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Abstract

This article review works to specifically define the motivational determinants for students
engaged in online learning as well as the difficulties of educators as a primary source for
disseminating learning during the COVID-19 pandemic. lIronically, the pandemic has
contributed to some improvement in the global education system where online learning is
increasingly growing in terms of use. Despite the online learning adoption trend, there is a
problem with learners determined to participate in online learning When addressing
students' desire to engage in online learning, the motivation elements of the student itself
should be calculated. Students' acceptance of technology, self-efficacy, and self-
determination are among the elements that should be examined. In addition, educators must
consider the complexities of integrating online teaching and learning. While most educators
are not completely prepared for the rapid transition, they need to face challenges. In view of
the challenges, the development of conducive online communication, the adequacy of online
teaching technology skills, the positive attitude towards technology, the need for training,
self-motivation boost and the support of student participation in online learning are
appropriate. To build a resilient education system, a lot would have to be tackled in the future
and additional study should be done.
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Introduction

Online learning has emerged two decades ago in tertiary education (Rapanta et al., 2020).
Even though this platform is not considered new in education system, obviously it is possible
to state that learning through online platform is a first choice of student (Allen et al. 2016).
The COVID-19 pandemic has led to changes for worldwide education system where almost all
schools, universities and colleges are closed (Adam, 2020). The government of most countries
in the world enforces lockdown and Movement Control Order to curb the vast spread of the
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virus. Schools and educational institutions are closed to ensure that society lives are not in
risk. Apparently, the halt of face-to-face learning due to pandemic of COVID-19 enable online
learning to be fully applied. This situation totally gives a massive transition for education
system especially for higher learning institution.
University need to resume their education system by using online learning platform. New
norms of life lead to challenges for educators’ task whereby they need to equip themselves
with knowledge, skills and ability to function effectively as a main source for students in
virtual classroom. In addition, online learning skills is one of the key skills in the 215 century.
These skills require educators to be acquainted with digital platform, content, and
deliverables. This to ensure that knowledge can convey effectively and continuously promote
lifelong learning even in this resistance situation. Challenges began for educators when their
experiences are scarce related to practice using various medium and tools associate with
online learning including Microsoft Teams, Facebook Live, Google Classroom, Webex Zoom
and other chat application like WhatsApp and Telegram. The interaction between students
and educators is mediated by technology, and the design of learning environment (eg. space
where learning occurs) can have significant influence on learning outcome (Bower, 2019;
Gonzalez et al., 2020; Wang et al., 2013). Therefore, challenges of educator to conduct online
learning need to further review to assist them leveraging their skills in this digital era.

Online learning acceptance is highly depending on user acceptance (Tarhini et al., 2016).
High interactivity and flexibility also enable online learning to be use at any time in different
devices and location (Chen et al., 2000). Further mention by Gedera and Williams (2013),
online learning provide learners with some flexibility in terms of time, place, and pace.
Educators will provide numerous online teaching materials for students to repeatedly watch
and refer, directly will enrich learning experience with better understanding of lesson (Chen
and Wu, 2015; Brecht and Ogilby, 2008). Nevertheless, unanticipated nature of online
learning environment can lead to demotivation and disengagement or even withdrawal.
Unlike face-to-face learning whereby educators constantly can monitor feedback from
students, engagement of students in online learning is quite difficult to observed. Moreover,
students depend on their individual drive factors to participate in online learning. Apart from
that, online learning requires self-regulated learning strategies to keep them motivated.
Hence, this paper scrutinized various predictors in motivation with the aim to maintain
student’s engagement in online learning.

Literature Review

During the COVID-19 pandemic, the main contribution of this paper would identify the
subject of online learning, as well as addressing motivating drivers for online learning and
educators’ challenges as a primary source for teaching and learning implementation.

Online Learning

Online learning is a form of teaching and learning delivered using digital technology.
It implies that students are physically distant from the instructors and require a delivery
method (Wang et al., 2013; Wilde and Hsu, 2019). In the 215 Century, online learning skills,
should be prioritized through leveraging online education technologies and applications
(Christopher and Weng, 2020). These skills require learners to determine what to learn,
searching material/information to learn, self-directed learning skills and should possess high
motivation (Wan Hassan et al., 2020). Author further claim that teaching and learning
materials presented using this medium have visual, word, animation, video, or audio visuals.
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In addition, it also provides facilities such as classroom learning and assisted by educators in
specific field. The use of technology in teaching and learning process can broaden the scope
of teaching, increase quality of teaching and reduce cost and provide opportunities for
students to master their learning and encourage interaction and feedback from students
(Hwang et al., 2015). Gray and Tobin (2010) further depict that online learning supports the
teaching methods which cannot be attained through text books and it can reach a large
number of students, thereby overcoming the limitation of space and time without the
increase of any resources. Apparently, many studies have been conducted to explore the
various challenges of teaching online and how, in future, our online practice will shape our
developing pedagogies of teacher education (Fletcher and Bullock 2015). However, according
to Castle and McGuire (2010), online learning is deemed effective from the student’s
perspective. Learning on the Web, is highly autonomous learning environment and possess
challenges for students who lack of motivation, self-confidence and self-regulated learning
skills (Artino, 2008)

Motivation

In discussing about motivation of students to engage in online learning, it is
importance to remember that the significant features of online learning are technology-based
tools. The effective use of online learning dependent on the perspective of user, as well as
their knowledge and competencies with respect to both computer and mobile usage. If they
have a strong acceptance of technology that functions as a key element in online learning,
student motivation would likely increase. Meanwhile the motivation was not just from the
acceptance of technology, the desire to perform action in each situation and the success
actions will decide the motivation of individuals.

Technology Acceptance Model (TAM)

Technology Acceptance Model (TAM) has been proposed by Davis in 1989. The TAM
defines the attitude; people’s feeling, positive or negative regarding the behavioural intention
performance towards adopting a system is predicted by their perceived usefulness and
perceived ease of uses (Davis, 1989). In the original theory of TAM, perceived ease of use is
also reported to predict perceived usefulness. Besides, behavioral intention (the degree to
which people perform or not perform for specific future behavior) to adopt a system is
predicted by the attitude and perceived usefulness. Finally, the actual use that is described as
the use of a system is predicted by behavioral intention (Davis, 1989). Higher education
transformation is depending on technology as a key factor for ensuring relevancy and
necessary changes (Bates and Sangra, 2011). Past researchers have studied the impact of
technology in terms of the construct of TAM in various organization including education.
Some consensus believes that experience of users can explain the perceived of the use e-
learning (De Smet et al., 2012; Purnomo and Lee, 2013), and perceived usefulness (Lee et al.
2014; Martin, 2012; Purnomo and Lee, 2013; Rezaei et al. 2008). The students who have more
experience using the internet and computer tend to feel comfortable instead of students with
inadequate experience or new learners (Lee et al., 2014; Purnomo and Lee, 2013). Another
study found that experience in utilizing online learning can influence the intention of using
online learning in the future to support their learning activities (Premchaiswadi et al., 2012;
De Smet et al., 2012; Paechter and Maier, 2010).
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Self-Efficacy Theory

The concept of self-efficacy refers to the individual’s belief in his own capability to
perform an action in any given situation (Bandura, 1997). This theory develops from social
cognitive theory and also known as social learning theory. Further define by Ormrod (2011),
self-efficacy is a “belief that one is capable of executing certain behaviors or achieving certain
goals” and found that self-efficacy and course relevance and support (i.e., family, faculty, and
organizations) emerged as the most important themes affecting student retention in online
courses. Meanwhile, Park and Choi (2009) sought to find the factors that encourage students
to remain in online courses. They focused on internal factors (i.e., satisfaction and motivation)
and external factors (i.e., organizational and family support). The result of the analysis shows
a significant difference regarding internal and external factors. The researchers concluded
that internal and external factors have a significant impact in online student retention.
Furthermore, Armeakis et al (1993) claim that, self-efficacy not only essential factor that
impact readiness to manage change, but student’s self-efficacy is also vital in terms of how
they instill beliefs about their abilities to manage online learning to reach targeted aims.
Supported by Hung, Chou et al (2010), students reporting with higher self-efficacy with
computers and the internet have been found to perform better in online learning task and
performance.

Self-Determination Theory

The psychologist Deci and Ryan (1985) propose theory to study motivation in terms of
performance behaviour across several domains including physical activity. The self-
determination theory is a macro theory that is concerned with the motivation of humans and
the importance of social contexts for motivation and personal growth. With this, self-
determination theory addresses the two global forms of motivation, namely intrinsic and
extrinsic motivation. Intrinsic motivation promotes activities in which the individual
experiences inherent satisfaction; he or she finds this activity interesting and enjoyable (Ryan
and Deci, 2017). To be clear, what activates intrinsically motivated students is pleasure,
competency, and autonomy (Lee et al., 2012). The factors, which hinder the realization of the
needs of competence and autonomy, hinder intrinsic motivation (Lee et al., 2012). Thus,
intrinsic motivation arises from self-awareness and from the pleasure which is felt during a
particular activity (Morillo et al., 2018). The concept of extrinsic motivation is the opposite of
intrinsic motivation. It is related to instrumental motivation — it is the motivation related to
external incentives and rewards to engage in activities. Extrinsic motivation is understood as
a kind of potential reward (Morillo et al., 2018). “Students who are extrinsically motivated
undertake activities for reasons separate from the activity itself (Ryan and Deci 2000), for
example gaining good grades, avoiding negative consequences, or because the task has utility
value, such as passing a course in order to earn a degree” (Hartnett and St. George, 2011).

Educator’s Challenges
Conducive Online Communication Environment

Educators is a main source of transferring knowledge to students. An educator’s
presence in learning activities and as part of community in online learning environment is
motivational (Mcintyre, 2011). Establishing a conducive environment to communicate via
online learning will be one of the educator’s challenges. In order for students to be engage,
they should feel a sense of belonging to the learning community. So, the presence of
educators to unite all students to be part of forum or discussion as well as to direct them,
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guide them and provoke them to think further will lead to boost their motivation (Gedera et
al., 2015). Supported by Mclsaac et al (2006) on their findings of qualitative study, found that
student’s interaction and positive learning experiences could be promoted by the educators
through providing immediate feedback, participating in discussion and encouraging social
interactions. As further mentioned by Chang and Han (2020), the efforts of educators to get
to know individual students, the non-judgmental attitude towards the lack of awareness of
the students, and the vulnerability to share their own learning needs can help build and
promote an online learning environment.

Inadequate Skills of Educators

Research has showed that individuals are able to monitor, control and regulate their
behaviors in learning contexts, but all depends on the resources and the pedagogical
approach used by the educators (Agina et al., 2011). The hit of Covid-19 outbreak awakens all
educators to have adequate skills of technology base tools as currently online learning is an
alternative mode of teaching. Therefore, educators also need to be acquainted with
technologies such as blogs, discussion forums, virtual meetings, etc., so as to ensure that they
successfully deliver their roles in disseminating knowledge (Hadad, 2007). At the same time,
it is a matter of great concern for educators whether they would be successfully utilizing the
online learning technology to perform their functions. One of the reasons for this
apprehension could be the feeling among most of the educators about their capability to
utilize the technology most of them were taking technological assistance in teaching for the
first time in their professional life. These apprehensions would not only affect their
performance but also result in low motivation and job satisfaction among educators.

Attitude towards Technology

According to Schechter (2000), educators with proficiency in technology will positively
influence the usage and frequency of used within their classroom. The attitude of teachers
does influence the infusion of technology into the classroom environment (Demetriadis et al.,
2003). As clarified by (Jimoyiannis and Komis, 2007), variables such as experience in teaching,
gender and subject taught (ChanLin, 2005) contribute to the attitude of educators towards
technology. Educators with imagination are more likely to absorb technology for education
and have been affected by factors such as the learning environment and difficulties relevant
to the curriculum. It was found that the attitude of educators towards the adoption of
technology would also be affected by their experience of the application of technology (Teo
et al., 2008).

Training for Professional Growth

Teaching through virtual classroom during Covid-19 outbreak is somewhat new to most
of the educators. Technology is the utmost important tools to enable teaching and learning
so educators should accommodate themselves with varieties of training to function
effectively in new teaching experience. This is particularly challenging for an educator who
has taught in the classroom in their entire career and has not employed any technological
tools. The shift on how education is carried out these days enable educators to play a different
role not only as educators, but also act as facilitators and technological expert. The need for
educators to have professional development through training is an effective response
towards the presence of Covid-19 dictating the online learning setting.
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Educator’s Motivation
The Covid-19 pandemic has changed not only the lifestyle, but also the passion of

individuals for work-related activities. The outbreak of this virus has provided educators
around the world a unique challenge to transform teaching modalities from the conventional
method to the online format. Online learning has undergone ups and downs in teacher
engagement associates with circumstances that shifted during the Covid-19 pandemic. For
educators to have a high degree of motivation during online teaching because the challenge
of teaching allows educators in the virtual classroom to silently solve the issue. Three
variables have shape educator’s motivation: the educator’s spirit in carrying out online
learning, the passion and the duties and responsibilities of educators. These three variables
are linked and decide the success of learning with students.

Growing and Maintaining Students’ Engagement

For educators’ other difficulties, such as conditioning students to take part in online
learning, are difficult. It is possible to break the factors that generate these obstacles into
internal and external factors. Internal variables are issues resulting from the home
atmosphere of the student, such as intervention from family members (young and older
siblings). Such concerns allow students who are studying not to concentrate on learning. One
consideration is a less favorable home learning environment in which student behaviors of
family members cause disturbances that decrease the attention needed to understand the
subject matter. The distractions of other learners when integrating learning using an online
program in a virtual classroom are external factors that occur.

Conclusion

Our findings show that, in addition to technological issues, students' motivation for
online learning is influenced by personal factors such as learning style, acceptance of novel
learning modalities, and level of participation in online classes, which all contribute to
students' motivation.

For both students and educators, this type of online teaching and learning entails new
difficulties and experiments. To ensure that the education system is applied, both parties and
elements in education systems must be continuously enhanced in the face of online learning.
Several issues faced by educators, such as those listed above, might be overcome by
becoming more familiar with technology through various training programmed that served
to alleviate emotions of being disconnected from students or underperforming during online
learning. While online learning will be used in the post-COVID era, hybrid learning, which
combines face-to-face instruction with online approaches, may be a much more successful
and adaptable process for bringing about transformative changes in the field of education.
(Hancock & Wong, 2012). The outcomes of this study will allow educational institutions to
devise various techniques to reduce challenges, allowing educators to take education to the
next level of technology-assisted teaching and learning. This study is also beneficial to the
setting because it lends greater significance to educational institutions that are experimenting
with online learning as a means of communicating with students.

References
Adam, F. (2020). How common is working from home?. Retrieved from

1124



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 10, No. 3, 2021, E-ISSN: 2226-6348 © 2021

http//www.krinstitute.org/assets/contentMS/img/template/editor/20200324_Views_
COVID %20AMMF%20v3a.pdf.

Agina, A. M., Kommers, P. A., & Steehouder, F. (2011). The effect of the external regulator’s
absence on children’s speech use, manifested self-regulation, and task performance
during learning tasks. Comput. Hum. Behav. 27, 1118-1128. doi:
10.1016/j.chb.2010.10.007

Allen, I. E., Seaman, J., Poulin, R., & Straut, T. T. (2016). Online report card: Tracking online
education in the United States. Babson survey research group and the online learning
consortium (OLC), Pearson, and WCET state authorization Network.

Artino, A. R. (2008), “Motivational beliefs and perceptions of instructional quality: predicting
satisfaction with online training”, Journal of Computer Assisted Learning, 24(3), 260-
270.

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: W.H. Freeman.

Bates, A. W., & Sangra, A. (2011), Managing Technology in Higher Education, Jossey-Bass, NJ.

Bower, M. (2019). Technology -mediated learning theory. British Journal Education Tech-
nology, 50, 1035-1048. 10.1111/bjet.12771 .

Brecht, H. D., & Ogilby, S. M. (2008). Enabling a comprehensive teaching strategy: Video
lectures, Journal of Information Technology Education, 7, 71-86.

Castle, S. R., & McGuire, C. (2010), “An analysis of student self-assessment of online, blended,
and faceto-face learning environments: implications for sustainable education
delivery”, International Education Studies, 3(3), 36-40.

Chanlin, L. J. (2005). Development of a Questionnaire for Determining the Factors in
Technology Integration among Teachers. Journal of Instructional Psychology, 32(4), 287-
292. Retrieved from https://www.learntechlib.org/p/98822/

Chen, C. M., & Wu, C. H. (2015). Effects of different video lecture types on sustained attention,
emotion, cognitive load and learning performance. Computer & Education, 80, 108-121.

Chen, F., Myers, B., & Yaron, D. (2000). Using handheld devices for test in classes. CMU-CS-
00-152.

Christopher, C., & Weng, W. (2020). http://www.krinstitute.org/Views-@- Mitigating_
the_Economic_Shocks_of Covid-19-; Protect_our_Wo rkers!_.aspx

Davis, F. D. (1989), “Perceived usefulness, perceived ease of use and user acceptance of
information technology”, MIS Quarterly, 13(3), 319-340.

De Smet, C., Bourgonjon, J., De Wever, B., Schellens, T., & Valcke, M. (2012). Researching
instructional use and the technology acceptation of learning management systems by
secondary school teachers. Computers & Education, 58(2), 688-696.
https://doi.org/10.1016/j.compedu.2011.09.013

Deci, E. L., Ryan, R. M. (1985). Intrinsic motivation and self determination in human behavior.
New York: Plenum Press.

Demetriadis, S., Barbas, A., Molohides, A., Palaigeorgiou, G., Psillos, D., Vlahavas, I., &
Pombortsis, A. (2003). “Cultures in negotiation”: teachers’ acceptance/resistance
attitudes considering the infusion of technology into schools. Computers & Education,
41(1), 19-37. doi:10.1016/s0360-1315(03)00012-5

Fletcher, T., & Bullock, S. M. (2015), “Reframing pedagogy while teaching about teaching
online: a collaborative self-study”, Professional Development in Education, 41(4), 690-
706.

1125



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 10, No. 3, 2021, E-ISSN: 2226-6348 © 2021

Gedera, D. S. P., & Williams, P. J. (2013). Using Activity Theory to understand contradictions
in an online university course facilitated by Moodle. International Journal of
Information Technology and Computer Science (JITCS), 10(1), 32—40.

Gedera, D. S. P., Williams, P. J., & Wright, N. (2015). Identifying Factors Influencing Student’s
Motivation and Engagement in Online Courses. Bussiness Media Singapore Science ,13-
23.

Gray, K., & Tobin, J. (2010), “Introducing an online community into a clinical education setting:
a pilot study of student and staff engagement and outcomes using blended learning”,
BMC Medical Education, 10(1), 1-16.

Hadad, W. (2007). ICT-in-education toolkit reference handbook. InfoDev. Retrieved from
http://www.infodev.org/en/Publication.301.html)

Hartnett, M., St. George, A., Dron, J. (2011). Examining motivation in online distance learning
environments: Complex, multifaceted and situation-dependent. The International
Review of Research in Open and Distributed Learning. 12(6): 20-38.

Hung, M. L., Chou, C., Chen, C. H., & Own, Z. Y. (2010). Learner readiness for online learning:
Scale development and student perceptions. Computers & Education, 55(3), 1080-1090.
https://doi.org/ 10.1016/j.compedu.2010.05.004

Hwang, G. J., Lai, C. L., & Wang, S. Y. (2015). Seamless flipped learning: a mobile technology-
enhanced flipped classroom with effective learning strategies. Journal of Computers in
Education, 2(4), 449-473. https://doi.org/10.1007/s40692-015-0043-0

Jimoyiannis, A., & Komis, V. (2007). Examining teachers’ beliefs about ICT in education:
implications of a teacher preparation program. Teacher Development, 11(2), 149-173.
doi:10.1080/13664530701414779

Lee, W., Reeve, J., Xue, Y., Xiong, J. (2012). Neural differences between intrinsic reasons for
doing versus extrinsic reasons for doing: An fMRI study. Neuroscience Research. 73(1),
68-72

Lee, Y. H., Hsiao, C., & Purnomo, S. H. (2014). An empirical examination of individual and
system characteristics on enhancing e-learning acceptance. Australasian Journal of
Educational Technology, 30(5), 562-279. https://doi.org/10.14742/ajet.381

Martin, J. M. (2012). Relationship of customer trait and situational factor determinants with
the technology acceptance of self-service. Doctoral dissertation. Capella University)

Mclintyre, S. (2011). Learning to teach online: Engaging and motivating students. http://www.
academia.edu/612888/Engaging_and_motivating_students.

Mclsaac, M. S., Blocher, M. J., Mahes, V., & Vrasidas, C. (2006). Student and teacher
perceptions of interaction in online computer-mediated communication. Educational
Media International, 36(2), 121-131.

Morillo, J. P., Reigal, R. E., Hernandez-Mendo, A. (2018). Motivational Orientations,
Autonomy Support, and Psychological Needs in Beach Handball. Revista Internacional
de Medicina y Ciencias de la Actividad Fisica y el Deporte. 18(69), 103-117.

Ormrod, J. E. (2011). Social cognitive views of learning. In Educational psychology: Developing
learners, ed. P. A. Smith, 352—354. Boston: Pearson

Paechter, M., & Maier, B. (2010). Online or face-to-face? Students' experiences and
preferences in e-learning. The Internet and Higher Education, 13(4), 292-297.
https://doi.org/10.1016/j.iheduc.2010.09.004

Park, J., and H. J. Choi. 2009. Factors influencing adult learners’ decision to dropout or persist
in online learning. Journal of Educational Technology & Society 12 (4),207-217.

1126



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 10, No. 3, 2021, E-ISSN: 2226-6348 © 2021

Premchaiswadi, W., Porouhan, P., & Premchaiswadi, N. (2012). An empirical study of the key
success factors to adopt e-learning in Thailand. In International conference on
information society (i-Society 2012), 333-338. IEEE.

Purnomo, S.H., & Lee, Y.H. (2013). E-learning adoption in the banking workplace in Indonesia:
an empirical study. Information Development, 29(2), 138-153.
https://doi.org/10.1177/0266666912448258

Rapanta, C., Botturi, L., Goodyear, P., Guardia, L., Koole, M. (2020). Online University Teaching
During and After the Covid-19 Crisis: Refocusing Teacher Presence and Learning Activity.
Postdigital Sci. Educ., 1-23.

Rezaei, M., Mohammadi, H. M., Asadi, A., & Kalantary, K. (2008). Predicting e-learning
application in agricultural higher education using technology acceptance model. Turkish
Online Journal of Distance Education, 9(1), 85-95.
https://dergipark.org.tr/tr/pub/tojde/issue/16915/176477

Schechter, E. L. (2000). Factors relating to classroom implementation of computer technology
in elementary schools (pp. 1-128). St. John's University (New York), School of Education
and Human Services. Retrieved from https://www.learntechlib.org/p/123270/

Tarhini, A., Hone, K., Liu, X., & Tarhini, T. (2016). Examining the moderating effect of
individual-level cultural values on users’ acceptance of E-learning in developing coun-
tries: A structural equation modeling of an extended technology acceptance model.
Interactive Learning Environments, 3 (25), 306—-328. 10.1080/10494820.2015.1122635

Teo, T., Lee, C. B.,, & Chai, C. S. (2008). Understanding pre-service teachers’ computer
attitudes: Applying and extending the Technology Acceptance Model (TAM). Journal of
Computer Assisted Learning, 24(2), 128-143. D0i:10.1111/j.1365-2729.2007.00247 .x

Wan Hassan, W. A. S,, Ariffin, A., Ahmad, F., Sharberi, S. N. M., Azizi, N. M. |., & Zulkiflee, S. N.
(2020). COVID-19 Pandemic: Langkawi Vocational College Student Challenge in Using
Google Classroom for Teaching and Learning (T&L) International Journal of Advanced
Trends in Computer Science and Engineering, 9(2), 3299 — 3307.

Wang, C. H., Shannon, D. M., & Ross, M. E. (2013). Students’ characteristics, self-regulated
learning, technology self-efficacy, and course outcomes in online learning. Distance
Education, 34 (3), 302—-323

Wilde, N., Hsu, A. (2019). The influence of general self-efficacy on the interpretation of
vicarious experience information within online learning. International Journal of
Educational Technology in Higher Education, 16(1), 1-20.

1127



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 10, No. 3, 2021, E-ISSN: 2226-6348 © 2021

36 A, Enigma house, New Satellite Town Bahawalpur
E.mail:journals@hrmars.com

HUMAN RESOURCE MANAGEMENT ACADEMIC e g
RESEARCH SOCIETY s s com
HRMAR

International Journal of Academic Research in Progressive Education and Development

www.hrmars.com

ONLINE LEARNING AT TERTIARY INSTITUTION DURING PANDEMIC OF COVID-19: A
CONCEPTUAL REVIEW OF STUDENTSa€™ MOTIVATIONAL ISSUES AND EDUCATORS4€E™
CHALLENGES

Reviewer: Information Hidden
Grading: Above 60 Publishable, 50-59 Minor Revision, below 50 Major revision

S.No. Item TOtf”lI Score_
Weightage Obtained
01 Based on known theory or on interesting issue 10 7
02 Material is up to date and sound 10 7
03 Methodology is applied properly 10 7
04 Discussion is based on analysis of the data 10 6
05 Implications and recommendations are appropriate 10 6
06 Breaks new grounds for furthering knowledge/Research 10 7
07 Makes significant contribution to knowledge 10 6
08 Has clarity of presentation 10 7
09 Free from grammatical or spelling errors 10 7
10 Meets academic standards 10 6
TOTAL 100 66

Overall expert opinion
Accept with minor revisions

Minor Weaknesses and Suggestions

- Conclusion should be consisted of major findings of this study. Researchers need to conclude major findings
first and then make appropriate suggestions. Suggestions should be relevant to the problem with the explanation
that how this recommendation is appropriate in this particular context and what will be the benefits of this
recommendation if implemented as per your findings.

Major Weaknesses and Suggestions

1128



