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Abstract

Art appreciation is a part of the field of art criticism. Art appreciation involves the elements
and principles of art. This study aims to identify the level of students’ understanding and
problems during the application of art appreciation sessions in teaching and learning in
primary school. This study uses a qualitative approach in the form of a case study. Data
analysis was collected using interview, observation and document analysis to observe pupils’
behavior and understanding level. Two students from Year 6 and one visual art teacher were
selected as the participants of the study. The data were analyzed descriptively. Participants
of the study were selected on purposive sampling. The findings show that students' level of
understanding the element of art is low. In addition, students are less fluent in Malay
Language which made them unable to perform the session with a good art appreciation. The
way of teaching is also not focused on aesthetic perceptions. This problem causes students to
become less interested and less confident. Therefore, researchers suggested that teachers be
given a comprehensive overview of how to carry out art appreciation sessions in school to
ensure that their artwork can be appreciated by the students.
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Introduction

Art education is very important in life as it can be generating creativity,
communication and intelligence (Maneen, 2016; Savva & Trimis, 2005; Terreni, 2016).
According to aspiration of the National Philosophy of Education (FPK) (Subramaniam, 2017,
Tekiner, 2006) in Malaysia, the curriculum art education was created to produce visual
literacy skills generations. Therefore, the school environment should impact the awareness,
understanding, appreciation and appreciation of visual art which can be inspired through
murals, banners and statues. (Kementerian Pendidikan Malaysia, 2017).

The value of appreciation brings art appreciation more in line (Carroll, 2016) with how
we determine the meaning of an event, person, behavior or object (Fagley, 2012; Khalid, Pahi,
& Ahmed, (2016). This is a necessary training in which engagement of the senses and touch
(Ali, 1989; Hamid, 2004) to understand it. Art appreciation is part of the field of art criticism.
There are two types which are formalistic art criticism and aesthetic appreciation. Formal art
criticism is an intrinsic value that includes elements of art and design principles (Noaparast &
Noaparast, 2011). While aesthetic appreciation refers to the elements of experience namely
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tools and materials, expressions, designs and so on (Leder, Belke, Oeberst, & Augustin, 2004;
Meel-Jansen, 2006; Parsons, 2004). According to (Subramaniam, 2017; Madrid, Ahmed, &
Kumar, (2019), art appreciation can ensure that students are engaged in expressing their own
feelings and ideas and nurturing students to appreciate the artwork they have created.
Elements of art and design principles are fundamental components for creating and criticizing
a work of art.

Statement of the Problem

Art appreciation can be learned by students to widen their vision in art education
(Law, 2010). This approach can build communication skills, build self-confidence (Ariffin,
2010) and train students to communicate (Novakovi¢, 2015). The study of art education
should emphasize the process of production by involving aspects of understanding,
appreciation and appreciation of art (Ismail, 2015). The process of conducting art appreciation
sessions needs to be refined and guided by classroom teachers. However, the teacher always
more focused on producing artwork than art appreciation sessions in the classroom
(Setiawan, 2007). Thus, neglecting art appreciation session in the classroom made those
student lack of knowledge in art includes an understanding of the elements of art and design
principles in creating art appreciation.

Understanding and mastering the elements of art and design principles are essential
by the artist. Art teachers need to incorporate these elements into their teaching process.
Although various methods and initiatives have been implemented to ensure that students
master the language of visual arts in writing and listening, the study found that students still
lack of the skills to appreciate of art (Ariffin, 2010; Ibrahim, 2007). According to Ariffin (2010),
the study found that Chinese students were less interested in art (34.31%) than Malays
(49.23%). This has been supported by Woon (2015), the study found that Chinese people
viewed art as less important than other subjects. The perception of the importance of art
among students causes the art learning sessions to become worse. The improper conducted
by teachers and students made effects on art appreciation sessions in school. Thus, students
couldn’t have the chance to convey ideas and criticisms of art well.

Research Questions

This study focuses on two main research questions:

1. What problems did the students face when performing art appreciation sessions?
2. What is the level of student understanding of art appreciation sessions?

Research Objectives
a. ldentify student problems during art appreciation sessions.
b. Identify student level of understanding during art appreciation sessions.

Literature Review

Theory of Multiple Experiences is a theory of art appreciation presented by Edmund
Burke Feldman. This theory designed for art educators learns how to teach art appreciation
and art criticism. Feldman’s method of criticism model has four steps to follow in order to
understand a work of art, namely, description, analysis, interpretation and evaluation.
However, the teacher's misunderstanding of the arts language elements clearly indicates that
the teacher has neglected the implementation of art appreciation in the teaching and learning
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during the art sessions. Discipline-Based Art Education (DBAE) also has four domains of art
which are art aesthetics, art criticism, art history and art products. The four domains of DBAE
are essential in the implementation of art appreciation (Hedayat, Kahn, Honarvar, Bakar, &
Samsuddin, 2013). It also an interconnected and need to be utilized in the teaching of art
education to ensure pupils can achieve a deep and meaningful appreciation of art.

There are many studies that look at the mastery and skills of students in art
appreciation. Setiawan (2007) found that art appreciation sessions are rarely implemented
by teachers and this results in students being less skilled at evaluating artwork. Her research
also found that teachers lacked knowledge about elements of art and design principles to be
applied in the teaching of art appreciation.

In addition, Law (2010) found that an interdisciplinary approach to art appreciation
has become more diverse. This study relates the importance of art appreciation between art
and other disciplines including aesthetics, anthropology, history, social studies, and even
science. In this regard, the study also showed that students who value of artwork can develop
critical and creative thinking skills. Art appreciation is crucial to developing students'
intellectual, emotional and social art experiences and ultimately instills aesthetic values.

Teachers play an important role in ensuring the success of art appreciation sessions in
the classroom. Pupils should be given the opportunity to evaluate and communicate verbally
in the use of art language in order to create a community that values art. Chia (2011) found
that teachers need to be careful about evaluating student processes when doing work, rather
than simply evaluating at the end of products. In fact, when evaluating rubric sets need to be
attached and based on the curriculum of constructivism. Applied art appreciation can
enhance communication and writing skills in the classroom. In her research found that
teachers are facilitators who guide the process of art appreciation sessions in teaching and
learning in schools. Students are given the opportunity to freely express themselves.
However, looking at the eastern perspective, Asian students are still inclined to give their
views and needs to be addressed by the teacher step by step during the art appreciation
session in order to improve their self-confidence.

Furthermore, Ariffin (2010) studied the factors that led to student interest in the
implementation of appreciation sessions. The study also showed that the interest in art
appreciation is related to internal factors and external factors. In this study, the cognitive
theory and approach Discipline-Based Art Education (DBAE) has been introduced. Students
who are passive in the classroom because of traditional teacher-centered pedagogy are still
practiced. The findings show that 85% of students are still interested in conducting art
appreciation sessions because they can appreciate different types of painting work and this
is the way to improve their drawing skills, instrumentation, materials and colors through
discussions with teachers.

Methodology

This study is a qualitative study in the form of a descriptive case study. Descriptive research
aims to gather information and to describe phenomena that exist or occur. Descriptive studies
focus more on what and how to get answers to the questions that have been asked. The
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researcher also studying, analyzing and summarizes the best possible problems that arise in
the form of a qualitative approach.

Samples

The study was conducted by an art teacher and two twelve years old students at a primary
school in Jinjang X. Selection of the samples of the study was made by purposive sampling.
The purposive sampling technique was being used in this research. This sampling technique
was also suggested by the art teacher who teaches the student. The samples of the selected
study are among those who are committed, shameless and willing to provide the necessary
information.

Instruments

The researcher used two types of methods to collect data which is observation and
interview. Observation is a very important method of qualitative research. The purpose is to
record and retrieve any data during the art appreciation process that is conducted in the
classroom. During the observation, the researcher will record everything that happens in the
observation record form marked with code 01. Observations on teacher A will be code A01.

Interview methods were conducted for students as the researcher wanted to know
the feelings, views and explain the students' understanding of art appreciation sessions. The
method used by the researcher was a semi-structured interview which provided questions
but the answers to the questions were open. In order to have the interview data captured
more effectively, recording of the interviews is considered an appropriate choice. The
interview with the teacher is to get more information about the process of applying the
appreciation and the problems that the student is facing. The recording of the interview
makes it easier for the researcher to focus on the interview content and the verbal prompts
and thus enables the transcriptionist to generate a “verbatim transcript” of the interview. It
is useful for the researcher studied in detail and linked with analysis notes. All the documents
related to the interview will be marked with code 02. The document review includes student
work presented during the art appreciation sessions in the classroom.

Method of Data Analysis

The data analysis in this study was made qualitatively. The first step for the researcher
is to copy the audio tape in the form of a transcript or to involve the verbatim data
transcription process. Then, the researcher filters the data by providing an index or code.
Once an index or code has been provided, the researcher needs to understand the data by
examining what the subject of the study said. To facilitate the analysis of each transcript line,
the researcher will provide code and theme as guidance to the study.

The qualitative researcher collected performances by the observation. Observation
methods can be helpful for teachers and students during teaching and learning sessions.
During the observation, observation and record field notes as well as to involve themselves
as a sample marked with code 01. The researcher recorded the activities that took place
during the art appreciation session.
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Finding, Results and Discussions
Students’ Problems in Art Appreciation Session
No Knowledge of the element and principles of art

Based on the data from interviews and observations, this study has found that
students face problems during art appreciation session. They do not know or do not
thoroughly understand the languages of elements and design principles taught by the
teacher. The findings from interviews have found that some students try to guess the element
of art when they are questioned by the teacher. Some even refuse to comment on what they
observed. According to teacher A,

“Some students refuse to comment. They are very quiet and do not know how to
comment. Students also cannot differentiate or confuse the elements of art during art
appreciation session in class. Sometimes there are time constraints in executing art
appreciation session.” (T2A2)

“When the teacher queries on the elements and principles of art based on pictures shown,
only a few pupils try to answer the question by guessing.” (P1A1)

Besides that, students have very poor knowledge of the elements of art. One of them
only knew about the line and color in the element of art when asked about the artwork that
was produced.

“line, color, hmm. | don’t know the others.” (T2B2)
“tex...ture is about rough, smooth.” (T2B2)
“so hard to explain.” (T2B2)

This situation is worrying because of the elements of art is the basis for understanding
art. According to teacher A, students that understood art are those who have an interest in
the subject of the art. This situation ties in with the study by Ariffin (2010) shows that interest
is very important for students to learn, especially when related to the creating artwork and
art appreciation session.

No Self Confidence

Besides that, this study has found that students do not have the confidence to give an
opinion when doing art appreciation in class. Through observations, it has been found that
students sit quietly and do not dare to answer when asked by the teacher. When an artwork
is completed, students are only able to comment on whether an artwork created by their
friend is pretty or not, without being able to explain the aesthetic values of the artwork.
Students also comment in a low voice. Besides that, students are unsure of their answer and
only give comments such as “pretty...like...” when judging their friend’s artwork. This is
supported during the following observation,

“The teacher asked the students for comments, but they kept quiet and only said it’s
pretty. The students’ response was lacking so the teacher asked questions to stimulate
their thinking. The students’ desire to know the answers were low.” (P1A1)

“The teacher asked the students to review what they had learned at the conclusion of the
lesson, but the student refused to answer.” (P1A1)
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“Other students laughed at a friend’s unappealing artwork when it was in front of the
class. | felt very embarrassed.” (P1A1)

“Students are not motivated. When they see it’s their turn (to give some art appreciation)
they will ask permission to go to the washroom or early recess.” (P1A1)

The findings of the interviews with the students also showed that students do not
have the self-confidence to comment on their friend’s artwork.

“The confidence to express in terms element of art is very low especially when it comes

to speaking in Malay Language” (T2A2)

“l do answer when the teacher asked, but only a little because I'm scared and | don’t know

what to comment. I’'m afraid the teacher will be sad because the teacher has taught us.”

(T2B2)

“I seldom. My friends always laugh at me. | don’t want to comment but sometimes |

answer the teacher’s question and state the terms element and principles of art.” (T2C2)

Students’ confidence to give opinions and feelings are very important in the sharing

of ideas during discussions. It reflects their knowledge and ability to interact with their friends
and the artwork created. This is in line with a study by Chia (2011) that found the integration
of art appreciation can develop students’ communication and writing in class. If their
communication is ineffective, they will feel afraid and lose confidence to give comments or
critiques.

Level of Students’ Comprehension during Art Appreciation Session
Based on the data from the interviews and observations, this study has found that
students’ comprehension level during art appreciation session is moderate. For example,

“Hmm.... it’s alright. | understand the element of art well enough.” (T2C2)

“Sometimes | will review and do my own art appreciation. | don’t follow the teacher’s way
of doing art appreciation.” (T2A2)

“It is difficult to teach the students because it is hard to control them and they are less
responsive in their attitude when the teacher is teaching. Sometimes all of them keep
quiet and only say it’s pretty.” (P1A1)

The responses given show that students are still unsure when art appreciation session
is done. Students do understand the element of art like lines, color, form, shape, space and
texture; but they are not fully able to express in terms element of art during an art
appreciation session. The importance of integrating art appreciation is still low. This finding
corresponds with Setiawan (2007) in that art appreciation is seldom done hence it does not
improve students’ ability to judge an artwork. The teachers’ perception towards the method
of teaching this subject is quite uninformed especially with the non-experience of teaching
art appreciation. Besides that, students’ intrinsic and aesthetic values are very important in
developing students’ experience (Law, 2010).

This study has also found that students are weak in the usage of art language if they

have to explain it in Malay Language. This is because most subjects taught in Chinese
vernacular schools are in the mother tongue. Usually, for pupils from Year 3 to Year 5, Malay
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teachers would teach this subject. With that, pupils face language problems when using
Malay Language. This is seen from the interviews of the participants of this study,

“They face problems when doing art appreciation in Malay Language. They are unable to
remember the terms and some students do not understand what is asked by the teacher.
Furthermore, looking at their attitude, they prefer to mix with their own race. If the
student is Chinese, all Chinese friends only. If Malay, then Malays only...they want it that
way only...the people they want with them. They do not want to mix with students of
other races. So, when students do not mix around, it becomes a problem where they’re
not able to use Malay Language.” (T2A2)

“One more problem that | noticed here is the students’ attitude. Some students are really
interested and want to try speaking in Malay Language. However, sometimes students
still answer the teacher orally in Chinese. They will mix the language and say that...that...
(explains the word they try to convey).” (P1A1)

“The picture shown was a bottle. The students were asked to explain the elements and
principles of art. Hmm... | know! The answer is balance (Chinese).” (T2C2)

The findings show that students understood the elements and principles of art, but
they face problems in using the terms in Malay Language. Students prefer to use Chinese to
communicate. This finding is in line with Duh (2016), which shows that a person’s mastery of
language will improve his or her speech and develop his or her appreciation of art.

This study has shown that students’ inability to use art language also comes from the
art teacher themselves. This is because the teacher has not majored in art, and they have not
been exposed to the skills and knowledge on how to execute art appreciation sessions in class.

Conclusion and Recommendations

Teachers play an important role in the realization of art appreciation in the classroom.
Students’ understanding of doing an art appreciation will produce a generation that is art
literate, thus able to experience, understand and appreciate art better. Overall, this study has
found that students’ understanding and ability to use elements of art during an art
appreciation session is at a moderate level. This is because the teachers do not have much
knowledge of using elements and principles of art, in addition to them not being majors in
art. Moreover, the usage of Malay Language among the students is less emphasized. With
that, teachers need to be bilingual when explaining the terms and encourage students to
understand Malay Language when doing an art appreciation session.

Hence, teachers should always try to improve themselves by mastering the content
for the art subject beforehand, so that the art appreciation session can be executed
successfully in class. For example, teachers can apply and attend online courses to improve
teaching methods. Teachers can also implement Professional Learning Community (PLC) as a
platform to share skills, knowledge and resources around them. With this, the issue of
teachers not majoring in art can be discussed and solved immediately. Self-improvement of
the teacher’s knowledge is the key to the development and creativity growth in children’s
ideas. Art appreciation sessions not only develop children’s skills and understanding, but also
shape a positive and balanced character intellectually, socially, physically, emotionally and
spiritually, as envisioned in the National Philosophy of Education (FPK) in Malaysia.
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