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Abstract   
The aim of this study is to determine the needs of prospective teachers for multicultural 
education. Convergent parallel design, which is of the mixed research methods, has been 
employed in the study. The sample of the study has been selected by simple sampling method 
and constitutes of 165 prospective teachers who are studying at Afyon Kocatepe University 
Faculty of Education during 2016-2017 academic year.The quantitative data of the study have 
been collected by ‘Perception on Multicultural Education and Democracy Scale’, the 
qualitative data have been collected open ended questions created by the researchers. In the 
analysis of the quantitative data, descriptive statistics, Mann Whtney-U and Kruskall Wallis 
have been employed and the content analysis method has been used for the analysis of 
qualitative data. It has been concluded that the prospective teachers explain the multicultural 
education only on its cultural dimension and that they have inadequate knowledge in the field 
of multicultural education and that they need an education about multicultural education. 
Keywords: Multicultural Education, Need Assessment, Prospective Teacher, Teacher 
Education. 
 
Instruction 
The culture of a society is the result of the interaction of individuals in that society. Individuals 
with different characteristics in society and they constitute the subcultures of the society and 
they can influence each other. In our age, the interaction with different cultures of other 
societies is increasing with such a cultural interaction in a society. The use of new 
communication technologies such as computer, mobile phone, television, internet etc. and 
the factors such mobility of student / instructor exchange programs as the EU and Mevlana, 
migrations that lead people to live in different cultural environments for various reasons, and 
the processes of scientific, economic, social and political cooperation established between 
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societies make it necessary for individuals with different cultures to live together in a 
multicultural society. Multicultural society has brought together multicultural education. 
Multicultural education is defined as an approach that aims to ensure that each student from 
different ethnic backgrounds, different races and social groups benefit equally from 
education (Bank, 2013) and to participate actively in their community (Esen, 2009). In addition 
to this definition, the concept of multicultural education includes disability status, age and 
gender difference, sexual orientation, language and discrimination due to these factors (APA, 
2002). In the multicultural education process, despite their different characteristics, the 
groups are expected to come to an agreement with each other and take care of each other's 
rights. Thus, different groups can be accepted as an integral part of society (Kaya, 2014). 
Teachers play an important role in the application of multicultural education principles at all 
levels of education. For this reason, teachers should have competencies to organize and 
manage multicultural education environment. 
In multicultural societies, the characteristics that teachers should have in order to conduct 
multicultural education effectively are collected at three levels: personal level, class level and 
institution, school level (Banks, 1991; cited in Taylor and Quintana, 2003). Teachers with 
cultural competence value diversity at the personal level (Petty, 2010) and examine their bias 
and stereotypes (Perso, 2012; Chislom, 1994). At the class level, culturally adequate teachers 
can use their own cultural characteristics, experiences and perspectives in order to be 
effective in the education of students from different cultures (Gay, 2002); can communicate 
effectively with individuals from different cultures (Perso, 2012); promote equality of 
opportunity, promotes multiculturalism in the program (Petty, 2010); provide an effective 
classroom management for effective learning and teaching (Marzano, Jana, Marzano and 
Debra, 2003) and are aware of the need to specialize in field knowledge and pedagogical skills 
for effective teaching (Brown, 2007). At the institution and school level, culturally competent 
teachers are aware of the need to make institutional changes in the target and rules and 
school culture (Banks, 2013); they advocate multiculturalism in management and the 
formation of educational policies (Petty, 2010). These teachers should be aware of the ways 
in which policies and practices may interfere with multiculturalism and are aware of the fact 
that there is no gap in theoretical applications and that they are created and sustained by 
people consciously or unconsciously (Villegas and Lucas, 2002). The development of teachers' 
understanding of multicultural education is reflected in their personality traits, practices in 
the classroom and their interactions in the school. The problems that may be encountered in 
class and school level can be overcome to a great extent by providing teachers with 
competences related to multicultural education. 
Teachers' ability to acquire these competencies and to effectively organize multicultural 
educational environments is closely related to the education they receive. Therefore, it is 
stated in the literature that multicultural education subjects should be taught as a separate 
course in the faculties of education in universities (Cirik, 2010). In the teacher education 
programs, it is pointed out that the competencies related to multicultural education cannot 
be gained in a short period of time and the practices carried out in the field and the 
interactions of teachers with the teachers should be taken into consideration (Téllez, 2008). 
In order to develop a multicultural understanding in teacher education, it is stated that pre-
service teachers are provided with various experiences and are able to reflect on different 
topics, and they can be offered an environment where teachers and instructors support them 
(Krummel, 2013).Furthermore, Turkan, Aydin and Uner (2016) emphasize that teacher 
candidates should be informed about multicultural education and that multicultural 
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education can be given in some courses. Oksuz, Demir and Adem (2016) also emphasize the 
necessity of teaching multicultural education in the faculties of education and state that 
multicultural education subjects should be given as a course in order to enable the 
multicultural education concept to be widely disseminated. It is considered important to raise 
awareness of teacher candidates' multicultural education dimensions (Tortop, 2014). 
However, in their research, Coban, Karaman and Dogan (2010) stated that prospective 
teachers' perspectives towards differences were positive but that teacher candidates did not 
receive any training for the regulation of multicultural learning environments. Bulut (2015) 
concluded that prospective teachers’ attitudes towards multicultural education are lower 
than teachers. It is stated that prospective teachers do not have enough skills to teach in 
multicultural learning environments (Kaya, 2014). These studies indicate that prospective 
teachers’  competencies towards multicultural education should be determined and 
developed and more research should be done on this subject. When the literature has been 
revised, it has been concluded that the studies on multicultural education are mostly on 
attitude (Damgaci and Aydin, 2013; Ozdemir and Dil, 2013; Yazici, Basol and Toprak, 2009); 
competence and perception (Basarir and Cetin, 2014; Demir and Basarir, 2013; Basarir, 2012; 
Bozkurt, Eski and Alci, 2012); scale development studies (Apay, 2011; Basbay and Kagnici, 
2011; Yavuz and Anil, 2010; Toprak, 2008). When the studies conducted for the prospective 
teachers are examined, they are mostly on prospective teachers’ character about 
multicultural education (Polat, 2009); their attitude and beliefs (Turkan, Aydin and Uner, 
2016; Coskun, 2012); their perspectives (Celik, 2011); their perception (Unlu and Orten, 2013), 
competences (Kaya, 2014; Polat ve Kilic, 2013). There is no study to determine the needs of 
prospective teachers for multicultural education. However, it is undoubt that the world is 
getting smaller and smaller day by day. The people mobility is at an unprecedented level. It 
not only affect the demographic structures of the society, it also reshape the student 
characteristic. The teachers face with a variety of students from different culture, race, 
religion and even with the students who speak a different language. It creates some problems 
fort he teachers such as classroom management problems, deciding and using teaching 
techniques. Hence, it is essential that the teachers need to know how to tackle all of this thing 
in a classroom and reach the success in their practices. For this reason, it is necessary to 
determine the needs of prospective teachers for multicultural education. 
Based on these requirements, this study aims to analyze the needs of prospective teachers in 
order to determine their perceptions about multicultural education and their educational 
needs. In this context, the following research question has been formed: 

• What are the educational needs and perceptions of prospective teachers for 
multicultural education? 

 
Research Problem 
In this study which aims to determine the prospective teachers' educational needs for 
multicultural education, the following research problems have been created: 
1. What is the level of the prospective teachers' perceptions of multicultural education and 

democracy? 
2. Does the level of multicultural education and democracy perception of prospective 

teachers' differ significantly in terms of gender, the departments they study in and 
education for multicultural education?  

3. What is the perception of prospective teachers about the concept of multiculturalism? 
4. What is the perception of prospective teachers regarding the concept of multicultural 
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education? 
5. How do prospective teachers perceive their ability to support multicultural education in 

the classroom? 
6. What is the perception of prospective teachers about their knowledge and skills for the 

management of multicultural education environment? 
7. What are the educational needs of prospective teachers for multicultural education? 
 
Method 
In this study, convergent parallel design which is one of the mixed research methods has 
been employed. In this design, the researcher collects quantitative and qualitative data 
together, analyzes the data separately at the analysis stage, and then combines the results 
in general interpretation (Creswell and Clark, 2015). Throughout the study, the quantitative 
and qualitative data have been collected together via using one scale and five open-ended 
questions and the both data have been analyzed separately and their results have been 
used together for interpretation.  
 
Sample and Universe 
The universe of the study consists of undergraduate students studying in various departments 
of Afyon Kocatepe University Faculty of Education in the spring term of 2016-2017 academic 
year. The sample of the study consists of 165 students selected by simple random method. 
Demographic information about the sample is given in Table 1.  
 
Table 1.  
Demographic Information of the Sample 

Variable   f % 

Gender 

Female 120 72,7 

Male 45 27,3 

Total 165 100 

Department 

Preschool teaching 55 33,3 

Classroom teaching 23 13,9 

Physical edu. teaching 25 15,2 

Science teaching 49 29,7 

Turkish teaaching 13 7,9 

Total 165 100 

Educationfor 
multicultural 
educatiton 

Yes 26 15,8 

No 139 84,2 

Total 165 100 

    
Data Collection Tools and Data Analysis 
‘Perception on Multicultural Education and Democracy Scale for Undergraduate Students’ 
which was developed by Celik, Aydin and Toraman (2015) and consist seventeen items and 
four sub-dimensons (Cronbach’s Alpha: .88, in this study α=.70) and personel information 
form including information about the students’ department, gender and whether they had an 
education on multicultural education were used for collecting the quantitative data in the 
research. 
In the collection of qualitative data, firstly, the studies conducted in the field of multicultural 
education were examined and the teacher competencies, characteristics and problems 
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experienced in the multicultural education practice and the good examples encountered in a 
multicultural education environment were determined and based on these, a total of 9 open-
ended questions were created. These questions were presented to the expert opinion of 2 
doctoral students who have been studying doctorate degree in curriculum and teaching field 
and in line with the suggestions / feedback received from them (it was stated that the two 
questions had the same feature and one question was not understood) the number of 
questions was reduced to 6. A pilot study was conducted with the students in Afyon Kocatepe 
University Preschool Teaching Program 2nd grade students with the remaining questions. The 
data obtained from the pilot application and the open-ended questions were re-submitted to 
the expert's opinion and it was determined that a problem was not understood by the 
prospective teachers and did not provide the data suitable for the research problem and it 
was decided to use five open-ended questions: 
1. What does the concept of multiculturalism mean to you? Please explain. 
2. What does the concept of multicultural education mean to you? Please explain. 
3. How do you support multicultural education in your classroom? (material selection, 

teaching methods, techniques and strategies, classroom management, etc.) Please 
explain. 

4. How do you find your knowledge and skills in managing the multicultural education 
environment in the classroom? What do you think about this? 

5. In what aspects do you need training in multicultural education? 
Firstly, Kolmogorov-Smirnov test was used to determine whether the scale used was normally 
distributed or not. Data were not normally distributed (p <.05) and therefore non-parametric 
tests were employed. In the study, Mann Whitney U and Kruskal Wallis H test were used to 
examine the prospective teachers' perceptions of multicultural education and democracy 
according to different variables and content analysis was used in the analysis of qualitative 
data. 
 
Findings 
In this part of the study, in line with the sub-problems of the research, first of all, the 
prospective teachers’ perceptions of multicultural education and democracy were 
determined and their perceptions of multicultural education and democracy were compared 
according to some variables. Then, the prospective teachers’ perceptions of the concept of 
multicultural and multicultural education, their ability to support multicultural education in 
the classroom, their knowledge and skills for the management of multicultural education 
environment, and finally their educational needs for multicultural education were included. 
The first sub-problem of the study ‘What is the level of the prospective teachers’ perceptions 
of multicultural education and democracy?’ is given Table 2. 
 
Table 2. 
 Descriptive Statistics on Multicultural Education and Democracy Perception Scale 

Scale and sub-scales x̄ ss 

Democratic perception towards culture  4.61 0.55 

Perception of multicultural education and  
democracy in education environment 

4.39 0.60 

Negative perceptions towards multicultural education 2.85 1.18 

Perception of multicultural education opportunities 3.94 0.79 

Scale Total 4.12 0.40 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 8 , No. 4, 2019, E-ISSN: 2226-6348 © 2019 

147 
 

As can be seen in Table 2, the mean value of the prospective teachers regarding the 
perceptions of multicultural education and democracy is at the level of ‘strongly agree’ (x̄ = 
4.12).The mean values of the sub-scales are that democratic perception towards culture is at 
the level of strongly agree (x̄ =4.61), perception of multicultural education and democracy in 
education environment is at the level of ‘strongly agree’ (x̄ = 4.39), negative perceptions 
towards multicultural education is at the level of ‘partially disagree’ (x̄ = 2.85), perception of 
multicultural education opportunities is at the level of ‘agree’ (x̄ =4.12). 
 
The second sub-problem of the study ‘Does the level of multicultural education and 
democracy perception of prospective teachers differ significantly in terms of gender 
variable?’ is given Table 3. 
 
Table 3.  
The Results of the Mann-Whitney U Test on Gender Variable Related to Multicultural 
Education and Democracy Perception Scale 

Scale and sub-scales Gender N 
Mean 
Rank 

Sum of 
Rank 

U p 

Democratic perception 
towards culture 

Female 120 90.97 10916.00 
1744.00 .000* 

Male 45 61,76 2779,00 

Perception of multicultural 
education and democracy in 
education environment 

Female 120 92.25 11070.00 
1590.00 .000* 

Male 45 58.33 2625.00 

Negative perceptions towards 
multicultural education 

Female 120 77.44 9293.00 
2033.00 .014* 

Male 45 97,82 4402,00 

Perception of multicultural 
education opportunities 

Female 120 87.05 10445.50 
2214.50 .072 

Male 45 72.21 3249.50 

Scale Total 
Female 120 89.93 10792.00 

1868.00 .002* 
Male 45 64.51 2903.00 

 
When prospective teachers’ perceptions of multicultural education and democracy are 
analyzed according to gender variable, it has been concluded that there is a significant 
difference between the groups in favour of female prospective teacher in the democratic 
perception towards culture sub-dimension (U = 1744,00, p = .000), in perception of 
multicultural education and democracy in education environment sub-dimension (U = 
1590,00, p = .000) and in the total scale (U = 1868,00, p = .002). It has been found that there 
is a significant difference in favor of male prospective teachers in the sub-dimension of 
negative perceptions towards multicultural education (U = 2033.00, p = .014). It has been 
found that there is no statistically significant difference in the perception of multicultural 
education opportunities (U = 2214.50, p = .072), which is the fourth sub-dimension of the 
scale. 
 
The third sub-problem of the study ‘Does the level of multicultural education and democracy 
perception of prospective teachers differ significantly in terms of department variable?’ is 
given Table 4. 
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Table 4.  
The Results of the KRUSKAL Wallis H Test on Department Variable Related to Multicultural 
Education and Democracy Perception Scale 

Scale and sub-
dimensions 

Bolum N Mean Rank x2 p Dif. 

Democratic perception 
towards culture 

1. Preschool 
Teaching 

55 91,87 

13,98 .007* 

5-3  

2. Classroom 
Teaching 

23 85,74 

3. Physical 
Edu. Teaching 

25 71,92 

4. Science 
Teaching 

49 68,74 

5. Turkish 
Teaching 

13 115,65 

Perception of 
multicultural education 
and democracy in 
education environment 

1. Preschool 
Teaching 

55 100,24 

31,86 .000* 

1-3 
1-4 
5-3 
5-4 

2. Classroom 
Teaching 

23 87,35 

3. Physical 
Edu. Teaching 

25 61,6 

4. Science 
Teaching 

49 61,94 

5. Turkish 
Teaching 

13 122,92 

Negative perceptions 
towards multicultural 
education 

1. Preschool 
Teaching 

55 75,78 

19,6 .001* 

2-5 
3-5 
4-5 

2. Classroom 
Teaching 

23 82,37 

3. Physical 
Edu. Teaching 

25 95,90 

4. Science 
Teaching 

49 97,04 

5. Turkish 
Teaching 

13 36,92 

Perception of 
multicultural education 
opportunities 

1. Preschool 
Teaching 

55 89,45 

6,18 .186 

  

2. Classroom 
Teaching 

23 92,15 

3. Physical 
Edu. Teaching 

25 73,06 

4. Science 
Teaching 

49 73,04 

5. Turkish 
Teaching 

13 96,19 
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Scale Total 

1. Preschool 
Teaching 

55 92,26 

6,041 .196 

  

2. Classroom 
Teaching 

23 89,24 

3. Physical 
Edu. Teaching 

25 76,66 

4. Science 
Teaching 

49 71,34 

5. Turkish 
Teaching 

13 88,92 

 
When Kruskal Wallis results have been examined to determine whether there is a meaningful 
difference between prospective teachers’ perceptions of multicultural education and 
democracy according to their departments, it has been found that there is a significant 
difference between the groups in the first sub-dimension of the scale, democratic perception 
towards culture (p <.05). As a result of the post hoc test, it has been concluded that Turkish 
Teaching Prospective Teacher (Rank Mean = 115.65) had higher perception than Physical 
Education Prospective Teacher (Rank Mean= 71.92). 
According to analyze results which has been done to determine whether there is a significant 
differences between the groups in the second sub-dimensions of the scale, perception of 
multicultural education and democracy in education environment, it has been concluded that 
there is a statistically meaningful difference between the groups (p <.05). As a result of the 
post hoc test, it has been concluded that preschool teaching prospective teacher (Rank 
Mean= 100,24) and Turkish teaching prospective teacher (Rank Mean= 122,92) have higher 
perception than physical education teaching prospective teachers (Rank Mean= 61,6) and 
science teaching prospective teachers. (Rank Mean=61,94). 
In the third sub-dimension of the scale, negative perceptions towards multicultural education, 
it has been found that there is a significant difference between the groups (p <.05). It has 
been concluded that classroom teaching prospective teachers (Mean Rank= 82,37), physical 
education teaching prospective teachers (Mean Rank= 95,90) and science teaching 
prospective teachers (Mean Rank= 97,04) have a higher perception than Turkish teaching 
prospective teachers (Mean Rank= 36,92).  
The findings of the fourth sub-problem of the study ‘Does the level of multicultural education 
and democracy perception of prospective teachers differ significantly in terms of education 
for multicultural education variable?’  
It has been concluded that there is no statistically meaningful difference between the groups 
in the total total scale (U= 1625.50, p= .424) and in the sub-dimensions, respectively; 
democratic perception towards culture (U = 1614.5, p = .385), perception of multicultural 
education and democracy in education environment (U = 1524.5, p = .200), negative 
perceptions towards multicultural education (U = .1615.15, p (.388) and perception of 
multicultural education opportunities (U = .1518.50, p = .192). 
The fifth sub-problem of the study ‘What is the perception of prospective teachers about the 
concept of multiculturalism?’ is given in Table 5. 
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Table 5.  
The Frequencies of the Answers for ‘What does the Concept of Multiculturalism mean to you? 
Please Explain’ 

Themes Categories f 

Diversity 

Living together with people from different nationalities, race, origin and 
language 89 

Having knowledge about different cultures 22 

Expressing different cultures 22 

Living according to your own culture 3 

Society consisting of different cultures 2 

People with different language, religion, race, job and life  2 

Metaphor 

Democracy and  tolerance 2 

A book 1 

Living under a flag 1 

A beautiful thing 1 

Different colors 1 

Negativeness 
Nothing 15 

A bad thing 4 

 
It has been concluded that prospective teachers define the concept of multiculturalism as 
‘living together with people from different nationalities, race, origin and language’ (f = 89). 
Following this definition, it has been found that prospective teachers define the concept of 
multiculturalism as Having knowledge about different cultures’(f = 22) and ‘expressing 
different cultures’ (f = 22). It has been reached that the least used expressions in defining 
multiculturalism by prospective teachers is ‘living under a flag’(f = 1) and‘ different colors ’(f 
= 1), ‘a book’ (f=1) and ‘a beautiful thing (f=1). The sample answers given by the prospective 
teachers candidates: 

PT5: ‘A combination of different languages, nationalities and 
cultures ’ 
PT18: ‘The living together of individuals with different cultures from 
different regions’ 
PT40: ‘All kinds of people in a society. Each region has its own culture. 
These cultures can live together in harmony ’ 
PT93: ‘Having knowledge about the people from different cultures as 
well as their own culture.’ 

The sixth sub-problem of the study ‘What is the perception of prospective teachers regarding 
the concept of multicultural education?’ is given in Table 6. 
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Table 6.  
The Frequencies of the Answers for ‘What does the Concept of Multicultural Education Mean 
to you? Please Explain’ 

Themes Categories f 

Education Practices 

Education of people from different cultures 
together 55 

Inclusion of each culture in education 35 

Having knowledge about every culture 9 

Education given to different group of 
people 8 

Equal education for every language, 
religion or race 6 

Common education for all 5 

Adapting to different cultures 4 

Teaching different languages 3 

Kendi dilinde egitim 2 

Education in your own language 1 

Use of technology 1 

Combination of materials from different 
cultures 1 

Negative/Neutral 
Opinions 

Having no idea 28 

It's unnecessary 3 

Problematic approach 1 

Metaphor Justice and freedom 1 

 
According to Table 7, multicultural education is mostly defined as ‘Education of people from 
different cultures together’ (f = 55). This definition is followed by the definition of ‘Inclusion 
of each culture in education’ (f = 35). The other category that prospective teachers have 
emphasized mostly is that they do not have any ideas about multicultural education (f = 28). 
The least used definitions by the prospective teachers in defining multicultural education are 
‘Problematic Approach’ (f = 1); ‘Use of technology’ (f = 1) and ‘Combination of materials from 
different cultures’(f = 1). The sample answers given by the prospective teachers candidates: 

PT3: ‘Everyone is educated in a way that respects their culture and 
cultural level. That means respect. For me, instead of focusing on one 
thing and giving education on it, we should get content from every 
culture and give education in this way.’ 
PT4: ‘Education of several people from different cultures. 
PT10: ‘Education of people with different cultures in educational 
institutions’ 
PT70: ‘Doesn't mean anything for now.’ 
PT118: ‘Multiculturalism means that the individual has a lot of 
knowledge on different subjects. It is the development of the 
individual as intended.’ 
PT151: ‘Having knowledge about the people from different cultures 
as well as their own culture. It is the development of the individual in 
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an intended way. It is that an individual knows enough of the 
elements of each region regardless of the cultural difference.’ 

The seventh sub-problem of the study ‘How do prospective teachers perceive their ability to 
support multicultural education in the classroom?’ is given in Table 7. 
 
Table 7.  
The frequencies of the answers for ‘How do you support multicultural education in your 
classroom? (Material selection, teaching methods, techniques and strategies, classroom 
management, etc.) Please explain.’ 

Themes Categories f 

Supportive Approach 

Usin of different methods and 
materials 51 

Teaching different cultures 21 

Tolerance 20 

Use of materials compatible with both 
cultures 4 

Teaching in a different language 3 

Extra interest in different cultures 2 

Trips abroad 1 

Unsupportive Approach 
Having no idea 42 

I do not support 21 

When examining Table 7, it has been concluded that prospective teachers mostly focused on 
‘Using different methods and materials’ (f = 51) and ‘Teaching different cultures’ (f = 21). 
However, it has been concluded that most of the prospective teachers have stated that they 
do not know how to support multicultural education in their classrooms (f = 21) and that they 
do not support multicultural education (f = 21). It has been determined that the least used 
expressions by prospective teachers about supporting multicultural education are ‘Extra 
interest in different cultures’ (f = 2) and ‘Trips abroad ’(f = 1). The sample answers given by 
the prospective teachers are: 

PT3: ‘There may be subjects from every culture. These subjects may 
be appropriate for students. Teacher can use them accordingly 
without focusing on only one thing. While explaining a subject, 
material belonging to that culture can be brought and supported. 
The course should not be explained from a single point of view.’ 
PT74: ‘Nothing.’ 
PT81: ‘In my class, I would bring together different cultural people to 
share their feelings and thoughts in the same environment.’ 
PT104: ‘What is the situation for people with cultural differences? For 
example,How do they react on something in areas where they live? 
In which way do they view and evaluate the events? Survey method 
can also be used’ 
PT109: ‘Teaching method and material selection ’ 
PT114: ‘The concept of tolerance refers to cultural interaction.’ 
PT138: ‘I don't support multicultural education in my classroom. I'm 
against having too much culture. A single origin is sufficient.’ 
 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 8 , No. 4, 2019, E-ISSN: 2226-6348 © 2019 

153 
 

The eighth sub-problem of the study ‘What is the perception of prospective teachers about 
their knowedge and skills for the management of multicultural education environment?’ is 
given in Table 8. 
 
Table 8.  
The frequencies of the answers for ‘How do you find your knowledge and skills in managing 
the multicultural education environment in the classroom? What do you think about this?’ 

Themes Categories f 

Unsufficent knowledge and 
skills  

I don’t have any knowledge 
and skills 139 

I need support 13 

Multicultural education is 
nonsense 2 

Sufficent knowledge and skills 
Sufficient enough 6 

I support tolerance 5 

When Table 9 is examined, it is concluded that the category in which the prospective teachers 
state the most ideas about the management of multicultural education environment is ‘I do 
not have any knowledge and skills’ (f = 139). The least used category by the prospective 
teachers is ‘multicultural education is nonsense’ (f = 2). The sample answers given by the 
prospective teachers are: 
 

PT5: ‘I don't know much about it. I do not know exactly how to treat and manage 
individuals from completely opposite cultures. I think it will be good to have some 
information about this before I graduate ’ 
PT52: ‘I find myself absolutely inadequate. As a society, we cannot comprehend that 
cultural differences are richness and diversity. I need education for multiculturalism.’ 
PT107: ‘I have no idea’ 
PT125: ‘I can't say I have the knowledge and skills of multicultural education. Because 
I don't have any training or education about this.’ 
PT118: ‘I do not have much knowledge and skills about it. Because I have never 
received any information about it from anywhere before. But no matter what the 
circumstances, we need to have knowledge.’  
PT139: ‘The language of the nation is unique. Culturing in this regard will be negative 
for our country.’ 

The ninth sub-problem of the study ‘What are the educational needs of prospective teachers 
for multicultural education?’ is given in Table 9. 
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Table 9.  
The frequencies of the answers for ‘In what aspects do you need training in multicultural 
education?’  

Categories f 

I have no idea 46 
I need education to know the culture 43 
I need a detailed education on multicultural 
education 28 
I don’t need any education 16 
I need education for a peaceful environment 7 
There must be a training for teaching methods 5 
We need an education for tolerance 4 
We need respect, not education 4 
For the success of students 4 
I need language education 3 
I need it socially 2 
I need moral education 1 
There must be an education against racism 1 
There must be education for success 1 

 
When the table 9 is examined, it has been concluded that the prospective teachers’s answer 
to the question ‘In what aspects do you need education for multicultural education?’ are ‘I 
have no idea’ (f=46) and ‘I need education to know the culture’ (f=43). The least given answers 
by the prospective teachers are ‘I need moral education’ (f=1), ‘There must be an education 
against racism’ (f=1) and ‘There must be education for success’ (f=1). The sample answers 
given by the prospective teachers are: 

O99: ‘I have no idea’ 
O106: ‘I think I will need to understand my students as I will be a teacher going all over 
the country in the future.’ 
O145: ‘I need appropriate methods and materials for people from different cultures.’ 
O148: ‘I don't need it because I'm against it.’ 
O158: ‘It is necessary to respect cultures and opinions.’ 
O160: ‘This education  should be provided in order to prevent conflict between the 
students.’ 

 
Discussion, Conclusion and Suggestions 
The findings of the study have revealed that prospective teachers' perceptions of 
multicultural education and democracy are high. Aydin (2015), in his study on the opinions of 
undergraduate students on multicultural and multicultural education, revealed that 
prospective teachers have positive attitudes towards multicultural education. As a result of 
the study conducted by Celik (2014), undergraduate students' perceptions of multicultural 
education and democracy were similar to the results of this study. As a result of the study 
conducted by Demircioglu and Ozdemir (2014), the perceptions of pedagogical formation 
students on multiculturalism were found to be above the moderate level. The findings 
obtained from the study conducted by Danaci, Eran, Cetin, et al. (2016) with preschool 
prospective teachers indicate that preschool prospective teachers’ attitudes towards 
multicultural education are high and the results of the study are in line with the findings of 
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this research. These findings show that prospective teachers' perceptions of multicultural 
education are high and they respect for individual differences. It can be interpreted that these 
perceptions of prospective teachers will be reflected positively on multicultural education 
practices and this level of perception can be reflected on classroom practices with 
multicultural courses to be added to the curriculum. 
The findings obtained from the scale used in the study revealed that there were significant 
differences in the perception of multicultural education and democracy according to the 
gender variable. While there is a significant difference in favor of female teacher candidates 
in terms of democratic perception towards culture, multicultural education and democracy 
sub-dimensions in the educational environment and in the scale, there is a statistically 
significant difference in favor of male teacher candidates in negative perceptions towards 
multicultural education. There was no significant difference in the perception of opportunities 
for multicultural education in terms of gender variable. Alanay (2015) found similar findings 
in his study to determine the views of undergraduate students on multicultural education. As 
a result of the study, it was concluded that female participants had a higher perception. 
Similarly, Bahadir (2016) evaluated the multicultural perceptions of Social Studies teachers 
and found that female teachers had a higher perception of multicultural education. It can be 
thought that the role of the women in social life has an effect on that female prospective 
teachers have higher perception level than male prospective teachers in multicultural 
education. Therefore, it can be interpreted that female prospective teachers are more 
embracing towards individual differences. 
As a result of the analysis conducted to determine whether prospective teachers’ perceptions 
of multicultural education and democracy differs according to the department they study, it 
was concluded that there was no statistically significant difference in the scale total. However, 
it has been reached that there were significant differences in favor of Turkish prospective 
teachers and preschool prospective teachers in the Kulture yonelik demokratik algi and Egitim 
ortamlarinda cokkulturlu egitim ve demokrasi algisi sub-dimensions; in favor of Classroom 
Prospective teachers,  Physical education teacher candidates and sciences, Science teaching 
prospective teachers in the sub-dimensions of Cokkulturlu Egitime yonelik olumsuz algilar. In 
the study conducted by Alanay (2015) to determine the perceptions of prospective teachers 
about multicultural education, it was concluded that pre-school teacher candidates, social 
studies teacher candidates and foreign language teacher candidates had more positive 
perception than science teacher candidates. Danaci, Eran, Cetin et al. (2016) concluded that 
pre-school teacher candidates have high attitudes towards multicultural education. Polat 
(2009) concluded that teacher training, that is the department the prospective teachers 
study, was directly effective in acquiring multicultural personality. For this reason, 
prospective teachers should be educated in accordance with the the differences they will 
encounter in their professional lives and the courses aimed at multiculturalism should be 
included in teacher training curriculum. 
When the qualitative findings of the study were examined, it has been concluded that the 
prospective teachers stated that multiculturalism is living together of the people from 
different culture, origin and language, having knowledge about different cultures as well as 
stating that multiculturalism is a negative concept and it may create problems in the societies. 
When the definitions in the related field are examined, it is seen that multiculturalism is 
defined as groups that live in a certain geography and have different language, religion, race, 
history, geography and culture (Banks, 2013) and it is defined as tolerance of these differences 
in society (Reitz). (2009). Based on the definitions of prospective teachers, it was concluded 
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that prospective teachers focused only on cultural differences in multiculturalism and 
ignored, or they do not know or aware of, other differences. 
It was also reached that prospective teachers stated that multicultural education is that 
people with different cultures have education together, including every culture in education 
and having knowledge about every culture and it was concluded that multicultural education 
is mostly perceived as the education of different culture by the prospective teachers. In the 
literature, the main purpose of multicultural education is to provide all students with cultural, 
ethnic, religious and linguistic options (Spring, 2010) and to ensure that all students benefit 
from equal opportunities in the educational process regardless of these differences (Banks, 
2007). When the answers given by the prospective teachers and the definitions in the 
literature were compared, it was found that the prospective teachers focused on the cultural 
dimension of multicultural education and ignored other differences. This is interpreted as 
prospective teachers' lack of knowledge about multicultural education in all aspects. 
When the perceptions of pre-service teachers in the qualitative dimension of the research 
about how they support multicultural education in terms of material use, teaching method, 
technique and strategy selection and classroom management are examined, it is concluded 
that prospective teachers often highlight the cultural differences. It is stated in the related 
literature that teachers should make use of their cultural characteristics, experiences and 
perspectives to make ethnically different students active in the educational environment in 
order to support such an environment (Gay, 2002) and be able to empathize with those 
students (Perso, 2012). Culturally competent teachers organize their classroom activities in a 
way that establishes a relationship with students' social life and are aware of the necessity of 
adapting and applying the information by the student (Sleeter, Cristine and Carl, 1987). In this 
respect, it is thought that teachers' focus on cultural differences may lead to students ignoring 
other differences. In addition, the majority of prospective teachers stated that they did not 
know how to support the multicultural education environment (f = 42) and that they would 
not support the multicultural education environment (f = 21). Considering the schools and 
students with individual differences in different regions where prospective teachers will work 
after graduation, it can be interpreted that this view of prospective teachers will negatively 
reflect on the education environment, and it might lead to discrimination between students 
and lack of support to the students.  
In the question about how prospective teachers find their knowledge and skills about the 
multicultural education environment, prospective teachers stated that they mostly did not 
have knowledge about the multicultural education (f = 139) and that they considered 
themselves insufficient (f = 13). It is stated in the literature that multicultural teachers are 
able to create a democratic learning environment by respecting the cultural differences of 
students in their classrooms and offer practices that provide equal opportunities for them, as 
well as recognizing and combating their own prejudices (Banks, 2005). In addition to these 
characteristics, teachers should enrich their learning environments and respect each student 
based on the differences in their classes (Basbay & Kagnici, 2011). In order to improve the 
knowledge of prospective teachers about multicultural education, to increase their 
competence in this subject and to reflect these in practice, prospective teachers should take 
the necessary courses during undergraduate education. 
As a result of the question directed to examine what kind of education prospective teachers 
need about multicultural education, it was concluded that prospective teachers did not have 
any idea (f = 46) and that they needed education just to recognize the different culture (f = 
43). Some of the teacher candidates stated that they felt inadequate and needed to be 
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supported by some courses (f = 28). This may be due to the fact that prospective teachers did 
not have any education for multiculturalism and multicultural education in their departments. 
When the other studies are examined, it is emphasized that there are few studies on this 
subject in Turkey and prospective teachers do not have any education about multiculturalism 
and multicultural education. Cirik (2008) states that teaching multicultural education courses 
in related departments of faculties of education to prospective teachers will help spread this 
understanding throughout the country. It is recommended that teacher candidates should 
also be made aware of multicultural education (Turkan, et al., 2016) and that courses aimed 
at multicultural education should be taught in faculties of education (Oksuz, et al., 2016). Gay 
(2002) draws attention to the necessity of teachers to learn and develop themselves in 
multicultural education and to reflect these in the curriculum development and teaching 
methods and techniques they use. In this way, the curriculum can be developed and 
implemented to meet the needs of all students. Furthermore, it is emphasized that the effects 
of multiculturalism and global education are very weak in the curriculum implemented in our 
country and that these two approaches should be given importance (Acikalin, 2010). It is 
stated that instead of organizing themes related to multiculturalism in curriculum, it will be 
more beneficial to spread this understanding throughout the curriculum (Cirik, 2008). 
The deficiencies and knowledge of the prospective teachers about multiculturalism and 
multicultural education shows that these two approaches need to be developed in the 
currently implemented curriculum. The fact that the prospective teachers in the sample did 
not have any education related to multicultural education and did not attend any courses or 
seminars on the subject can be considered as the reasons for these deficiencies. Based on the 
findings of the study, it can be advised to develop curriculum that focus on eliminating the 
deficiencies of the prospective students about multiculturalism and multicultural education 
and can help the prospective students develop their skills.  
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