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Abstract 
Malaysian ESL primary school students often struggle with vocabulary acquisition due to 
traditional, monotonous learning methods. This study explores the effectiveness of using 
diamond poems to improve vocabulary acquisition among these students by asking three key 
questions: (1) How do diamond poems impact vocabulary acquisition?, (2) How do students 
perceive this learning approach?, and (3) What challenges arise in its implementation? 
Utilizing a Sequential Explanatory Mixed Methods (SEM2) design, the study involved 10 
primary students and one teacher from a school in Kota Belud, Sabah, Malaysia. Data 
collection was carried out through pre- and post-tests, document analysis, questionnaires, 
and classroom observations. The data were analyzed using descriptive statistics, paired t-
tests, and thematic analysis. The findings revealed that the use of diamond poems led to 
significant improvements in students' vocabulary acquisition, with notable gains in vocabulary 
usage accuracy. Students reported high levels of engagement and enjoyment in learning 
through this method. However, the study also identified challenges, such as time constraints 
and resource limitations faced by teachers in implementing this approach. Overall, the study 
underscores the importance of innovative teaching strategies in ESL education, particularly 
the potential of diamond poems to create a more effective and enjoyable learning 
environment. The insights gained are valuable for policymakers, educators, parents, and 
students, advocating for the adoption of creative methods to enhance vocabulary learning 
and student engagement in ESL classrooms. 
Keywords: Diamond Poems, Education, ESL Primary School Students, Mixed Methods, 
Vocabulary Acquisition 
 
Introduction 
Vocabulary acquisition is fundamental to mastering any language, particularly in the context 
of English as a Second Language (ESL). Proficiency in vocabulary enables effective 
communication, comprehension, and critical thinking, forming the cornerstone of linguistic 
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competence. Globally, educational frameworks emphasize the importance of innovative 
teaching approaches that facilitate long-term vocabulary retention and deeper learning. 
Creative methods, particularly poetry, offer unique advantages by combining structure and 
rhythm to engage learners in meaningful and reflective interactions with language. 
 
Organizations such as the International Literacy Association (ILA) and TESOL International 
Association highlight the role of creative pedagogies like poetry in enhancing language 
learning, especially among young learners (TESOL, 2021; ILA, 2019). Countries like the United 
States, the United Kingdom, and Australia integrate poetry into their language curricula, 
leveraging formats such as limericks, haikus, and diamond poems to foster vocabulary 
development (Tompkins, 2012). Research indicates that such creative tools enhance cognitive 
and linguistic skills by exposing learners to contextualized vocabulary, improving both 
understanding and retention (Gunning, 2018). For ESL learners, poetry provides an expressive 
and interactive platform that nurtures critical thinking and creativity, making it a valuable 
instructional tool. 
 
In Malaysia, the National Education Philosophy (NEP) and the Standard-Based English 
Language Curriculum (SBELC) prioritize holistic education and effective language acquisition 
(Ministry of Education Malaysia, 2017). However, the Malaysian education system continues 
to face challenges, including an overemphasis on standardized testing and a reliance on 
traditional teaching methods. These approaches often limit teachers’ ability to incorporate 
dynamic, student-centered techniques into their classrooms. Furthermore, disparities 
between urban and rural schools exacerbate these challenges, with rural students often 
lacking access to skilled teachers and quality resources (Indiran et al., 2022). 
 
Despite these obstacles, there is growing awareness of the need for innovative teaching 
methods that align with international best practices. Diamond poems, or diamante poems, 
represent one such promising approach. This seven-line poetic structure engages learners by 
encouraging them to arrange vocabulary in a visually and conceptually stimulating diamond 
shape. Such activities promote synthesis, analysis, and reflection, enabling learners to interact 
deeply with word meanings and relationships. In international contexts, diamond poems have 
demonstrated efficacy in enhancing vocabulary acquisition and fostering linguistic creativity 
among ESL students (Smith, 2018). 
 
This study seeks to explore the potential of diamond poems within the Malaysian ESL context, 
addressing a critical gap in empirical research. The study is significant for several reasons. 
Firstly, it supports the NEP’s objective of fostering holistic student development by promoting 
learner-centered methods that combine cognitive, linguistic, and emotional engagement. 
Secondly, it provides insights for educators and policymakers seeking to enhance the 
effectiveness of language teaching in Malaysia, particularly in rural settings where traditional 
methods dominate. Finally, the study contributes to global discussions on creative ESL 
teaching practices, offering a culturally relevant exploration of diamond poems as a tool for 
vocabulary acquisition. 
 
Despite the theoretical and practical support for creative vocabulary-building methods, 
empirical research on diamond poems specifically within the Malaysian ESL context remains 
limited. This study, therefore, seeks to fill this gap by examining the effect of diamond poems 
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on vocabulary acquisition among primary school students in Malaysia. It aims to address the 
following research questions: (1) How do diamond poems influence vocabulary building 
among ESL primary school students? (2) What are students' perceptions of using diamond 
poems for vocabulary learning? (3) What are the challenges of implementing diamond poems 
in Malaysian classrooms? By addressing these questions, the study not only aligns with 
national educational goals but also offers practical solutions for improving language teaching 
and learning. In doing so, it underscores the utility and relevance of creative teaching 
strategies in building essential language skills for the 21st century. 

 
Literature Review 
Vocabulary Building 
Vocabulary acquisition is a crucial component of language learning, underpinning the 
development of essential skills like reading, writing, speaking, and listening (Rahman & Tan, 
2022). Chai and Yunus (2020) have emphasized the importance of effective vocabulary 
instruction, particularly in primary education contexts where students build the foundation 
for their language proficiency. Effective approaches go beyond mere word definition 
memorization, requiring active engagement with vocabulary in meaningful contexts (Hiebert, 
2020). Diamond poems offer ESL students a creative and interactive approach to exploring 
vocabulary. The structured format of diamond poems encourages students to select 
contrasting words, prompting them to consider the nuances of language and relationships 
between words (Visualizing Vocabulary, 2023). This process involves higher-order thinking 
skills like synthesis and evaluation, leading to a deeper understanding of vocabulary concepts 
(Sari, 2020). 
 

Vygotsky's Zone of Proximal Development (ZPD) provides a valuable framework for 
understanding language learning and acquisition, highlighting the potential for language 
growth when students receive support within their ZPD. This theory emphasizes the need for 
targeted instructional strategies that connect learners' current abilities with their potential 
for increased language proficiency (The Zone of Proximal Development in Teaching English 
and Multilingual Learners, 2022). Social interaction is key to this process, as guidance and 
support from others play a vital role in cognitive development (Ying et al., 2023). By 
scaffolding instruction according to a learner's ZPD, educators can customize their teaching 
methods to address individual needs, ensuring tasks are both challenging and attainable 
(Zhou, 2021). Nicholas et al. (2021) and Azi (2020) suggest that integrating learners’ ZPD into 
language learning environments enhances vocabulary acquisition and the understanding of 
language structures, promoting engagement and meaningful progress. This approach is 
crucial for developing linguistic competence, especially in vocabulary learning (Tang, 2020). 

 
Research on the effectiveness of poetry-based activities for vocabulary development has 
yielded promising findings, although studies specifically targeting diamond poems are scarce. 
For instance, Mart (2021) conducted an intervention study with ESL learners that revealed 
significant improvements in vocabulary knowledge among students participating in poetry 
activities compared to those receiving traditional instruction. Similarly, Imron and Hantari 
(2021) evaluated the impact of incorporating poetry, including diamond poems, into the 
curriculum, observing sustained vocabulary gains over time and highlighting poetry's 
potential as an effective educational tool. 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 4 , No. 1, 2025, E-ISSN: 2226-6348 © 2025 

122 

However, some researchers have critiqued the structured format of diamond poems. Smith 
(2020) argued that while they can be beneficial, they may restrict creative expression and 
hinder the natural development of language skills. Smith recommended that diamond poems 
be used in conjunction with more open-ended activities to create a balanced approach to 
vocabulary development. Despite this critique, Streim (2022) found that when diamond 
poems are integrated into a broader curriculum, they can enhance student engagement and 
motivation to learn new vocabulary. Streim's research suggested that the visual and structural 
elements of diamond poems cater to various learning styles, making them a versatile 
classroom tool. They advocate for incorporating diamond poems within a diverse range of 
poetic activities to address different student needs and preferences. Effective vocabulary 
instruction goes beyond simply memorizing word definitions; it requires active engagement 
with words in meaningful contexts (Nugrono & Sulaiman, 2024). Diamond poems provide a 
unique opportunity for ESL students to interact with vocabulary creatively and interactively. 
By selecting contrasting words, students are encouraged to explore the nuances of language 
and examine word relationships (Yasin & Mohamad, 2024). Additionally, crafting a diamond 
poem involves higher-order thinking skills, such as synthesis and evaluation, which promotes 
a deeper understanding of vocabulary concepts (Fisal & Said, 2023). 
 
Research Gaps 
The existing literature on using poetry, including diamond poems, to foster vocabulary 
development in ESL settings provides a robust foundation. However, there is a need for more 
empirical research specifically examining the impact of diamond poems on vocabulary 
acquisition among primary school students in Malaysia. While prior studies have highlighted 
the potential of poetry-based activities, additional investigations are necessary to understand 
the nuances of effectively integrating diamond poems into ESL classrooms to maximize 
vocabulary learning outcomes. 
 

Despite the growing interest in poetry-based approaches to vocabulary development, 
research specifically focused on the impact of diamond poems in ESL contexts remains 
limited. Existing studies have demonstrated the benefits of poetry in general, but there is a 
lack of comprehensive research on the unique contributions of diamond poems to vocabulary 
acquisition among primary school students. Furthermore, while some critics have suggested 
potential limitations of diamond poems, there is limited empirical evidence exploring how 
these limitations might be mitigated or whether they are outweighed by the benefits. This 
study aims to address these research gaps by investigating the effectiveness of diamond 
poems in promoting vocabulary development in Malaysian ESL classrooms and exploring both 
the advantages and challenges associated with their use. 

 
Methodology 
Research Design  
This study employs a Sequential Explanatory Mixed Methods (SEM2) design, combining 
quantitative and qualitative data to assess the impact of diamond poems on vocabulary 
learning (Creswell & Plano Clark, 2018). The design begins with quantitative data collection 
through pre- and post-tests and a 5-point Likert scale questionnaire. The subsequent phase 
involves qualitative data collection using open-ended questionnaires, document analysis, and 
classroom observations to contextualize the quantitative findings. SEM2 is particularly 
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effective for educational research, offering both breadth and depth by quantifying outcomes 
and exploring underlying experiences (Warfa, 2016). 

 
 
 
 
 

Figure 1.0 Sequential Explanatory Mixed Methods Design 
 

Participants 
The study involves 10 conveniently selected primary school students aged 10 from a school 
in Kota Belud, along with one teacher. The small sample size is justified by the study’s pilot 
nature, which aims to identify trends and gather preliminary data without the need for 
extensive recruitment (Etikan, Musa, & Alkassim, 2016). 

 
Research Instruments 
(a)  Pre-and Post-tests 
The pre- and post-tests were created for this study to evaluate students' vocabulary 
acquisition. Each test included 15 questions: 5 multiple-choice, 5 fill-in-the-blanks, and 5 brief 
response items. The vocabulary was based on words taught through diamond poems during 
the intervention, ensuring age-appropriateness and alignment with the ESL curriculum. A 
panel of experts in ESL education reviewed the tests to validate their content. Experts were 
chosen for their experience in language teaching, curriculum development, and assessment 
design. They used a checklist to assess the tests for relevance to curriculum standards, 
vocabulary level, and clarity. The tests’ internal consistency was measured with Cronbach's 
alpha, targeting a minimum of 0.7 for acceptable reliability. Table 1.0 outlines the criteria for 
selecting expert reviewers, which included at least 5 years of primary ESL teaching experience, 
involvement in curriculum development, assessment design experience, and a Master's 
degree in a relevant field. 
 
Table 1.0  
Criteria for Selection of Expert Reviewers 

Criteria Description 

Experience in ESL Education Minimum of 5 years of teaching experience in 
ESL at the primary level. 

Curriculum Development Involvement in designing or reviewing ESL 
curriculum materials. 

Assessment Design Expertise Experience in creating or evaluating language 
assessments. 

Academic Qualification Hold at least a Master's degree in TESL, 
Applied Linguistics, or a related field. 
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(b)  Document Analysis   
Document analysis evaluates students' writings, including diamond poems and other 
assignments, to assess vocabulary acquisition. A set of 20 new vocabulary words is introduced 
to align with students' language proficiency and curriculum objectives. The analysis uses an 
analytical rubric based on Chamot and O'Malley's approach, assessing vocabulary use, 
contextual accuracy, diversity, and creativity. The rubric provides quantitative scores and 
qualitative insights through narrative descriptions and thematic analysis. This mixed-methods 
approach offers a comprehensive assessment of how well students have grasped and 
retained new vocabulary, capturing both objective measurements and detailed contextual 
understanding. 
 
(c)  Questionnaire  
To understand students' and teachers' perspectives on using diamond poems for vocabulary 
learning, a 7-item student questionnaire with a 5-point Likert scale was developed. The 
questions were based on the study's objectives and insights from literature on ESL vocabulary 
acquisition and engagement. Items like "I find diamond poems helpful for learning new 
vocabulary" were designed to assess both effectiveness and engagement. 
 
The questionnaire's content validity was established through expert review by an experienced 
ESL educator, ensuring age-appropriate and aligned questions. It was also piloted with 
students to refine any unclear items. Reliability was evaluated using Cronbach's alpha, aiming 
for 0.7 or higher. The teacher survey included two open-ended questions: "How effective are 
diamond poems in improving students' vocabulary?" and "What challenges have you 
encountered in implementing them?" These questions were based on literature themes and 
validated through expert review. 
 
(d)  Classroom Observation 
The researchers used a non-participant observation method to watch classroom activities 
without teaching. They developed a structured checklist based on established frameworks to 
monitor student behavior, focusing on five areas: student engagement, peer interaction, 
comprehension issues, teacher-student interactions, and logistical challenges. The checklist 
items were adapted from common educational tools and tailored for using diamond poems 
in vocabulary learning. This method complemented the surveys, offering insights into 
classroom dynamics and the effectiveness of diamond poems. By recording observations 
systematically, the researchers analyzed behavior patterns and interactions grounded in real 
classroom experiences. 
 
Data Collection Procedure 
The study begins with a pre-test of 15 questions to assess baseline vocabulary knowledge, 
given to 10 students in a 30-minute session. For four weeks, diamond poem activities are 
integrated into the ESL curriculum, with students learning 20 new vocabulary words during 
twice-weekly sessions. A post-test, identical to the pre-test, measures vocabulary acquisition 
after the intervention. A 7-question Likert scale questionnaire evaluates students' 
perceptions of the effectiveness and enjoyment of diamond poems, ensuring content validity 
through expert review and reliability assessed via Cronbach’s alpha. 
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Weekly, students' writings, including diamond poems and assignments, are collected 
and analyzed quantitatively with an analytical rubric that rates vocabulary use for frequency, 
accuracy, diversity, and creativity. This analysis compares initial and later writings to track 
vocabulary acquisition. Qualitative insights come from document analysis and open-ended 
teacher surveys that identify implementation challenges and thematic patterns in vocabulary 
use and contextual accuracy. Weekly classroom observations focus on student engagement, 
peer interaction, comprehension issues, teacher support, and logistical challenges, using an 
observation checklist for systematic data collection. 

 
The study employs methodological triangulation by combining data from document 

analysis, surveys, and observations to enhance credibility and trustworthiness. A reflective 
journal documents the research process to further ensure data rigor. 
 
Data Analysis Procedure 
Quantitative data from pre- and post-tests, Likert scale questionnaires, and document 
analysis will be analyzed using descriptive statistics (mean, median, mode, standard deviation, 
range) to summarize vocabulary performance. A paired t-test in SPSS will compare pre- and 
post-test scores to detect significant changes, using a p-value threshold of <0.05. Effect size 
(Cohen’s d) will measure the intervention's impact. Likert scale responses will be summarized 
by mean scores to assess students' perceptions of diamond poems. Document analysis will 
use an analytical rubric to rate vocabulary use in student writings based on frequency, 
accuracy, diversity, and creativity, with scores statistically analyzed to evaluate vocabulary 
progress. 
 

Qualitative data from document analysis, open-ended survey responses, and 
classroom observations will undergo thematic analysis. This process includes familiarizing 
with the data, generating initial codes related to key concepts (e.g., vocabulary usage, 
engagement, challenges), and organizing these codes into themes. Themes will be reviewed 
and refined to ensure they accurately reflect the data and provide a coherent narrative linked 
to the research questions. 

 
Findings and Discussion 
Impacts of Diamond Poems on Vocabulary Building 
The quantitative results from the pre- and post-tests show a significant improvement in 
vocabulary knowledge among students who participated in the Diamond Poems intervention. 
Initially, students had an average vocabulary score of 45, with a standard deviation of 10, 
indicating moderate proficiency and notable variation. After the intervention, the average 
score rose to 75, with a standard deviation of 12. This increase reflects substantial vocabulary 
acquisition, suggesting the intervention positively influenced students' learning. The paired t-
test results (t(9) = 8.75, p < 0.001) confirm the statistical significance of these improvements, 
with a high t-value and low p-value indicating that the changes are unlikely due to random 
chance. Additionally, the effect size calculated using Cohen’s d was 2.5, considered large, 
highlighting the significant impact of the Diamond Poems intervention on vocabulary 
learning. This effect size supports previous research that emphasizes the effectiveness of 
creative and interactive activities, like poetry, in enhancing vocabulary acquisition (Mart, 
2021; Imron & Hantari, 2021). Table 1 summarizes the pre- and post-test results evaluating 
the impact of the Diamond Poems intervention on vocabulary acquisition. 
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Table 1 
Pre- and Post-Test Results 

 
A thorough analysis of students' written work revealed notable improvements in vocabulary 
usage and contextual accuracy. Before the intervention, students averaged 5 new vocabulary 
words per essay, with a contextual accuracy rate of 70%. After the intervention, these 
numbers improved significantly, with students using an average of 12 new vocabulary words 
per essay and achieving a contextual accuracy of 90%. This increase reflects not only more 
frequent vocabulary use but also an improved ability to apply new words correctly in context. 
These results support Vygotsky's Zone of Proximal Development (ZPD) theory, which 
emphasizes the importance of scaffolded learning activities like Diamond Poems in promoting 
cognitive development and vocabulary acquisition (Cong-Lem & Daneshfar, 2024). The rise in 
both frequency and accuracy of vocabulary usage highlights the effectiveness of structured, 
interactive activities in enhancing student learning. Table 2 provides evidence of the positive 
impact of the Diamond Poems intervention on students' writing and vocabulary skills. 
 
Table 2  
Document Analysis Findings 

 
The significant improvements observed in both the test scores and the quality of student 
writing align well with existing research that supports the effectiveness of creative activities 
for vocabulary development (Mart, 2021; Imron & Hantari, 2021). The results validate the 
utility of Diamond Poems as a tool for enhancing vocabulary acquisition. However, it is also 
important to consider Smith’s (2020) critique regarding the potential limitations of structured 

Test Mean Score  
Standard 
Deviation Minimum Score 

Maximum  
Score 

Pre-test 45 10 30 60 

Post-test 75 12 55 90 

 
Aspect Pre-Intervention Post-Intervention 

Frequency of Vocabulary 5 words per essay 12 words per essay 

Contextual Accuracy 70% 90% 

Diversity of Usage Low High 

Creativity and Expression Basic Advanced 
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activities. While Diamond Poems demonstrated clear benefits, their structured nature might 
restrict students' opportunities for spontaneous creative expression. This limitation highlights 
the need for a balanced approach that incorporates both structured and open-ended 
activities to maximize the benefits of vocabulary instruction. Integrating opportunities for 
free-form creativity alongside structured exercises could provide a more holistic approach to 
vocabulary learning, optimizing both engagement and the depth of understanding. 
 
Students' Perceptions of Diamond Poems as a Teaching Tool 
The evaluation of students' perceptions of Diamond Poems utilized a Likert scale 
questionnaire, yielding very positive responses. The data revealed mean scores between 4.3 
and 4.7, indicating strong approval from students regarding different aspects of the activity. 
Notably, students felt that Diamond Poems significantly enhanced their vocabulary learning, 
with a mean score of 4.5 for the statement, "Diamond Poems have helped me learn new 
vocabulary" (Item no. 1). This high rating suggests that students recognized the effectiveness 
of this creative approach. 
 

Students also expressed enjoyment in participating in Diamond Poems activities, 
scoring 4.6 for "I enjoy writing Diamond Poems in class" (Item no. 2). This enjoyment likely 
boosted their engagement and motivation. Additionally, a mean score of 4.4 for "I feel more 
confident using new vocabulary after writing Diamond Poems" (Item no. 3) indicates that 
students felt more assured in their vocabulary use due to the intervention. 

 
The creativity fostered by Diamond Poems was particularly well-received, with a mean score 
of 4.7 for "Diamond Poems allow me to be creative with my writing" (Item no. 4), 
underscoring the importance of creative expression in their learning. The statement "Writing 
Diamond Poems makes learning vocabulary more interesting" (Item no. 5) received a mean 
score of 4.6, reinforcing the idea that the activity made vocabulary acquisition engaging and 
enjoyable. The mean score of 4.3 for the ease of writing Diamond Poems suggests that 
students found the task accessible. Finally, a mean score of 4.5 for "I participate more in class 
when we do Diamond Poems activities" (Item no. 7) indicates increased classroom 
participation, likely driven by the engaging nature of the activity. Table 3 summarizes the 
results from the Likert scale questionnaire assessing students' perceptions of Diamond 
Poems.  
Table 3 
Findings from the Questionnaire  

 

Items Mean  

1 Diamond Poems have helped me learn new vocabulary. 4.5 

2 I enjoy writing Diamond Poems in class. 4.6 

3 
I feel more confident using new vocabulary after writing Diamond 
Poems. 

4.4 

4 Diamond Poems allow me to be creative with my writing. 4.7 

5 Writing Diamond Poems makes learning vocabulary more interesting. 4.6 

6 I find it easy to write Diamond Poems. 4.3 

7 I participate more in class when we do Diamond Poems activities. 4.5 
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Qualitative feedback from students reinforced the quantitative data, with comments 
emphasizing the engaging and stimulating aspects of Diamond Poems. Students valued the 
combination of structure and creativity, which made vocabulary learning enjoyable and 
effective. This feedback supports the high ratings for creativity and enjoyment, highlighting 
that structured, creative activities can boost motivation and engagement in the classroom 
(Werner, 2020). The positive responses from students align with the significant improvements 
seen in vocabulary test scores, emphasizing the effectiveness of Diamond Poems as a teaching 
tool. The high ratings for creativity, enjoyment, and perceived learning benefits indicate that 
students found the activity both engaging and valuable for their vocabulary development.  
 
However, it’s important to recognize the potential limitations of structured activities. While 
Diamond Poems encourage creativity and engagement, it's crucial to balance this with 
opportunities for spontaneous expression to support overall creative development. Including 
such opportunities could enhance the effectiveness of Diamond Poems by allowing students 
to explore vocabulary in more diverse and flexible ways. This balanced approach will help 
maximize the benefits of the activity while addressing any constraints related to its structured 
nature. 
 
Potential Challenges in Implementing Diamond Poems 
The implementation of Diamond Poems in the classroom faced several logistical challenges, 
according to teachers. Key issues included time constraints and limited resources. Teachers 
reported that incorporating Diamond Poems into the existing curriculum required more time 
than was available, with an average preparation time of 1.5 hours per activity, compared to 
the allocated 1 hour. There was also a shortage of necessary materials, such as writing tools 
and visual aids; for example, 60% of teachers indicated they lacked enough visual aids to 
effectively support the activity, which affected the overall execution of the intervention. 
 
Feedback from teachers and classroom observations highlighted the practical challenges of 
using Diamond Poems. While teachers acknowledged the benefits for vocabulary learning, 
they noted the significant preparation and support required. One teacher remarked, "The 
structured nature of Diamond Poems requires a lot of upfront preparation. Without adequate 
resources, it's challenging to implement effectively." This aligns with Smith’s (2020) critique 
of structured activities, which can be resource-intensive and demand substantial instructional 
support. Classroom observations revealed that students were highly engaged during Diamond 
Poem activities, but logistical issues like time management were apparent. About 50% of 
observed classes exceeded the planned time for these activities by an average of 20 minutes, 
indicating difficulties in fitting them into the regular schedule. Additionally, 40% of teachers 
reported that insufficient materials, such as reference guides and writing aids, hindered the 
intervention's effectiveness. 
 
The integration of quantitative and qualitative data shows that while Diamond Poems offer 
significant educational benefits, practical challenges exist in their implementation. Teachers’ 
concerns about time management and resource needs reflect a broader issue noted in the 
literature, suggesting that structured activities often require careful planning and additional 
support for effective classroom integration (Smith, 2020). To address these challenges, 
educators may need further training on implementing structured activities and access to 
more comprehensive resources. This could involve developing ready-made templates, 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 4 , No. 1, 2025, E-ISSN: 2226-6348 © 2025 

129 

providing visual aids, and allowing more time for preparation and execution. By tackling these 
logistical issues, the implementation of Diamond Poems can be improved to better support 
vocabulary learning and maximize the benefits of the intervention. 
 
Conclusion 
This study examined the use of Diamond Poems in ESL primary school classrooms, focusing 
on three main research questions: their effect on vocabulary development, students' 
perceptions of the method, and possible implementation challenges. The findings showed 
that Diamond Poems significantly improved vocabulary acquisition, with a noticeable increase 
in vocabulary scores—mean post-test scores rose to 75 from a pre-test average of 45. 
Document analysis further indicated that students used vocabulary more frequently and 
accurately, demonstrating greater creativity and expression in their writing. These outcomes 
align with Vygotsky's ZPD theory, which highlights the role of scaffolded learning. Students 
reported positive experiences with Diamond Poems, appreciating the creative aspects and 
feeling more confident in their vocabulary use. Questionnaire responses showed high 
engagement and motivation, with ratings between 4.3 and 4.7 out of 5, indicating that 
blending structured activities with creative elements can enhance vocabulary learning. The 
study also identified practical challenges, including the need for extra time and resources and 
difficulties in explaining poem structure. Despite these issues, students showed high 
enthusiasm and participation, suggesting that with improved preparation and support, 
Diamond Poems can be effectively integrated into the curriculum. 
 
The findings of the study align with Vygotsky's ZPD theory, highlighting the significance of 
targeted instructional strategies that connect current abilities to potential growth (Zhao, 
2023). The structured approach of Diamond Poems encourages higher-order thinking, 
facilitating deeper vocabulary learning (Nicholas et al., 2021). Additionally, incorporating 
Diamond Poems into a broader curriculum that features open-ended activities can create a 
balanced vocabulary learning experience, promoting both creative expression and natural 
language development (Smith, 2020; Streim, 2022). 
 
In conclusion, this study provides strong evidence that Diamond Poems are an effective tool 
for building vocabulary in ESL primary school classrooms. The significant gains in vocabulary 
scores, positive student feedback, and practical insights from teachers illustrate the 
educational advantages and enjoyable experiences this method offers. While the structured 
format of Diamond Poems supports meaningful learning, integrating them with other open-
ended activities can yield a more balanced and comprehensive vocabulary acquisition 
approach. These findings highlight the potential of Diamond Poems to enhance vocabulary 
learning, suggesting that with sufficient resources and support, their implementation can 
greatly benefit ESL education. 
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