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Abstract   
The aim of this study is to shed lights on The Attitudes and Motivation in English Language 
Learning among the Islamic studies students in National University of Malaysia (UKM). 
Majority of the Malaysian students still have low proficiency level in English language consider 
that English language has been applied for more than ten years long in Malaysia education 
system. Plus, English is placed as the second language in Malaysia (Gill, 2002) and in line with 
the education policy; English is taught as a second language whereas in UKM, the Islamic 
studies students claimed that Arabic is their second language and English is a foreign language 
to them. The theory that govern this research is Behaviorist view by Skinner (1990), who 
noted that behaviorism is the way to measure attitudes and level of motivation. Ironically, 
despite having English as a foreign language to the students of Islamic studies, from the 
findings, it is presumed that generally the Islamic studies students have positive attitudes in 
English language learning, and they also intrinsically motivated towards English language 
learning.  
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Introduction  
The importance of English is undeniable nowadays and for that, English is considered as a 
second language in Malaysia since the colonial days and soon after Malaysia gained 
independence in 1957, the English language has played the role of the nation’s official 
language among other races in Malaysia including Malays, Chinese, and Indians (Thang, Ting 
and Nurjanah, 2011). The importance of English is highly noted when English is placed as the 
second language in Malaysia (Gill, 2002) and in line with the education policy; English is taught 
as a second language. In contrast with Gill (2002) statements, according to Melor and  
Rashidah Khairunnisa, Ranjeeta (2011) had stated that the Islamic studies students speak 
Arabic as their second language and English is considered as a foreign language to them. On 
that note, the Islamic studies students in the Universiti Kebangsaan Malaysia (UKM), claimed 
that they speak Arabic as their second language and English is regarded as a foreign language 
to them. Despite the significant of the English language learning to Malaysian education 
system, little is known about the attitudes and motivation level in English language learning 
among the Islamic studies students as the Islamic studies students are often associated with 

 

s                                           
Vol 10, Issue 2, (2021) E-ISSN: 2226-6348 

 

To Link this Article: http://dx.doi.org/10.6007/IJARPED/v10-i2/10147           DOI:10.6007/IJARPED/v10-i2/10147 

Published Online: 18 June 2021 

 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 0 , No. 2, 2021, E-ISSN: 2226-6348 © 2021 

540 
 

Arabic language instead of English language (Abdullah et al, 2012). The aim of this study is to 
shed lights on the attitudes and motivation in English Language Learning among the Islamic 
studies students in Universiti Kebangsaan Malaysia (UKM). English language learning is closely 
related with motivation and attitudes of the speakers [4]. How the speakers perceived English 
is very important in order for them to be able to motivate themselves in the process of 
learning English. Studies have shown that Malaysian students are well aware of the 
importance of English for their future careers (Madziah and Isarji, 2009; Chalak and Kassaian, 
(2010); Seidlhofer (2004); Thao and Tham (2013)). These days, tertiary level students are 
mostly concern about their employments status once they graduated. Kaur (2014) highlighted 
the employers claimed that the Malaysian graduates have low English proficiency level. 
Therefore, the consequences are the difficulty to find a decent job among the fresh graduates 
in Malaysia and that is why English language learning is very crucial and vital for students 
among the tertiary level education to enroll despite whatever courses they major in as English 
language learning is imperative for their future careers. Additionally, students are extrinsically 
motivated by factors such as desire to get good grades, opportunities to further their studies 
and career advancement to improve their English. However, these studies also revealed that 
extrinsic motivation does not necessarily translate to better performance in English (Madziah 
and Isarji, 2009; Bidin et al., 2009; Abidin, Pour-Mohammadi, Alzwari, 2012; Yang, 2010).  
Brown (2000) highlighted that motivation is simply an anticipation of rewards. He further 
defined the term motivation as the degree of effort the students exert in respect to the 
choices they make and what they aim for. On that note, Crossey (2008), explain that 
motivation is divided into intrinsic and extrinsic motivation. Intrinsic motivation is where the 
students learn English for his or her own goal. Meanwhile, extrinsic motivation is when the 
students learn for the sake of reward and punishment. Gardner (1980) defined attitude as an 
interpretation made from the basis of a complex of beliefs about the attitude projected by an 
individual. Attitude to language explains linguistic behavior in general, it’s either positive 
behavior or negative behavior (Abdullah et al, 2012). Basically, both motivation and attitudes 
are intertwined with each other as per highlighted by Gardner’s socio educational model of 
L2 acquisition noted that attitudes towards language learning situation support’s the 
individual motivation to learn second language. He further clarified that, an excellent learner 
is unlikely to persist long enough to attain any useful language proficiency if there is no 
sufficient motivation instill within them. Whereas, regardless of learning aptitude, learning 
performance and achievements, if the learners are strongly motivated, he can simply acquire 
the L2 (Gardner, 1980).  
A similar past study by Karahan (2007) on the relationship between the language attitudes 
towards the English language and its use in Turkey, had stated that the students had a mildly 
positive attitude in English language learning especially among the female students and they 
showed a higher rate compared to male students. Furthermore, a similar past study by 
Soleimani and Hanafi (2013) investigated on Iranian medical students' attitudes towards 
English language learning. The study focused on three aspects of attitude namely, emotional, 
cognitive and behavioral. The researchers had found that the Iranian medical students hold 
highly positive overall attitude regarding English language learning. In addition, Hargender 
Kaur (2014) examines a similar past research on to what extent the respondents use English 
at home and with their peers, to what extent are the respondents motivated to use and learn 
English and to what extent are the patterns of language use and attitudes related to their 
proficiency in English. It was highlighted that, the respondents generally had a positive 
attitude towards learning English and were motivated to learn it regardless of their family 
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backgrounds and proficiency levels. A past research done by Ahmad, Abdullah and Ghani 
(2014) on their study about attitudes and motivation towards English language learning 
among Islamic studies students: exploring the teachers’ view, they clarified that the Islamic 
studies students held negative perceptions toward English language and they claimed that 
the students are very weak in English language learning.  
Hence, it is of a great significance to explore the attitudes and motivation of Islamic studies 
students towards English language learning in UKM. This is due to the reasons that firstly, 
English have been learnt by the students since primary school up until tertiary education 
system for more than 10 years long. Secondly, Malaysia’s government is very keen in 
improvising the quality and proficiency of Malaysian’s English by implementing the CEFR 
framework. Thirdly, employers claimed that they prioritized fresh graduate who speaks 
proficient English to be offered a job, proved that the importance of English in tertiary 
education level in Malaysia. Lastly, Ahmad, Abdullah and Ghani (2014) regarding attitudes 
and motivation of Islamic studies students in English language learning held negative attitudes 
and lack of motivation in tandem of poor performance in English, suggested that future 
research should dig further into this matter as they clarified that there is relatively little 
research have been done on attitudes and motivation in English language learning among 
Islamic studies students. Therefore, the ambiguity of the previous research results suggests 
the need to delve further into the Attitudes and Motivations in English Language Learning 
among Islamic Studies Students in National University of Malaysia (UKM). This study will 
attempt to answer the following research questions: At the Faculty of Islamic Studies: 1. What 
is the students’ attitude in English language learning? 2. What is the students’ motivation level 
in English language learning?  
 
Literature Review 
English in Malaysian Contexts  
For centuries, English has been known as Lingua Franca and according to Seidlhofer (2004), 
English as a Lingua Franca has been emphasized in the recent past for teaching and learning 
purposes. English language learning has becoming more significant when the government 
come out with concrete plans to ensure the continuity of the English language in terms of 
education and the nation’s future development. As per claimed by Atef and Munir (2009); 
Hariati and Lee (2011); Mat and Yunus (2014), they clarified that the government plans 
regarding making Malaysia into an industrialized nation through vision 2020 and the setting 
up of multimedia super corridor (MSC) seems to influence the changes of the language policy 
in Malaysia education system as the awareness of the importance of English are growing. 
However, currently the government had proposed another policy called The Common 
European Framework of Reference or CEFR to enhance the English language learning in 
Malaysian education system. CEFR is now acknowledged internationally as the standard 
language proficiency framework and it has been introduced and applied by countries outside 
Europe such as Vietnam, Japan, and Indonesia and the framework was officially introduced 
to Malaysia in 2013. Thus, it shows how important the role of English language towards 
Malaysian education system that the government had been forced to take strong 
measurements in order to enhance the proficiency of English language learning among 
Malaysian. 
Thus, the English language in Malaysian education system surely evolved positively in a way 
that, government is making a huge effort to ensure that English language learning in 
Malaysian education system is of the same level of proficiency level around the native country 
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of English. With that efforts, people awareness on the importance of English in education and 
English for future career has becoming well accepted by majority of Malaysian including 
parents, students and teachers. There is no denial on the importance of English in Malaysian 
context, one of the obvious example is for the high scholars to further their study in degree, 
they need MUET certificate for them to be allowed study in local universities, and for them to 
further study oversea, they have to have IELTS or TOEFL certificates. Anyways, they need a 
certificate to confirm and validate their English proficiency level to be able to further their 
study in the respected fields. On the other hand, English in Malaysian context is not only 
focusing on education system alone, but also in seeking occupations. Additionally, as stated 
by Mirjana and Ana (2017)in them researches, the employers prioritized students’ who are a 
good speaker of English as the most important criteria one’s must possess in order for them 
to be offered a job. Despite whatever courses or programs the fresh graduates studied, when 
it comes to working world, employers are looking for someone who could speak fluent and 
good speaker of English. Thus, English in Malaysian context clearly shows that English plays a 
vital role in Malaysian education system also in working environment. 
 
Attitude 
In the preceding years, there’s many past researchers who defined attitude differently. Baker 
(1992) defined attitudes as the determination and path of human behavior that is use to 
explain over a theoretical paradigm. Gardner (1980), defined the term attitude as an 
interpretation about the attitudes object based on theories. Additionally, Gardner (1980) 
elaborates on Likert's definition by defining attitudes as the individual fears, threats, and 
beliefs, institutions and feelings, preconceived notions, prejudice or bias, about any specified 
topic. The Longman Dictionary of Applied Linguistics and Language Teaching (2002) defined 
language attitudes as follows: “the attitudes which speakers of different languages or 
language varieties have towards each other’s languages or to their own language. Expressions 
of positive or negative feelings towards a language may reflect impressions of linguistic 
difficulty or simplicity, ease or difficulty of learning, degree of importance, elegance, social 
status, etc. Attitudes toward a language may also show what people feel about the speakers 
of that language. Language attitudes may have an effect on second language or foreign 
language learning. The measurement of language attitudes provides information which is 
useful in language teaching and language learning.” On the other hand, positive attitudes are 
believed to be able to bridge the gap between teacher-learner interaction in learning English 
as a second language (Mirjana and Ana, 2017). 
There are relatively many past researches done on attitudes in English language learning. For 
instances, Karahan (2007) studied about the relationship between language attitudes towards 
the English language and its use in Turkey. The researcher used questionnaire to investigate 
190 eighth grade students of a private primary school in Adana, Turkey. Karahan (2007) 
presumed that the students have mildly positive attitudes toward English language learning. 
A past research done by Yang (2010) investigated on the attitudes of Chinese college students 
toward English, different varieties of English, and China English. The study has also 
investigated their attitudes toward the current English education policies and practices in 
China and their purposes for learning English. From the study, it has been proven that the 
Chinese college students have positive attitudes toward the English language and China 
English. It was also added that they are aware of different varieties of English and the majority 
of them consider nativization of English in China as a manifestation of Chinese culture. 
Interestingly, the author also clarified that the longer the students have studied English, the 
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more likely they are to have positive attitudes toward English. The students’ experience with 
native English-speaking teachers and their majors also explain their positive attitudes toward 
English (Yang, 2010). 
Past research on English language majors in China showed that the learners are positive with 
English language learning and the learning of English is highly motivated in China (Liu, 2007; 
Liu and Zhao, 2011). A similar research on the non-English majoring students’ attitudes 
towards learning cultural themes of different countries in an anonymous university in China 
was done by Liu and Laohawiriyanon (2013) highlighted that the students preferred to learn 
themes concerning their own culture compared to the thing of different countries. A study by 
Thao and Tham (2013) on the students’ attitudes towards English language learning (ELL) and 
use of self-regulated learning (SRL) strategies at one college in Dak Lak, Vietnam stated in 
their findings that the number of years of learning English did not account for the participants’ 
change of attitudes to English language learning. However, the authors further enlightened 
that the academic achievements and students’ attitude in learning English are positively 
related to each other. 
Abdulghani and Miao (2015) studied on the attitudes of local students towards the use of the 
English-Medium instruction in their programs in China. A semi-structured interviews with six 
graduate students majoring in different programs are conducted. From the interview, it was 
found that the participants hold very positive attitudes towards the use of the EMI strategy 
at their current programs. Therefore, the authors had recommended that the need for future 
research to study on the attitudes of local students and the factors behind their attitudes. A 
similar and yet recent study by Mirjana and Ana (2017) who examined about similarities and 
differences in attitudes and beliefs towards learning the German and the Italian language. 
The results stated that there was a slight difference between the learners of both German 
and Italian and the learners of German perceive the language as more difficult than Italian. 
Besides, it was noted by the authors that, the perception about the difficulty of the German 
language did not have an argumentative effect on the attitudes towards that language. 
Moreover, future research suggested that researcher should emphasis more on the 
contextual factors such as individual, social and societal that affect targeted students’ 
learning. These contextual factors can be considered from the perspectives of the language, 
the learner and the learning process (Karahan, 2007). Moreover, extensive needs analysis, 
multiple in depth interviews with students and teachers, document analysis of college English 
curricula and syllabus, and observation of English performance in actual working places in 
different contexts would be necessary (Yang and Yu, 2010). Abdulghani and Pei Miao (2015) 
recommended that the need for future research to study the attitudes of local students and 
the factors behind their attitudes. Hence, there is relatively many research on the students’ 
attitude in English language learning among the non-English majoring students however, 
there is very few research done on attitudes and motivation in English among the Islamic 
studies students. 
 
Motivation 
Motivation according to Gardner (1985), is defined as the composing of aimed progress, 
invested effort and positive attitude that is desired to be achieved. However, Gardner (2006) 
claimed that motivation is very hard to define because motivation is simply a wonder with 
many features. Brown (2000) highlighted that motivation is simply an anticipation of reward. 
He further defined the term motivation as the degree of effort they exert in respect to their 
choices they make as to what aim they will approach or avoid. According to Dehbozorgi 
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(2012), emotional variables like attitudes, motivation and anxiety are considered important 
in the process of language learning as it is equally significant as aptitude, intelligence, age, 
and personality (Abdul Aziz, 2007). Abdul Aziz (2007) highlighted that learner’s attitude 
towards language learning is regarded as one of the key factors that motivate the learners to 
learn a language and this statement are agreed by Mirjana and Ana (2017) who noted that 
motivation result from attitudes. Therefore, both motivation and attitudes are now proven 
that these two are closely related to each other. 
There are relatively many past researches done on motivation and attitude in English 
language learning as to compare to find a research solely on motivation which is hard because 
both motivation and attitude are interrelated. Previous research done by Arifin (2014), 
explored about Petroleum Engineering students’ motivation and attitudes towards learning 
the English language. For the students’ motivation, the findings showed the subjects’ greater 
support of instrumental reasons for learning the English language including utilitarian and 
academic reasons. However, regarding the integrative reasons, the results provided evidence 
that learning English as a part of the culture of its people had the least impact in students’ 
English language motivation. In addition, students’ attitudes revealed that most of students 
had positive attitudes towards the social value and educational status of English. Past 
research by Abdullah et al (2012) who studied about attitude of the undergraduate students 
of Life Science School of Khulna University towards English language. The researchers use the 
Behaviorist view & Mentalist view (Fasold, 1984) to govern the framework of the study. From 
the findings, it was proven that the respondents were found to be positive towards English 
language and this could be attributed to the fact that respondents were instrumentally 
motivated towards English. 
Previous study by Thao and Tham (2013) investigated the students’ attitudes towards English 
language learning (ELL) and use of self-regulated learning (SRL) strategies at one college in 
Dak Lak, Vietnam. This study involved 241 non-English majors taking part in answering a 
questionnaire. The authors had stated in their findings that the number of years of learning 
English did not account for the participants’ change of attitudes to English language learning. 
However, the authors further enlightened that the academic achievements and students’ 
attitude in learning English are positively related to each other (Thao and Tham, 2013). 
Although this research study on only the attitude of the students, the researcher had 
suggested that for future research to examine on both attitude and motivation of the 
students in regard of the English language learning and to promote the importance of self-
regulated learning (SRL) strategies in language instruction. 
A research by Kaur (2014) examined to what extent the respondents use English at home and 
with their peers, to what extent are the respondents motivated to use and learn English and 
to what extent are the patterns of language use and attitudes related to their proficiency in 
English. The study comprised a questionnaire distributed to 30, 14 years old respondents from 
different ethnic groups and different background from a semi-urban secondary school in 
Malaysia. The questionnaire was designed to obtain information about the respondents’ use 
of English, their attitudes towards English and their motivation for learning English. Kaur 
(2014) indicated that the respondents as a whole hold a positive attitude towards learning 
English and were motivated to learn it regardless of their family backgrounds and proficiency 
levels. Kaur (2014) also notified that the respondents whose parents held professional jobs 
tended to be more proficient than those whose parents did not. Furthermore, a research by 
Liu and Zhang (2013) who investigated on the attitudes and motivation in English language 
learning among the Chinese students. The researchers used a large number of subjects who 
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participated from several universities in China had found that the subjects who demonstrated 
a low level of integrative motivation spent less time learning, and adopted the target language 
less slow with respect to the subjects who had a substantially high level of integrative 
motivation.  
 
Attitude and Motivation towards English in Malaysian Contexts  
English is a language spoken and written by billions of people across the globe. One’s to be 
able to be proficient in English is undeniably important, especially in Malaysia’s context where 
the language has been appointed as a second language status (Gill, 2002). In Malaysia’s 
context, most of Malaysians spend up to eleven years of education in primary school and 
secondary school (The Malaysia Government Official Portal, 2012) with English as one of the 
compulsory subjects taught in schools. Even now, English is a subject where students can’t 
fail for them to be able to get an offer from Universities and to further their studies in tertiary 
level education. The awareness on how important English language in Malaysia is evident in 
the tertiary education and job entry requirements (Nich, 2005; Shanta, 2000; Ball and Chick, 
2001). 
Consider the importance of English language nowadays in Malaysia context, the attitudes and 
motivations toward English among the Malaysian should be positive, however there is a quiet 
number of people that is still regarded English as the colonial language though English has 
been regarded as our second language. Thus, this perception will lead to negative attitudes 
and eventually demotivated the Malaysian students to learn English language. Some of 
Malaysian might feel uncomfortable when they hear other Malaysian speaking in English 
while walking down the street. A few of the typical Malaysian will say that those who speak 
English is trying to show off by using English instead of Bahasa Malaysia or Mandarin or Tamil. 
A past research done on the attitudes and motivations of the secondary school students in 
learning English and it was highlighted that the students have positive attitudes towards 
English and the learning of the language (Melor and Rashidah, 2011; Noraini and Noorizah, 
1999, Adnan, 1985; Azmi, 1995). The findings also yield similar results of other researchers, 
which even though students were highly motivated to learn English, but they tend to labor 
minimal efforts in their learning process (Melor and Rashidah, 2011). Malaysian students are 
more extrinsically motivated than intrinsically motivated (Madziah and Isarji, 2009; Samsiah 
et al., 2009; Liu, 2007; Thang et al., 2004). As agreed by several researchers (Ainol Madziah 
and Isarji, 2009; Samsiah et al., 2009; Thang, 2004), this phenomenon is a common practice 
among Malaysian students and the issue should be immediately addressed so as to encourage 
students to take greater responsibility for their own learning and not taking learning process 
for granted. Therefore, as mentioned by past researchers, Malaysian students portrays 
positive attitudes and motivation when it comes to learn English. It can be presumed that 
Malaysian’s students are well aware of the importance of English, besides learning it as a 
compulsory subject in school, having the right attitude towards English will eventually 
motivate students to learn the English language as a second language. 
 
Research Method 
Participants 
The target participants for this study is from students from faculty of Islamic studies in 
National University of Malaysia (UKM). The number of target participants is one hundred 
samples and according to Conroy (2012) in his book namely Sample Size: A rough Guide, he 
suggested that a good maximum sample size is usually 10% as long as it does not exceed 1000. 
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Therefore, in this study, the total population of Islamic studies students are around 1000 
people and 10% from the population is 100. The total number of participants is 100 and all of 
them are Malays, Malay language is their mother tongue, Arabic is their second language and 
English is regarded as their foreign language. Majority of the participants age between 21 to 
23 years old and they are among the third year students. In terms of MUET result, the average 
of the Islamic studies students obtained band 3. 
 
Instrument 
A set of questionnaire are adapted from Abdullah et al (2012) that investigated on the attitude 
of the undergraduate students of Life Science School of Khulna University towards English 
language and Thang, Ting, and Nurjannah (2011) investigated on the attitudes and Motivation 
of Malaysian Secondary Students towards learning English as a Second Language. A 
quantitative method design with the used of close ended questions and the used of Likert 
scale from strongly agree (4), agree (3), disagree (2), to strongly disagree (1) are applied in the 
questionnaire. The questionnaire is consisted of three parts; Part A consisted of demography 
characteristics of the respondents which included gender, race, MUET result and the first and 
second language of the participants. Part B consisted of questions about the students’ 
attitudes in English language learning while Part C consisted of questions about the students’ 
motivation level in English language learning. Part B answered the first research question on 
‘What is the attitudes in English language learning among the Islamic studies students in 
UKM?’ As well, Part C answered the second research question on ‘What is the motivation 
level in English language learning among the Islamic studies students in UKM?’ 
 
Findings 
Demographic Information 
From the total of 100% respondents, the findings show that a total of 26% are made up from 
male respondents, while the other total of 74% are made up from the female respondents. 
Thus, the majority of the respondents are from female respondents on the other hand, male 
respondents are considered the minority in which female respondents in this research 
obviously outweighed the number of male respondents, making it inequivalent. From the 
table 4.1.1 shows that majority of the respondents are age between 21 to 23 years old and 
they are mainly from the third year students. These Islamic studies students differs in age 
because some of them are from diploma holder, Sijil Pelajaran Malaysia (SPM) holder, Sijil 
Tinggi Pelajaran Malaysia (STPM) holder, Sijil Tinggi Agama Menengah (STAM) holder, and 
matriculation holder and that is why their age varies differently although they may be in the 
same year. 
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Table 4.1.1  
Shows the demographics characteristics of the islamic studies students. 

Demographics Characteristics Mode Mean S.D 
    

Age 21-23 years old 2.22 1.29162 
    

Years of Studies Third year 2.35 1.01876 
    

First Language (L1) Malay 1.00 0.00000 
    

Second Language (L2) Arabic 3.67 1.51127 
    

 
From the findings shown in table 4.1.1 above, it can be noted that the total number of 100% 
of the respondents are among Malays. Therefore, it is justified that the respondents’ mother 
tongue is Malay language. However, for the respondents second language, with a total 
number of 56% of the respondents claimed they speak Arabic and shortly followed with 44% 
of the respondents highlighted that they speak English as their second language. Therefore, 
it can be presumed here that the respondents among the Islamic studies students speak their 
mother tongue language which is Malay language, they also speak Arabic as their second 
language and they speak English as their foreign language. The band in the MUET results 
varies in terms of aggregate score and the proficiency level. For band 1, the aggregate score 
is below 100 and in terms of proficiency level, they are very limited user of English. Next, for 
band 2, they usually score around 100 to 139 and that make them a limited user of English. 
After that, for band 3, they sore 140 to 179 and they are considered as the moderate user of 
English. Moving on to band 4, they are regarded as the satisfactory user of English and they 
usually score between 180 to 219. The proficient user of English is among the band 5 students 
in which, they scored between 220 to 259. Lastly, for those who got band 6, they are one of 
the highly proficient user of English where their score is between 260 and 300.  
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Table 4.1.2  
Shows the MUET results according to the gender of the Islamic studies students. 

  Gender   

MUET    Mean S.D 
      

 Female  Male   

      

Band 1 14%  9% 1.65 0.48698 
      

Band 2 13%  13% 1.65 0.48516 
      

Band 3 18%  14% 1.81 0.39656 
      

Band 4 10%  3% 1.91 0.28868 
      

Band 5 3%  3% 1.67 0.51640 
      

Band 6 0%  0% 0.00 0.00000 
      

By referring from the table 4.1.2 above, it was clearly stated that majority of the respondents 
got band 3 in their MUET examination, followed by band 2, band 1, band 4, band 5 and none 
of the respondents got band 6. Hence, basically with a total of 32%, average of the Islamic 
studies students got band 3 in their MUET examination and minority of them barely got band 
5 with only 6%. Thus, it can be said that the Islamic studies students majorly are the moderate 
user of English language and none of them actually got band 6 and that generally clarified that 
none of the Islamic studies students are the highly proficient user of English.  
 
Research Questions 1: What is their attitudes towards English?  
As can be seen in table 4.2 above, from the findings, majority of the respondents stated that 
they like to speak English with a total score of (x= 2.80) which shows that they are actually 
projecting a positive attitude toward English plus, this can be related with the statement 
“When someone speaks English it creates a good impression of him or her”. This statement 
accumulated a total score of (x=2.75) which indicates that majority of the respondents are 
actually did partaking positive attitudes in English language learning. According to table 4.2 
above, it can be seen that, the highest mean is (x=2.91) and this is when the respondents were 
asked about whether they prefer English through informal learning rather than formal 
learning and majority of the respondents preferred to learn English through informal learning 
with a total percentage of 72%. Furthermore, a total of 73% of the respondents are both 
agreed and strongly agreed that knowledge of English offers advantages in seeking good job 
with a total mean score of (x=2.90) which place as the second highest mean among others. 
When the respondents were asked about if they want to study more English and whether 
English should be the medium of instruction in tertiary education, a big sum of 67% 
respondents agreed and strongly agreed with a mean score of (x=2.80). Besides, with a total 
mean score of (x=2.63), popular opinions from the respondents agreed and strongly agreed 
that they will choose to read academic texts in English if they were given a choice to choose 
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to read either in English or in Bahasa Malaysia. Similarly, when asked about if they prefer to 
read newspapers and magazines in English, majority of them showed positive attitudes with 
a total score of (x=2.63). 

 
Table 4.2  
Shows The Attitudes of Islamic Studies Students Toward English 

Questions SD D A SA Mean S.D 
       

When someone speaks English it 8% 30% 41% 21% 2.75 0.88048 

creates a good impression of him or       

her.       
       

Knowledge of English offers 7% 20% 49% 24% 2.90 0.84686 

advantages in seeking good jobs.       
       

I would like to study more English 10% 23% 44% 23% 2.80 0.91010 

and English should be the medium       

of instruction in tertiary studies.       
       

If an academic text is available in 9% 33% 44% 14% 2.63 0.83672 

English and in Bahasa Malaysia, I       

will read the text in English.       
       

I prefer my peers could speak to me 11% 33% 40% 16% 2.61 0.88643 

in English.       
       

I  prefer  the  lecturer  to  speak  full 13% 34% 37% 16% 2.56 0.91365 

English during the English subject       

class.       
       

I   would   like   to   read   more 11% 32% 40% 17% 2.63 0.89505 

newspapers   and   magazines   in       

English.       
       

WhenIhaveproblemin 12% 25% 40% 23% 2.74 0.94943 

understanding some of the English       

words, I would immediately find the       

meaning of the words.       
       

I prefer learning English through 6% 22% 47% 25% 2.91 0.84202 
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informal learning i.e. listen to       

music, and watching movies instead       

of formal learning i.e. in the       

classroom.       
       

 
Additionally, it was visibly noticeable that the respondents are projecting positive attitudes 
because they majorly agreed and strongly agreed as they preferred their peers to speak 
English to them and they also preferred the lecturer to speak full English during English 
subject class with a respective total score of (x=2.61) and (x=2.56). The respondents also 
showed tremendous positive attitudes when asked about if they encounter problem in 
understanding some of the English words, and if they would immediately find the meaning of 
the words. For that, with a total score of (x=2.74), average number of the respondents are 
immensely prominent in learning English by possessing their positive attitudes toward 
English. 
 
Research Question 2: What is the motivation level in English Language Learning among 
students?  
As per showed in the table 4.3 above, it can be presumed that the highest total score of mean 
accumulated is (x=2.97) which explains the popular opinions that drive the students to learn 
English is due to the reason that the Islamic studies students do acknowledged that English is 
important for their future career and this is the major motivation that appeal to the 
respondents. Moreover, the respondents also agreed and strongly agreed that another major 
motivation for them to learn English is to improve their English skill which made up a total 
score of (x=2.87) which placed second of all. The third motivation that drives the respondents 
are when they actually feel confident when speaking English and this statement accumulated 
a total score of (x=2.86) that placed third among others. 
Outstandingly, one of the popular opinions of the respondents with a total 74% agreed and 
strongly agreed that, they learn English because our religion urges us to learn the other 
languages that made up a total score of (x=2.83) which placed fourth. Plus, interestingly, the 
respondents have high motivation when it comes to lean English as they positively agreed and 
strongly agreed that they learn English because they want to be more at ease with English 
speakers (x=2.81), they enjoy learning English (x=2.77), they study English because it is 
something they always wanted to do (x=2.68) and English helps them to play games better 
(x=2.58). 
However, as can be seen form the table 4.3 above, the lowest total score of mean is (x=2.27) 
refer to the statement “I feel that no one is really educated unless he is fluent in English 
language”. A total of 54% disagreed and strongly disagreed to this statement while 46% of 
the respondents appears to agree and strongly agree with this statement. With only a slight 
difference in number of respondents, this statement seems a bit ambiguous and underrated 
for some people. Besides, when asked about “I study English in order to please my family” 
surprisingly collects vague response as in 50% of the respondents agreed and strongly agreed 
to it, another 50% are disagreed and strongly disagreed by the respondents with a total score 
of mean (x=2.37), which placed the second lowest of all. 
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Table 4.3  
Shows The Motivation of Islamic Studies Students Toward English 

Questions SD D A SA Mean S.D 

       

Learning English is important for 4% 21% 49% 26% 2.97 0.79715 

my future career.       

       

I learn English to be more at ease 10% 20% 49% 21% 2.81 0.88415 

I learn English because our religion 9% 17% 56% 18% 2.83 0.82945 
urges us to learn other languages.       

       

I study English in order to please my 23% 27% 40% 10% 2.37 0.94980 

family       

       

I learn English to help me to play 15% 26% 45% 14% 2.58 0.91210 

game better.       

       

I feel that no one is really educated 28% 26% 37% 9% 2.27 0.97292 

unless  he  is  fluent  in  English       

language.       

       

I learn English in order to improve 9% 18% 50% 23% 2.87 0.87219 

my English language skills.       

       

I   learn   English   because   it   is 14% 21% 48% 17% 2.68 0.91982 

something that I always want to do.       

       

I  study  English  because  I  enjoy 12% 21% 45% 22% 2.77 0.93046 

learning it.       

       

I feel more confident when learning 7% 23% 47% 23% 2.86 0.85304 

English.       

       

 
Discussions 
The attitude in English Language Learning (Research Question 1) 
This part will discuss about the attitudes in English language learning among Islamic studies 
students. According to the findings, it was informed that the entire respondents of Islamic 
studies students are from Malays’ race. Plus, it was noted the Islamic studies students use 
their mother tongue language which is Malay language as their first language. In the 
meantime, for their second language, majority of the Islamic studies students literally speak 
Arabic compared to English. Therefore, English is considered as the foreign language among 
the Islamic studies students as they speak Arabic for their second language. This is parallel to 
previous research done by Ahmad, Abdullah, and Ghani, (2014) that examined on the 
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Attitudes and Motivation Toward Learning the English Language among students from Islamic 
Education System Background: Exploring the Views of Teachers and what they have found is 
that, the students prefer to use Arabic language as the medium to communicate between 
themselves and between them and the teachers. In contrast with past research from Gill 
(2002), from his findings, he confirmed that English is placed as the second language in 
Malaysia and in line with the education policy; English is taught as a second language. On that 
note, it was assumed that generally, English have been using as second language among 
Malaysian but it does not apply to the Islamic studies students in UKM because they stated 
that they speak Arabic for their second language, and officially English is the foreign language 
to them. 
The fact that English is viewed as the foreign language among the Islamic studies students 
and this consequently proved that they are not familiar with English because English is literally 
foreign to them. UKM itself does not urge their students to speak in English, because UKM 
stand’s is always toward promoting and utilizing Malay language rather than English language. 
Apart from program such as English Language Studies (ELS), English as a Second Language 
(TESL), and Medic programs, all of the other programs in UKM need and compulsory to do 
their thesis in Malay language including programs within the faculty of Islamic studies, law 
program, engineering program and psychology program. Ahmad, Abdullah, and Ghani, (2014) 
detailed that the Islamic studies students hardly speak the English language and this may be 
due to the lack of confident of the respondents to actually utilize and speak English. Plus, they 
further notified that, from the findings, the teachers claimed the students seldom to use 
English to interact in the class. Thus, in relation with this research, this could actually 
contribute to the attitude of the Islamic studies students because they have little exposure to 
English in their tertiary education level here in UKM. 
From the findings, it was proven that the respondents were found to be projecting positives 
behavior and attitudes toward English language despite English is viewed as a foreign 
language among the Islamic studies students. However, the Islamic studies students past 
experiences during primary and secondary schools in English language learning should not be 
neglected as per said by Kaur (2014), Malaysian students have been exposed to English 
subject for more than ten years. Even though they are exposed to English for merely ten years, 
the Islamic studies students still viewed English as a foreign language. This is entailed with 
past research by Thao and Tham (2013) stated in their studies that, durations of learning 
English doesn’t influence one’s attitudes. Therefore, it is clear enough why more than ten 
years of learning English through primary school and secondary school up until tertiary 
education doesn’t change the students’ attitudes, and what can change them is their self-
attitude. Therefore, from the findings, the Islamic studies students are projecting positive 
attitudes when it comes to learn English despite their lack of exposure in English. 
Additionally, based on the findings, the Islamic studies students claimed that, they would like 
to study more English and English should be the medium of instruction in tertiary education 
level. Through this clarification, it is assumed that the Behaviorist view by Skinner (1990) 
proved that the Islamic studies students’ projected positive reinforcements by showing 
positive attitudes when it comes to learning English. Furthermore, as per highlighted by 
Alptekin (2002), English language is an important medium of interaction when it comes to 
academic as English have been used among various people across the world. The Islamic 
studies students are not compulsory to learn English as much as they have to learn Arabic 
considered that Arabic is their second language. This is one of the reasons why, the less 
activities of using English language have caused the Islamic studies students to be less 
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proficient in English language learning. However, it’s good to know that, they possess positive 
attitudes in English language learning, although they didn’t get to study and employ English 
in their daily basis. Constituent with the findings, a similar past research done by Karahan 
(2007) studied about the relationship between language attitudes toward the English 
language and its use in Turkey. Karahan (2007) concluded that the students have a mildly 
positive attitudes toward English language learning. This mildly positive attitudes are due to 
the fewer exposure of English language towards the students. Similarly, in this research, from 
the findings, the Islamic studies students projecting positive attitudes when it comes to 
English as they claimed that they would like to study more English and English should be the 
medium of instruction in tertiary education level despite the little exposure of English towards 
them and Skinner (1990) view on Behaviorist is proven. 
Ironically, even though the Islamic studies students love to speak in English, they didn’t get to 
speak in English as much as they want. This is due to the reason that the Islamic studies 
students didn’t have the opportunity to learn and utilize English in the classroom and outside 
of the classroom (Ahmad, Abdullah, and Ghani, 2014). On that note, form the findings, it was 
noted that the Islamic studies preferred to learn English through informal learning rather than 
formal learning. The reason behind their choices to learn English through informal learning is 
because they didn’t get exposed to English in the class anyway, therefore, they might as well 
learn English through self-regulated learning where they can do the learning on their terms 
while having fun. Past studies by Thao and Tham (2013), who studies about the attitudes 
toward English language learning and the use of self-regulated learning strategies defined 
self-regulated learning as a learning that actively employ a variety of learning behaviors or 
strategies to achieve self-set goals. Zimmerman (2008), explained that the self-regulated 
learning also relies on motivational, and behavior feedback to modify or adjust their behaviors 
and strategies when initially unable to attain their goals. Thus, self-regulated learning is 
assumed to be able to help the Islamic studies students to learn English. Behaviorist view was 
first proposed by Skinner (1990), according to him, language learning is a process known as 
operant conditioning. Conditioned behavior is the result of repeated training, while operant 
behavior is the result of learner’s own free will and it is not forced. Thus, Skinner’s operant 
behavior is constituent with this research which promotes the process of learning should be 
based on the learner’s free will and should not be forced. Consequently, from the findings, it 
can be presumed that the Islamic studies students are highly positive in regard to their 
attitudes in English language learning, in contrast with previous research done by Ahmad, 
Abdullah, and Ghani, (2014) that examined on the Attitudes and Motivation Toward Learning 
the English Language among Students from Islamic Education System Background in which 
they clarified that the Islamic studies students possess mildly negative attitudes in learning 
English and furthermore, they students are proven to have lack of motivation when it comes 
to learn English. Additionally, it is also proven that the Behaviorist view proposed by Skinner 
(1990) is evident in this research in which the Islamic studies students do incorporated the 
operant behavior in their learning and they also project positive reinforcement in another 
words, the Islamic studies students possess positive attitudes toward English language 
learning. 
 
Motivation among Islamic Study Students (Research Question 2) 
This part will discuss about the motivation in English language learning among Islamic studies 
students. When it comes to motivation, Skinner (1990) explained in his Behaviorist view that 
motivation is an operant behavior and that is divided into two kinds of reinforcements which 
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are positive reinforcement and negative reinforcement. Positive reinforcement are praises 
and rewards whereas negative reinforcement are punishments and rebuke (Skinner, 1990). 
The concept of reinforcements is constituent with Deci and Ryan (1985) theory on extrinsic 
and intrinsic motivation where they explained that the students learn for the sake of rewards 
and punishments. Skinner (1990) stated that motivation and attitudes are closely related. 
Since the attitudes of the Islamic studies students are believed to be positives, the motivation 
of the Islamic studies students are yet to be determined whether it is intrinsic or extrinsic 
motivation. From the findings, it can be seen that majority of the Islamic studies students got 
band 3 in their MUET examination and none of the Islamic studies students actually got band 
6. For those Islamic studies students who got band 3, they are considered as the modest user 
which also indicated that the respondents are fairly fluent, fairly appropriate user of the 
language and also many grammatical errors and since none of them got band 6, it can be 
assumed that none of the Islamic studies students are highly proficient user of English 
language. 
Since the Islamic studies students are modest user of English, they are expected to have 
negative attitudes and low motivation in learning English. A past research by Thang, Ting, and 
Nurjanah (2011) stated that, the proficiency level of the learners, influences the attitudes and 
the motivation level of the learners. Nevertheless, the Islamic studies students in UKM seems 
to be in contrary with the past research done because they possess positive attitudes and 
high motivation level in English language learning. According to the findings, it was presumed 
that, the biggest motivation that drive the Islamic studies students to learn English is due to 
the importance of English for their future career. The students are very much aware and 
acknowledged the important of English language for them to be guaranteed a job in the near 
future. According to Kaur (2014), she claimed that employers are looking for graduates that 
have competent command of English, and therefore, English language is very crucial and vital 
in order to ensure that the Islamic studies students are capable of securing a job once they 
graduated. 
The Islamic studies students realized the fact that they not need only to be good at Arabic in 
which they considered to be their second language, but they have to be good at English too 
because English hold the key to better opportunity in their career. The awareness on how 
important English language in Malaysia is evident in the tertiary education and job entry 
requirements (Kaur, 2012). Consequently, past research by Thang, Thing and Nurjanah (2011) 
in their research about attitudes and motivation of Malaysian secondary school students in 
regard to English language learning clarified that Malaysian students are mostly responsive of 
the importance of English for their future career and the students are intrinsically motivated 
by factors such as desire to be excellent in academic performances and career advancement 
to improve English. Therefore, the Islamic studies students are seen to be intrinsically 
motivated in learning English with a goal to get a decent job once they graduated. This is 
parallel with Skinner (1990) in his behaviorist view that explained why Islamic studies students 
possess positive attitudes that is because they have positive reinforcements in which they 
learn English for the sake of doing what they want to do and they have purpose and that 
purpose is to seek for a job. 
Moreover, based on the findings, it can be acknowledged that the Islamic studies students 
are intrinsically motivated to learn English because they want to be more at ease with the 
English speaker. Meaning here, the students want to be able to fully understand when they 
are having a conversation with English speaker. The Islamic studies students apparently want 
to be understood when they conversing and they want to be able to engage in a meaningful 
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conversation. As per said by Thang, Thing and Nurjanah (2011), extrinsic motivation does not 
always produce for a better performance. However, a few number of students are partaking 
intrinsic motivation because they are motivated to learn English for their own sake and 
personal rewards (Thang, Thing and Nurjanah, 2011). This also constituent with Skinner 
(1990) Behaviorist view regarding the positive reinforcements of the learners as the result of 
the operant behavior. Therefore, it can be said that the Islamic studies students are motivated 
to learn English to improve their English skills in a way to be the better version of themselves 
and it is for their personal achievements. 
Previous research done by Atif and Munir (2009), explored about Petroleum Engineering 
students’ motivation and attitudes toward learning the English language in Yamani context, 
the researches stated that academic reasons is one of the greatest reasons that drive the 
students’ motivation in learning English. The petroleum students are compulsory to learn 
English and they are very much exposed to English language learning compared to Islamic 
studies students in UKM. Despite the great exposure to English and English is the medium of 
interaction, the Petroleum Engineering students nonetheless appear to have low proficiency 
level in English. Noted by Atif and Munir (2009), as a result of the petroleum engineering 
students’ poor performance in English, most of the petroleum graduates have been rejected 
when applying to work at the oil companies. Hence forth, these students’ biggest motivation 
to learn English is to get good marks for their academic requirements consequently they are 
hoping it will increase the opportunities in getting a job.  
Additionally, another underrated motivation that the Islamic studies students disagree with 
is they did not view an individual who is not an English speaker as uneducated. They love to 
speak in English but they did not stereotype people who did not speak English as lacking. This 
is also considered as positive attitudes but toward the non-speaker of English. This attitude is 
much needed in the society nowadays because language is culture, and mutual respect 
towards one’s culture is very important to ensure that we are projecting our own culture to 
them by respecting them the non-speaker of English. This is because, at first English was 
introduced in Malaysia during the colonial days, Malays claimed that English is a colonial 
language and they are rejecting English back then. However, through time and efforts done 
by government to change the colonial mindset of Malays people it has made possible through 
culture. For example, government open the opportunity for students to be an exchanged 
student to overseas and they went there to study, came back to work in Malaysia, and that’s 
how English is spread across the country because people are convinced that English is vital in 
this era of globalization. 
Lastly, the Islamic studies students claimed that they feel more confident when they learn 
English. Confidence can be very crucial for some people as some people have no problem 
speaking English in front of the public eyes however, few people will get panic attack or even 
anxiety when speaking in public. According to Lucas (2011), fear of speaking English in front 
of public and lack of confident are the major reasons why people develop second language 
anxiety. Lindy (2006) added that, second language anxiety are the results when interacting 
with native speakers of English. Lack of confident, and skills deficit indicate the most frequent 
source of anxiety. She further noted that speakers from China, Korea and Japan were amongst 
the most anxious language learners than other ethnic groups when it comes to second 
language anxiety. Therefore, confident level plays a very significant role when speaking or 
learning English, that is because, there is no right or wrong in learning process, motivation is 
what keeps us going. 
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Conclusion  
The aim of this study is to shed lights on The Attitudes and Motivation in English Language 
Learning among the Islamic studies students in National University of Malaysia (UKM). 
Majority of the Malaysian students still have low proficiency level in English language consider 
that English language has been applied for more than ten years long in Malaysia education 
system. From the findings, it is presumed that generally the Islamic studies students possess 
positive attitudes in English language learning in a way that they love to speak English and 
they put a lot of effort in learning English such as, they will immediately search for the 
meaning of the words if they don’t understand certain words they come across, they also 
prefer to read academic text, magazines and newspapers in English language rather than 
Malay language. 
The Islamic studies students also enjoy to learn English through informal learning and they 
incorporated the self-regulated learning when it comes to English language learning. In terms 
of motivation level, the Islamic studies students elicit higher level of intrinsic motivation as 
they clarified that their biggest motivation when it comes to learn English is that they are well 
aware of the important of English for their future career. Additionally, the Islamic studies 
students are motivated to learn English because they want to polish their English skills so that 
they could speak with speaker of English easily. The Islamic studies students also notified that 
they feel extremely confident after they learn English. Therefore, the Islamic studies students 
have positive attitudes in English language learning, and they also intrinsically motivated 
towards English language learning. 
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