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Abstract   
The application of soft skills in the Malay language subject is one of the cross-curriculum 
approach that must be implemented by the in their teaching and learning process. Soft skills 
are included of seven elements; communication skills, creative thinking skills, continuous 
learning, teamwork, leadership, ethical and moral skills, and entrepreneurial skills. Through 
the seven elements of skills, researcher has selected the teamwork skills by applying the mind 
stimulus card that has been used in the Malay language lesson. Based on the Malaysia 
Education Blueprint 2013-2025, the Ministry of Education has outlined a number of learning 
features that must be obtained by the students. Therefore, researcher has developed the 
mind stimulus card to examine the development of the team work skills in four different 
schools. The process of collecting data is done by using the observation method. The 
observations were conducted on the 75 students that have been selected as the respondent 
in this study. The finding showed that the development of the students’ teamwork was at the 
high level. In conclusion, the application of the mind stimulus card in the Malay language 
lesson was able to enhance the development of the student’s teamwork.  
Keywords: Soft Skills, Malay Language, Mind Stimulus Card, Teamwork Skills. 
 
Introduction  
The application of soft skills in the Malay language teaching is important and being one of the 
agenda in the field of education through the Malaysia Education Blueprint (MEB, 2013-2025).  
This proves that the quality of the curriculum in Malaysia is often reinforced for the future 
generations from time to time to provide the opportunity for student development (PPPM, 
2013-2015). Saedah (2015) stated that the curriculum is the prime of educational 
development for young people competing in the country's advance development. In this 
regard, the curriculum is seen as the most important agenda to build and shape the future of 
the nation globally. 

 
 National Education Philosophy comprises of six elements; knowledge, leadership 
skills, thinking skills, ethics and spirituality, bilingual skills, and national identity as contained 
in the Malaysia Education Blueprint (2013-2025). According to Sufean (2004) the process of 
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teaching and learning in the classroom should be focus on the learning that is interesting for 
the curriculum development. These changes need to be driven by talented people, especially 
knowledgeable leaders and workers, with other inputs, such as sufficient manpower and 
capital. Malaysia needs to have a competitive education system to produce more competitive 
talent internationally. Malaysia's aimed is to be an economically advanced, technologically, 
and modernized standard of living in line with the 2020's vision. 
 
Background 
Educational transformation needs to involve many parties whether directly or indirectly 
involved in education. In fact, education needs to be kept up to date with the changes and 
developments of the future (Bahagian Pengurusan Sekolah Harian, 2015). Teachers need to 
be prepared for the changes and to be able to effectively manage the teaching and learning 
implemented to meet the needs of today's students. Teachers need to be aware and willing 
to make changes in teaching and learning in line with 21st century learning. The pioneering 
21st-century learning initiative was launched in 2014 by the Ministry of Education and has 
develop throughout the country beginning in 2015. 
 
 Educators cannot avoid teaching tasks. Good teaching needs to be planned with 
syllabus preparation of annual calendar followed by the preparation of daily lesson plans. A 
teacher who wishes to teach must make plans in advance of the subject to be delivered, the 
objectives to be achieved, the activities to be carried out during the lesson, and the results or 
reflections of the lesson (Surat Perkeliling Ikhtisas: No. 8/1990, No. 6/1991, No. 7/1994, and 
No. 10/1995). According to Norsita and Zainal (2014), teachers need to be aware that 
attitudes play an important role in determining the preparation, preparation of the stimulus 
materials and teachers' emotions will influence teaching, emotional and learning styles. Thus, 
the use of teaching tools is one of the most important aspects of creating a learning 
experience (Tyler, 1950). 
 
 Teachers often use existing teaching methods to transform into teaching that is 
innovative (Arniza & Zamri, 2018). This is important because, innovative teachers should 
come up with more ideas to enhance their teaching in the classroom. Therefore, various 
curriculum-based guidelines should be designed to guide teachers in implementing teaching 
and learning. Researcher has developed the mind stimulation materials cards aim for Malay 
language and the development team skills of students. Teachers need to diversify their 
teaching into the classroom in order to interest students and to achieve the educational 
aspirations of 21st century learning. This 21st-century teaching implementation should focus 
on students and teachers only as facilitators in their teaching (PPPM, 2013-2025). According 
to Habib (2008) teachers need to change existing ways of teaching and improve teaching 
methods by applying value added skills. 
  
 According to Suppiah (2013) the use of graphs, diagrams, drawings, flow charts and 
sketches in teaching can enhance cognition processing through simultaneous visual and 
verbal techniques. Therefore, the use of these interesting materials can interest students in 
the development of their knowledge. Many researchers have done some research on the 
subjects they teach. Given that the subjects in the curriculum are very wide, the researchers 
have selected subjects taught in the Malay language to use mind stimulation materials for the 
development of teamwork skills among students. This is important because the Malay 
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language is the language of communication, the language of unity, and widely used language 
in curriculum in Malaysia (Pelan Induk Pendidikan, 2006-2010). 
 
 Various skills have been suggested by the Ministry of Education Malaysia for students 
to master. However, researchers have chosen soft skills as an element of teamwork as these 
skills have been developed at Institutions of Higher Learning but are still poorly implemented 
at school level (Arniza & Zamri, 2018). At the school level, soft skills or better known as added 
value skills are implemented with little modification or modification of the concept of soft 
skills. The added value skills are the skill acquired through the application of generic skills 
through specific approaches, techniques and methods of teaching and learning in the 
classroom. However, these skills have not been fully implemented in accordance with the 
Malaysian Education Development Plan which includes the essential elements of 
communication skills, critical thinking and problem-solving skills, continuous learning, 
teamwork, ethics and morals, teamwork, and entrepreneurial skills as needed Malay language 
learning process (Arniza & Zamri, 2018). 
 
 Alkendele (2012) in her study found that students are aware that through teamwork, 
they can improve communication with classmates, communicate with peers of different 
nationalities and strengthen mutual trust in team members. Luca and Tarricone (2002) 
conclude that most students are aware of the need to commit to teamwork, share ideas and 
new information during teaching and learning, take responsibility for the team, and solve 
problems together to succeed in the team through their learning practices. Teamwork skills 
will also see good relationships between team members throughout the lesson using the 
stimulus materials mind-blowing cardboard. Next, each team member has the ability to 
contribute to the planning and coordination of their group work. Teamwork skills refer to 
students not only learning good work habits and producing high quality work, but they 
actually enjoy a good teamwork experience through teaching and learning. 
 
 Teamwork skills are the ability for people to work together to achieve the same goals 
as others with different cultural backgrounds and social backgrounds (UPSI, 2007). Therefore, 
teamwork can be achieved when one is able to effectively build good relationships and 
relationships with others to achieve the same objectives. In addition, teamwork skills require 
all team members to understand and exchange alternate roles between leaders and members 
to produce a given task. All members and team leaders need to understand and cooperate 
with each other attitudes, behaviours to enable them to contribute to the planning. Team 
members also need to trust each other in teamwork. As such, they will be able to make 
decisions quickly, use their discretion wisely and develop their own talents and potentials to 
facilitate for quality process (KPM, 2018). 
 
Problem Statements 
Studies on the application of teamwork skills in the curriculum of a subject are still at a 
moderate level. The application of soft skills is needed across the curriculum and a subject 
must contain elements of teamwork skills to help students develop their potential and relate 
to one another. Although many studies have been conducted on soft skills at university, 
studies on the application of soft skills at the secondary level are still lacking (Arniza & Zamri, 
2018). Besides soft skills are not directly stated in the curriculum but, all seven elements of 
soft skills are stated in KSSM to be absorbed by the Malay Language teachers (MOE 2016). 
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 Soft skills or value-added skills are very important because they are embedded in 21st 
century educational features (PPPM, 2013-2025) but are not explicitly implemented (Arniza 
& Zamri, 2018). This is because teachers are sometimes aware of the existence of these soft 
skills but in practice they are less clear on their use (Abdullah, 2006). Based on teaching 
practice since 2003, Abdullah (2006) stated that trainee teachers do not know how to absorb 
soft skills or value added skills. Teachers also do not understand how to apply soft skills in the 
classroom, causing the presence of these skills to be underestimated at the school level and  
because soft skills are feared to delay PdP time if implemented by teachers (Faizullah, 2014). 
 
 In the challenge of this era of globalization, people are racing towards success in life 
(PPPM, 2015). As such, teamwork is an approach that helps both parties to achieve 
something. In order to meet the aspiration of the Ministry of Education Malaysia, all students 
should be emphasized on the importance of teamwork skills. But lately, each can be seen as 
acting individually to achieve their goals in education or career. It is this study, mind 
stimulating materials should be used as an indicator to observe teamwork between students. 
  
Research Objectives 
The objectives of this study are: 
1. to exploring the application of teamwork skills in teaching Malay language.  
2. to assess the application of the mind stimulation card in teaching Malay Language 

affecting development of teamwork skills among students. 
 
Research Questions 
Some research questions developed by the researcher are as follow: 
1. to what extent the application of teamwork skills in teaching Malay language? 
2. to what extent the stimulus card application in mind teaching Malay language to the 

development of teamwork skills of students? 
 
The Tyler Curriculum Model 1950 
Tyler's (1950) curriculum model outlines how one lesson is designed for the right purpose of 
learning. In building the curriculum and teaching, according to Tyler there are four questions 
that need to be addressed at the basic level for a teaching goal to be achieved. Four questions 
need to be developed to ensure that the teaching objectives are met: 
a. What is the purpose or goal of the lesson to be achieved? 
b. What lessons do you need to teach in order to achieve that goal? 
c. How to handle that learning experience effectively? 
d. How to determine one’s goals or aims achieved? 
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The diagram below explains the basic principal of the Tyler model. 
Diagram 1: The Tyler Model  

 
 
1. Learning Objectives. In designing the teaching and learning in the Malay Language is 
necessary to determine the teaching objectives. Therefore, any PDP executed requires goals 
to achieve the objectives conducted to students. 
 
2. Curriculum Content. Implementing the teaching and learning based on the choice of 
teaching and syllabus is essential. The content of the curriculum should be organized by 
organizing the curriculum materials into smaller units, in order from simple to more complex. 
The arrangement is to facilitate learning. 
 
3. Teaching Methods. The choice of teaching methods and techniques that are appropriate to 
the topic of learning is essential in order to obtain the best results for students to understand 
the objectives of the teaching .Through textbook teaching methods and teaching aids it is 
necessary to ensure that the learning goals are met. 
 
4. Learning Assessment. Once the teaching and learning is implemented, the success of 
teaching based on the learning objectives should be carried out to the students through 
examinations. Assessments can be formative or summative. In addition, teachers can also 
conduct action research on the teaching and learning that has been implemented. 
 
 Through Tyler’s model, the researchers has produce innovations in Malay language 
using the four basic principles of the model, starting with teaching objectives to be achieved 
in the development of teamwork skills, researchers determine the content of teaching 
curriculum to be achieved based on the objectives that have been built, so researchers have 
chosen teaching methods that utilize the mind-blowing card activity that includes teamwork 
skills and, finally, assesses learning outcomes by conducting tests for students to determine 
the level of development of student-team work skills in the subjects during the teaching and 
learning process. 
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Method of Study 
The selection of research design is very relevant to be controlled and conducted in this study. 
This is because an understanding of a subject can be done in detail and precisely to form a 
purpose (Faridah, Rohaida & Abd Razak, 2013). Research also offer the opportunity to clearly 
understand the social and cultural contexts that draw upon aspects of human thought, 
experience, and understanding rather than the mere attempt to link causal variables alone 
(Denzin & Lincoln, 2008) . Research is conducted in the natural setting and the researcher is 
a key instrument in collecting data either in the form of pictures or words, analyzing 
inductively, focusing on the meaning expressed by the respondent in expressive language and 
displaying the participant's voice in text. Qualitative research methods have several 
approaches but are often misinterpreted by the public that qualitative studies use only one 
approach (Othman Lebar, 2017). 
 
 In the early years researchers have developed the mind stimulus card before the 
teaching and learning. The stimulus card has undergone several tests before being used in 
teaching. Further, researchers have developed lesson plans that incorporate mind-
stimulating card activity in teaching. The study was a qualitative study in which researchers 
conducted a study of 75 students learning using memory stimulus cards in three schools. 
Subsequently, the semi-structured interview method was based on nine students and three 
teachers selected as respondents. Finally, the analysis of the document is based on the results 
of the observation rubric obtained by the teacher throughout the lesson to see the 
development of teamwork skills. 
The instruments used in this study were observation checklists, structured interview 
questions and formative tests. The findings show that mind-stimulating material cards 
enhance student teamwork. 
 
Findings 
The analysis showed that the application of this mind stimulus card is applicable for the 
student team work skills. To answer this research question, researchers have collected data 
through observation. The data were analyzed and displayed as follows. 
 
Observation Insights (Teamwork Skills) 
Observations have been made by three senior teachers during teaching Malay language using 
mind stimulation materials carried by the teachers involved in the study of three schools. The 
observation is based on the teamwork skills that occurred during the teaching and learning 
session. The observation results are summarized as in Table 1. 
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Table 1:  
Observations on the Development of Teamwork Skills (Student) 

Team work skill Observer 1 
(Team work) 

Observer 2 
(Team work) 

Observer  3 
(Team work) 

 
Conclusions 

Just know 0 0 0 0 

To know 0 0 3 3 

Task with 
instruction 

2 3 3 8 

Task without 
instruction 

23 22 19 64 

Min 25 25 25 3.81 

(Scale: 1.00=Low, 2.34=medium, 3.67=High) 
 
Based on Table 1 were found to be the mean average of the development of teamwork skills 
of students in the teaching and learning of Malay develop soft skills using stimulus material 
mind is 3.81 which is at a high level. Pupils can do teamwork without the teacher's 
instructions. They can already understand the questions asked through the use of the mind 
stimulus card. In conclusion, the usage of the card in the mind stimulation materials in 
teaching Malay language can improve student element teamwork skills at a high level. 
 
Discussion and Summary 
To summarize, the results of the analysis relating the mind stimulus card usage in teaching 
Malay language excite students. This learning style makes pupils more understanding, 
confident, and more enjoyable to learn (KPM, 2017).  It happened s because all students able 
to demonstrate positive behavior throughout the lesson. Pupils also show good teamwork 
with other members. Teamwork gives students of various races the opportunity to sit in 
groups and discuss their ideas. 
 

According to Alkendele (2012) the study , students are aware that through teamwork, 
they able to improve communication with classmates, communicate with peers of different 
races and strengthen each other's confidence among  team members.  Students achieve 
better in their group assignments. Students need to be emphasize the importance of 
teamwork in their daily lives. In addition, the elements of teamwork can also enhance 
students' soft skills. The mind stimulus card used is enjoyable  when students are able to 
express their emotions either through feedback. 
 

From the findings of this study, noted it may cause the pupils not to sleep during the 
course of the teaching and learning because they can interact with each other. Teachers can 
easily implement the teaching and learning using a the mind-blowing card in addition to the 
guidance provided while students able to see the resulting cards in the form of interesting 
pictures and the task they need to complete. The benefits of a mind-blowing card have 
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impacted students' emotional, knowledge, and behavioral skills. This finding is consistent with 
studies Nik Nor Ahmarizam (2015), if teaching is less attractive then teachers should find 
approaches, methods, strategies and techniques of teaching new disciples so student will 
develop interest to the learning process.  
 

The exposure of this study incorporates elements of teamwork skills through the mind 
stimulus card is an innovation that teachers can cooperate in their teaching. In future, 
teachers should focus on better materials for the development of teamwork skills. The 
development of teamwork skills should also be practiced from the school days so that 
students can apply it in their lives whether it be with their neighbors, their organization and 
others.  
 
Conclusion 

Based on this study, the mastery of information transfer skills in Malay language has 
related to the continuous learning. This is because the students who were able to master the 
information transfer skills such as grammar managed to enhance their vocabulary in Malay 
language continuously so that they could use the proper grammar formally or informally. 
Despite of that, students who were able to master the information transfer skills managed to 
explain the literature aspect correctly. In addition, the mastery of information transfer in 
writing will help the students to apply this skills in the classroom, higher education and 
employment sectors. This is also same with interpreting information by using the information 
transfer skills in the text. The mastery also related to the students’ ability in reasoning the 
information given. Therefore, all the information transfer aspect must be learned 
continuously to enhance one’s achievement whether in education or career field. 
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