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Abstract

This study aimed to identify the effect of teacher self-efficacy on the readiness of teacher
leadership. The study was quantitative in nature and used questionnaires as instruments in
collecting data i.e. Teacher Self-Efficiency Scale and Teacher's Readiness. A total of 256 pre-
service teachers who were in the eighth semester at a public university were selected as a
sample through a stratified sampling technique. The data were analyzed descriptively and
inferential. The results showed that teachers' self efficacy (m = 6.91, s.d = 0.96) and teacher
leadership readiness (m = 3.95, s.d = 0.40) were high. The result of the simple linear regression
analysis showed that the self-efficacy of pre-service teachers influenced the readiness of
teacher leadership at R? = .35, F (134.749), p <0.05. In conclusion, the teacher's self-efficacy
is an important factor in providing teacher leadership readiness. The implication of this study
suggests that the teacher preparation program should consider self-efficacy as one of the
essential components in its curriculum in instilling teacher leadership at an early stage.
Keywords: Pre-Service Teachers, Teacher Leadership, Teacher Self-Efficacy, Teacher
Preparation Program

Introduction

The Malaysia Education Ministry has formulated an educational transformation through the
Malaysia Education Blueprint (2013-2025). The main purpose of the blueprint is to provide an
education system that can face the challenges of the 21st century. Among the goals of the
blueprint is to improve the practice of teaching professionalism which is a major factor in
determining the achievement of Malaysia Education Blueprint 2013-2025 (Malaysia
Education Ministry, 2012). In the 21st century, teachers are instrumental in providing
effective teaching to produce highly skilled and highly-minded students. The role of teachers
in this century is more challenging when they need to develop students that meet the
requirement from various professional sectors as compared to the last century which only
focuses on small sectors (Darling-Hammond, 2006).

Teacher leadership plays an important role in terms of improving students’ teaching and
learning, school development and teacher professional development (Fairman & Mackenzie,
2012, Teacher Leadership Exploratory Consortium, 2010). Leadership has a great influence on
schools and students when widely disseminated (Leithwood, Harris, & Hopkins, 2008).
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Leadership encourages the development of the school community in terms of leadership skills
and reflection, as a result, it will enhance academic achievement and produce outstanding
student development. In addition, it also headed for sustainable school and community
organization development (Lambert, 2003).

Teacher leadership has gone through several phases of development. According to Harris
(2015), the evolution of teacher leadership takes place in three phases. The first phase of
teacher leadership is that teachers hold formal responsibilities in schools such as the head of
the committee related to teaching. The second phase is an expertise in teaching and has
opportunities to develop teaching expertise with other teachers. The third phase of teacher
leadership is that teacher leaders are seen as the center of the process of generating
organizational development and change through their ability to influence other teachers as
well as contributing to capacity building. Berry (2013) adds, in the face of 21st-century
education, the evolution of teacher leadership is widespread. The term teacher
entrepreneurs were introduced where their role beyond classroom routines through
disseminating knowledge and practice to colleagues and learning community, taking
administrative roles, involvement as policymakers, parents, and community leaders.

Apart from teacher leadership, teacher professional development, which is part of the
leadership component of the teacher, also has positive relationships with the teacher's self-
efficacy (Tschannen-Moran & McMaster, 2009). According to Phelps (2008) in the basic
teacher leadership model, efficacy is one of the values that should be in the teacher
leadership model. Teachers with low efficacy cannot become a good teacher. This view
supports Bandura (1997) suggestion that high-performance teachers work hard to carry out
effective teaching tasks despite challenges.

In conclusion, teacher leadership and self-efficacy are regarded as the catalyst for school
development based on teacher professional development and student learning
improvement. Teachers with leadership and self-efficacy are capable of addressing the
challenges of 21st-century education.

Research Background

In the second wave of Malaysia Education Blueprint 2013-2025, it has given focused on
transforming the pre-service teacher training that encompasses a curriculum of study. This is
crucial to ensure only the best graduates are appointed as teachers. The main objective was
to produce quality and competent teachers and have professional values (Ministry of
Education, 2012).

The development of teacher leadership among pre-service teachers and in-service is crucial
for improving school and student achievement (Xu & Patmor, 2012). Teacher preparation
programs focus on capacity building and build teacher talent to improve student learning.
Improvement in quality research and data on the teacher preparation sector can help
teachers improve their self-esteem (Gastic, 2014).

In addition, the teacher preparation program also helps pre-service teachers in readiness to

play teacher leadership roles (Bond, 2011). Therefore, pre-service teachers need institutional
support (school) and undergo professional development and community learning
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development to provide them with teacher's leader characteristics (Swanson, Elliott, &
Harmon, 2011).

The teacher preparation program plays a vital role as there is a suggestion that the
responsibility of novice teachers is equal with experienced teachers. Therefore, the
preparation of pre-service teachers with the knowledge, skills, and values is important in
making them leaders at the early stage of their career even as novice teachers (Bond, 2011).
While in school, these novice teachers are expected to have a philosophy of teacher teaching
and constructive pedagogy practices, and using computer technology in teaching and learning
(Riel & Becker, 2008). The novice teacher is ready to serve with confidence when they have
self-efficacy and responsibility for student learning as well as planning to continue teachers'
careers (Darling-Hammond, Chung, & Frelow, 2002). Thus, it is important for teacher
preparation program to develop an understanding that the leadership development should
be part of the program and not separate skills that can be developed at a later stage.

Problem Statement

The teacher preparation program has been identified as an important component in the
development of teachers' self-identity and efficacy (Pendergast, Garvis & Keogh, 2011).
Teacher self-efficacy is an important criterion for improving motivation and productivity as
well as a requirement within the teaching profession. Therefore, the teacher preparation
program is responsible for the self-efficacy of teachers in pre-service teachers (Kilekgi, 2011).
Furthermore, efficacy is one of the values that should be in the leadership of the teacher.
Teachers with low efficacy face difficulty in performing their task (Phelps, 2008). Therefore,
self-efficacy is one of the essential elements of teachers’ preparation programs.

However, pre-service teachers have encountered some problems in shaping the leadership
of the teacher. Among the problems faced by pre-service teachers is the failure of effective
communication. According to York-Barr and Duke (2004), communication skills are one of the
requirements in teacher leadership. Pre-service teachers face communication problems with
school administrators and colleagues who find it difficult to accept other teachers' reprimands
and discuss with principals and concerns (Abdul, Nurul & Shamsudin, 2015).

Although pre-service teachers were aware of the values and practices of the classroom, they
were skeptical of their own ability due to lack of knowledge and skills in dealing with student
diversity and education system changes (Siwatu, Chesnut, Alejandro, & Young, 2016). In
addition, pre-service teachers were also faced with some weaknesses in language barriers,
job overlaps, weakness in reflection skills, and controlled by external factors (Hourani, 2012).
They also faced personal problems that fail to manage shortcomings and solve problems
wisely (Mohd, Muhammad & Megat, 2007). In addition, they failed to emphasize the
character of the teacher leadership that demonstrates self-confidence, open-minded and
willing to face the risk of improving student learning (Dauksas & White, 2010).

Problem experiences during the stage of teacher preparation program and early stage of
teachers’ career have resulted in teachers' motivation to decline. This condition may cause
burnout among novice teachers (Gavish & Friedman, 2010). If this situation persists, it will
definitely affect the quality of teaching and learning and subsequently student academic
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achievement. These problems confronted by pre-service teachers and novice teachers will
affect their performance in the long-term.

Research Objective
The main objective of this study is to examine the effect of self-efficacy on teacher leadership
readiness among pre-service teachers.

Research Question
To what extent the effect of self-efficacy on the teacher leadership readiness among pre-
service teachers?

Research Framework

This study was based on the self-efficacy of teacher leadership readiness among pre-service
teachers. The teacher's self-efficacy consists of dimensions of teaching strategy, student
involvement, and classroom management. The teacher's self-efficacy theory used in this
study was the Master Self-Efficiency Integration Model built by Tschannen-Moran and Hoy
(1998). While the teacher leadership readiness is made up of six dimensions, namely
improvement in student teaching and learning, exhibiting leadership qualities and skills,
involvement in organizational development, involvement in cooperative culture, involvement
and co-operation with the community, and to be a reference leader. For teacher leadership
theory, the researcher used a combination of five teacher leadership models to explain the
six principles contained in the Teacher Leadership Model. The combined models are from
Fairman and Mackenzie (2012), Teacher Leader Exploratory Consortium (2012), Katzenmeyer
and Moller (2009), Riel and Becker (2008), and Grant (2006).

Literature Review

Teacher self-efficacy influenced the effectiveness of teaching and learning (Gibson & Dembo,
1984). There were several definitions of self-efficacy of teachers that each lead to the
effectiveness of teaching. Bandura (1997) defined the meaning of teachers' self-efficacy as a
person's beliefs about his ability to carry out an action in teaching that can support student
academic progress. Tschannen-Moran and Hoy (1998) expressed the purpose of teacher's
self-efficacy as a teacher's belief in his ability to manage and implement the necessary actions,
especially teaching successfully in certain contexts. To explain the meaning of leadership
readiness, Katzenmeyer and Moller (2009) stated the readiness of teacher leadership is a
situation in which teachers are aware of their potential to lead and cherish as leaders.
Teachers who are willing to become teacher leaders are teachers who recognize their
potential to become leaders and understand the criteria as teacher leaders and support the
development of teacher leadership among colleagues. There are three criteria for identifying
potential teacher leadersi.e. competent, credible and approachable. The readiness of teacher
leadership is not limited to experienced teachers, but it also to pre-service teachers.

Helterbran (2010) explained, in nurturing teachers leadership among pre-service teachers,
there were some considerations should be taken into account. One was to emphasize teacher
leadership during the recruitment process and induction programs. This statement also
supported by Sherrill (2011) which supports the effort to apply teacher leadership into the
teacher preparation program. Additionally, according to Ado (2016), pre-service teachers
need to have the concept of teacher leadership since the beginning of pre-service in teacher
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training. Failure to inculcate the concept of teacher leadership at the beginning will affect pre-
service teachers performance.

In the context of teachers’ self-efficacy, teachers' confidence affects the learning environment
created and students' academic progress (Bandura, 1993). This is because, if the teacher
believes in their ability, they can encourage student learning through cognitive experience
and development (Bandura, 1997; Matarid, Sobh, & Ahmed, (2018). According to Bandura
(1997), pre-service teachers with strong teacher efficacy carry out excellent tasks through
lesson planning, group discussion, and managing classes during teaching practice.

Reeves and Lowenhaupt (2016); Sangakala, Ahmed, & Pahi, (2016) study of pre-service
teachers from primary, secondary school, special education schools, and other teacher
preparation programs found that the majority of their aspirations for a leadership role after
five years were still the role of class teachers. In addition, his findings show that teachers'
motivation, altruistic motivation, are the keys rationale of pre-service teachers entering the
teaching profession because they want to help others, especially children/teens and dreams
to improve society. In the context of leadership, there is a positive link between aspirations
to become expert teachers with motivation. According to Bandura (1982), self-efficacy affects
motivation.

Research Methodology

This study used quantitative design and a regression analysis to achieve the study objectives.
The survey method was used as the main method in obtaining information on the readiness
of teacher leadership and self-efficacy among pre-service teachers. The population of the
study consists of 363 pre-service teachers from seven educational programs in Bachelor of
Education degree and have attended teaching practicum in schools. The sample size was 187
and it was determined by using Krejcie and Morgan's (1970) sampling table.

To determine the number of samples comprising the seven educational programs, the
researcher used the stratified sampling method according to the program. Simple random
sampling technique was used in each program to ensure bias does not exist in this study.
Random sample selection will give the same probabilities to students in each program to be
a sample (Creswell, 2014). Instruments in this study consist of 77 items i.e. demographic
information, Self-Efficiency Scale of Teacher and Readiness of Teacher Leadership.

Data Analysis and Research Output

Overall, the teachers' self-efficacy was high with a mean score of 6.91 and the standard
deviation of 0.957. The teachers' leadership readiness was also high with a mean score of 3.95
and the standard deviation of 0.404 is high. Table 1 shows the mean score and standard
deviation for teachers' self-efficacy level and teachers' leadership readiness. In conclusion,
descriptive analysis shows the level of self-efficacy and teacher's leadership readiness at a
high level.
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Table 1:

Level of Teacher Self-Efficacy and Leadership Readiness
No. | Dimension N Mean S.D Level
1 Teacher self-efficacy 256 6.91 0.957 High
2 Teacher leadership readiness | 256 3.95 0.404 High

The results of the simple regression analysis show that Ho was rejected at a significant level
of 0.05. The simple regression analysis using the simultaneous method (Enter) shows that the
self-efficacy of the teacher has influenced 34.7% of variance changes in the readiness of
teacher leadership. Table 2 shows the results of simple linear regression analysis between
teacher self-efficacy and teacher leadership readiness.

Table 2:

Regression Analysis
Variable B Std. Err. Beta t Sig
Intercept 2.235 .150 14.936 .000
Self-efficacy | .249 .021 .589 11.609 .000
R =0.589 R2=0.347 Adj. RSqr=0.344 | F=134.749

The result of the simple linear regression analysis showed that the self-efficacy of pre-service
teachers influenced the readiness of teacher leadership at RZ= .35, F (134.749), p <0.05. In
conclusion, teacher's self-efficacy is an important factor in providing teacher leadership
readiness.

Discussion and Research Implication

The regression analysis has shown that self-efficacy of teachers influences the readiness of
teacher leadership among pre-service teachers significantly. According to Xu and Patmor
(2012) to nurture the leadership among pre-service teachers, they need to shift their views
from students' perspective to teacher's perspective during training programs so they can
embrace teacher leadership responsibilities. Therefore, teacher training programs should
provide leadership experiential learning to the student.

In addition, in the study of Lasauskiene and Rauduvaite (2015), he explained that the
formation of future teacher leaders in pre-service teachers requires some approaches. Among
these, the formation of true student emotion by strengthening the confidence level of pre-
service teachers. Bandura (1997) stated that emotional states influence the individual's ability
to achieve certain achievements. In addition, the study of Guskey (1984), and Giles, Byrd,
Bendolph and Boylan (2016), has explained that teachers who confident in carrying out the
teaching have high self-efficacy. Confidence in pre-service teachers can influence their role in
teacher leadership such as making improvements in teaching and learning, engaging with
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staff development programs, and establishing good relationships with colleagues and
students.

In relation, this study suggests that teacher leadership readiness among pre-service teachers
is crucial in preparing them to be teacher's leader. This role becomes a necessity in facing new
challenges in teaching and learning where teacher teamwork and students' improvement and
achievement become a central focus. Teacher leadership is not just applied to senior teachers
but should be nurtured among teacher trainees. This study supports Bond (2011), that the
teacher leadership should be introduced at the university level by forming the knowledge and
skills of teacher leadership. These will help pre-service teachers deliver their task within such
condition. In addition, schools should encourage cooperation culture among teachers’
colleagues through mentoring and sharing responsibilities.

Conclusion

Performance among pre-service teachers during practicum is closely linked to their self
efficacy. Those who have positive self-efficacy are able to provide a better teaching and
learning experience. Therefore, the teaching training programs should focus on the
construction of this element in their curriculum. Positive self-efficacy will help the
development of teacher leadership readiness among pre-service teachers. This early
readiness will enable novice teachers to play an equally important role with experienced
teachers in contributing to the effectiveness of teaching and learning and schools.
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