difference in the level of teachers' wellbeing in secondary schools
(SMK) and religious schools. The goal of this research was to look at the wellbeing of teachers
in secondary schools and religious schools based on the quality of their working lives, namely
psychological, social, political, and socioeconomic concerns. A descriptive survey was
conducted on 300 teachers in the Pasir Puteh district of Kelantan who was selected based on
a random sampling technique. The research instrument was modified from the Quality of
Teachers' Working Life survey. The findings indicate that both types of schools had high mean
levels, although there were disparities in results between schools. Secondary schools (SMK)
had a somewhat higher mean score than religious schools. This study suggested that the
secondary schools (SMK) teachers operate in a more ordered setting, and the facilities
supplied were superior to those at the religious schools. Teachers and students will be more
motivated if the school climate is positive, and teaching and learning activities will run
smoothly (Kasim et al., 2017).

Methodology
The keywords used in the search process of previous related studies include subjective
wellbeing, psychological wellbeing, mental health, and teacher. Previous studies have been
obtained through an online database such as Science Direct, Scopus, and Google Scholar. The
following criteria were used to search for earlier studies that are relevant:
1. Research on teachers wellbeing in Malaysia;
2.  The study focuses on the educational setting;
3.  Studies published between 2016 to date; and
4 The study should indicate the variable of subjective wellbeing or psychological
wellbeing.
For the selection of research publications starting from 2016 to date is to ensure that
these studies are current and updated. After a qualitative analysis, a meta-analysis of
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wellbeing variables in the educational setting has been carried out, and a summary of the
findings is provided in Table 1 for wellbeing.

Table 1
Meta-Analysis of Wellbeing
Elements Studies
1 Resilience (Ngui & Lay, 2019; Razak & Kutty, 2021)
2 Coping Strategies (Razak & Kutty, 2021)
3 Job Satisfaction (Leow et al., 2020)
4 Teacher Empowerment (Yusoff & Tengku-Ariffin, 2020)
5 Self-efficacy (Ngui & Lay, 2019)
6 Emotional Intelligence (Ngui & Lay, 2019)
7 Type of School (zakaria et al., 2020)

Discussion and Conclusion

Some scholars' points of view are consistent with the demands of teachers as well as the
realities of school life. According to these viewpoints, every aspect plays a critical part in
improving teacher wellbeing in the classroom. Studies have emphasised the relevance of
coping mechanisms, resilience, work satisfaction, teacher empowerment, self-efficacy,
emotional intelligence, and school environment, among other things. Teachers' psychological
wellbeing is improved as a result of these variables. The study also highlights the contribution
of teacher wellbeing and its impact on teaching effectiveness. When schools place a high
priority on teacher wellbeing and assist in ensuring that teachers can thrive, this may result
in better classroom climates and the provision of high-quality instruction that leads to student
achievement. In addition, teacher wellbeing is connected to student wellbeing, and
addressing teacher wellbeing is a crucial first step in implementing school-wide wellness
programmes to improve student wellbeing. As a result, it is mentioned once more that the
wellbeing of teachers is highly essential to be paid attention to by specific parties since it will
also affect the impact on students in school.

Teachers wellbeing is vital in ensuring that teachers are consistent in providing the best
teaching and learning to their students. The role played by coping strategies, job satisfaction,
school climate, professional development, and teacher empowerment are essential in
improving the level of teacher wellbeing. Hence, the author proposes a study on the
exploration of other factors that can influence teacher wellbeing in the Malaysian population.
Furthermore, studies on this area are limited in the Malaysian context. Therefore, a deeper
exploration in this area needs to be developed in order to have a significant contribution and
positive impact on the wellbeing of teachers while improving the quality of education in
Malaysia.

In conclusion, this study discovered that only five studies were completed in Malaysia on
factors that can increase teacher wellbeing. This is concerning because the Ministry of
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Education Malaysia reported that the majority of Malaysian teachers have low to medium
levels of wellbeing in 2019 (Yahya, Ishak, Rahim, & Usuldin, 2020). According to literature,
many factors such as resilience, teacher empowerment, job satisfaction, self-efficacy, and
emotional intelligence influence teacher wellbeing. This influence is critical in increasing
teachers' overall wellbeing. However, such research are limited and should be expanded in
the context of Malaysian educators. As a result, this study advises that studies on teachers'
character strengths be explored in the context of Malaysian education. This can enhance not
just the wellbeing of teachers, but also the performance of teachers, students, and schools.

Teacher wellbeing includes life satisfaction, quality of life, happiness, and flourishing are
common factors in individual life, especially for an educator. It is crucial for a teacher to
achieve good physical and psychological wellbeing in their careers to ensure that the teaching
and learning sessions are progressing smoothly. Thus, this study emphasises the importance
of teachers’ wellbeing in Malaysia.
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