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Abstract 
ChatGPT has emerged as a trend to support education in ELT. However, the review of ChatGPT 
in ELT is still scare although it is essential to maintain educational standards. Thus, this 
systematic literature review identifies the potentials and challenges of integrating ChatGPT in 
ELT. Two databases were used, namely Web of Science (WoS) and Scopus, 17 articles were 
extracted of a total of 362 articles, ranging from 2023 to 2024, with exclusion and inclusion 
criteria taken into consideration. First, the findings indicated four main potentials including 
lesson planning, creation of teaching and learning materials, giving instant feedback and 
improvement of academic achievement. Second, the findings indicated five main challenges 
including less accuracy of information, over reliance on ChatGPT, inadequate alignment with 
cultural contexts, plagiarism and data privacy. These findings suggest there are still gaps in 
research on ChatGPT in ELT. Generally, this review gives skateholders insights regarding the 
use of ChatGPT in ELT and helps researchers in identifying gaps to do research in the future 
for better education.  
Keywords: ChatGPT, English language Teaching (ELT), Artificial Intelligence (AI), Perceptions, 
Technology 
 
Introduction  

Since ChatGPT was launched at the end of 2022, it has become a notable subject in 
educational field (Vargas-Murillo et al., 2023). Educators and students have been trying to use 
it for variety purposes. ChatGPT has the chatbot feature that demonstrates human-like 
conversations across various topics. With the emergence of ChatGPT, it continually broadens 
the scope of education, includes E-learning and online self-learning. It promotes learning 
opportunities for anyone, as acknowledged in the fourth goal of Sustainable Development 
Goals (SDG) which is quality education (Rosa, 2017). It focuses on the need of quality 
education to support industries in the future. Artificial Intelligence (AI) exhibits the capacity 
to revolutionize education to achieve quality, equality and inclusion by 2030 (Nahar, 2024). 
Besides, ChatGPT enables teachers to create innovative and interactive materials in teaching 
English to cater learner’s style in the process of achieving the fourth goal of SDG (Chinonso et 

 

                                           
Vol 14, Issue 01, (2025) E-ISSN: 2226-6348 

 

 

To Link this Article: http://dx.doi.org/10.6007/IJARPED/v14-i1/24781     DOI:10.6007/IJARPED/v14-i1/24781 

Published Online: 26 February 2025 
 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 4 , No. 1, 2025, E-ISSN: 2226-6348 © 2025 

1577 

al., 2023). It is also aligned with Shift 7 in Malaysia Blueprint 2013-2025. It emphasises on the 
maximise use of technologies to expand excess to high quality teaching. However, it takes 
time to make changes to achieve the goal of SDG and Malaysia Blueprint 2013-2025.  

 
ChatGPT had gradually substituted human in many tasks recently, teachers faced 

challenges in the digital age (ElSayary, 2024a). Some teachers were concerned that the 
integration of ChatGPT into educational settings might diminish their role and potentially 
threaten their job. This was evident by a study from Wang et al. (2023). Existing literature 
have begun to explore the benefits, potentials and problems, investigate students’ and 
lecturers’ perceptions on the adoption of ChatGPT in education.  However, the studies about 
how well can English teachers integrate ChatGPT in English language teaching (ELT) remain 
limited. To address this gap, there is a need to explore English teachers’ perceptions on the 
usage on ChatGPT further. This systematic literature review aimed to review the previous 
studies on teachers’ perceptions regarding the adoption of ChatGPT in ELT from 2023 to 2024. 
This systematic literature review offers practical implications of incorporating ChatGPT for 
educators in ELT. It also contributes to a deeper understanding of how ChatGPT can be utilised 
effectively. Thus, previous studies from 2023 to 2024 were reviewed as they revealed the 
current trends of ChatGPT in ELT since ChatGPT was launched at the end of 2022. The 
following are the research questions for this study. 
1. How do teachers perceive the potentials of integrating ChatGPT in English language 

Teaching (ELT)? 
2. What are the common challenges do teachers face in incorporating ChatGPT into English 

language teaching (ELT)? 
 
Literature Review 
Trends of ChatGPT  

ChatGPT gained popularity and interest among professionals from various industries 
since it was introduced starting 2022 (Alharbi, 2023; Haleem et al., 2022). ChatGPT had 
become a trend and it is one of the significant tools to meet the demands in the 21st century, 
especially the education sector.  

 
ChatGPT offers great potentials for the users. It is good at tailoring individuals’ needs 

and preferences. It can imitate various writing styles to suit individuals and preferences that 
can lead to customer service and education(Zhai, 2022). It is smart and able to answer 
complicated answers by understanding and analysing the prompts that will benefit more 
industries for sustainable development (Aljanabi, 2023).  

 
Reviews on ChatGPT in ELT  

Many studies regarding ELT and ChatGPT have been conducted. Previous studies 
highlighted that most teachers possessed positive attitudes towards ChatGPT (Kasneci et al., 
2023; Rahimi et al., 2024). Selvanathan and Narayanan (2024) reported that using ChatGPT 
saved teachers’ time in planning lessons, creating exercises and quizzes. Kasneci et al. (2023) 
stated ChatGPT had potentials to grade students’ work. It was able to identify strength and 
weakness on students’ work in seconds. 

 
 Most studies paid attention to students’ perceptions on the use of ChatGPT. Students 

perceived that ChatGPT helped them to generate ideas in doing assignments and it provided 
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feedback on their writing style (Črček & Patekar, 2023; Escalante et al., 2023). Jowarder (2023) 
reported that students perceived ChatGPT was useful and easy to clarify difficult concepts. 
Ngo (2023) highlighted that Vietnamese university were positive in using ChatGPT for their 
learning but they were aware of the weakness of ChatGPT, especially the reliability of source. 
 
Methods 

This systematic review followed the Preferred Reporting Items for Systematic Reviews 
and Meta Analyses (PRISMA) framework, comprising four stages: identification, screening, 
eligibility, and inclusion, as illustrated in Figure 1. Researchers had utilized PRISMA because 
to its comprehensiveness and versatility compared to previous studies. As a result, the 
objectives of this study and each aspect of the systematic review process were outlined 
below.  
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1: PRSIMA systematic review revised from Page et al. (2021) 
 
Identification 

The initial phase in the systematic review involved identification process as outlined 
in the PRISMA guidelines. Two databases had been selected, namely Web Of Science (WoS) 
and Scopus. A lot of consideration had been made when the key words were included in the 
systematic review. Words related to ChatGPT and ELT were included. Table 1 displayed the 
search string used in this study for each database.  
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Table 1 
Search string used in this study 

Database Search string 

Scopus TITLE-ABS-KEY ( "CHATGPT*" OR "using ChatGPT in teaching English" ) AND ( 
"Teachers' perceptions*" OR "Teachers' acceptance" OR "Teachers' beliefs" OR 
"Teachers' views" OR "teachers' thoughts" OR "teachers' viewpoints" OR 
"language teachers" ) AND ( "English language Teaching*" OR "ELT" OR "English 
as a Second language" OR "ESL" OR "teaching English" OR "English teaching" OR 
"English language teaching practice" OR "teaching practice" OR "ESL" ) 

Web of Science ALL=("ChatGPT" AND "artificial intelligence" OR "AI"AND "English language 
teaching" OR "ELT" AND "English teaching practice" AND "teacher perspective" 
OR "teacher's views" OR "teachers' perception" AND "language teacher" OR 
"English teachers" NOT "students" NOT "Systematic Literature Review") 

 
Screening  

After identifying articles from the database, duplicate articles were removed from the 
databases. According to the initial screening phase, 72 articles were identified in Scopus 
database and 290 articles were found in Web of Science database. 269 articles were removed 
because some studies were systematic literature review, book chapter, conference paper and 
the database were narrowed to focus on education using the filter option, resulting 93 articles 
were screened further using Microsoft Excel.  

 
Table 2 
Inclusion and exclusion criteria  

Inclusion Criteria Exclusion Criteria 

• Studies from 2023-2024 

• Articles from journals 

• Related to teachers’ perceptions 
regarding the usage of ChatGPT in ELT 

• Book chapters 

• Not related to teachers’ perceptions 
regarding the usage of ChatGPT in ELT 

 After selecting articles based on the inclusion and exclusion criteria in Table 2, 17 
articles were included in this systematic literature review. Book chapters were excluded 
because they were lack of comprehensiveness (González-Albo & Bordons, 2011).  
 
Included  

Table 3 showed that there were 17 articles for the systematic review focused on the 
adoption of ChatGPT in ELT. 12 articles were extracted from Scopus database, 5 articles were 
extracted from Web of Science database. The search for relevant literature review was limited 
to publications from 2023 to 2024. The previous studies before 2022 were not included in this 
systematic literature review as it might not accurately present the latest trends of ChatGPT in 
ELT since ChatGPT was launched at the end of 2022. Thus, the publications from 2023 to 2024 
were included in this systematic literature review as they reflected current trends of ChatGPT 
in ELT.  
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Table 3 
Summary of Selected Studies 

Study Database Aim Sample Findings 

Mabuan 
(2024) 
 

WoS To explore 
educators' 
perceptions 
regarding the 
incorporation of 
ChatGPT as a 
pedagogical tool  

115 English 
language 
teachers 

ChatGPT supported ELT by 
improving vocabulary 
expansion, writing practice, 
language fluency, and 
communication skills.  

Adeyele, 
and 
Ramnarain 
(2024). 

WoS To explore teachers' 
knowledge of 
ChatGPT and the 
inquiry-based 
learning (IBL) 5E 
model.  

two distinct 
focus groups of 
Science 
teachers  

It revealed that integrating 
ChatGPT into the Inquiry-
Based Learning (IBL) 5E 
model enhances lesson 
planning, personalized 
instruction, and student 
engagement. 

 Alenezi et 
al. (2023) 

WoS To obtain insights 
into teachers' 
perceptions on the 
incorporation of 
ChatGPT into 
language learning 
for special 
education. 

199 teachers  Teachers showed positive 
attitudes toward ChatGPT’s 
role in facilitating 
communication and language 
learning. Teachers expressed 
that ChatGPT could 
potentially replace traditional 
teaching methods.  

Wang et al.  
(2024) 

WoS To investigate the 
impact on learning 
motivation and 
cognitive load and 
its effectiveness in 
instructing English 
reading 
comprehension. 

42 
undergraduate 
students 

ChatGPT provided high 
quality reading 
comprehension questions 
aligned with expert-crafted 
questions and undergraduate 
students showed 
improvement in students’ 
reading comprehension 
abilities.  

Marzuki et 
al. (2023) 

WoS to evaluate Artificial 
Intelligence (AI) tool 
for writing and 
analyse their impact 
on student writing 

4 EFL teachers 
from three 
distinct 
universities  

It found that AI technologies 
like ChatGPT can help 
students overcome creative 
barriers and generate ideas, 
but teachers advised against 
overusing them. 

Gustilo et al. 
(2024) 

Scopus  To investigate 
advantages and 
hindrances of  
ADWTs 
(Algorithmically- 
Driven Writing 
Tools) in education  

100 educators 
from 
universities 

It revealed that teachers 
highly value AI-driven tools 
for supporting educational 
goals but face barriers such 
as limited access, lack of 
knowledge, and concerns 
over academic integrity and 
creativity. 

Galindo-
Domínguez 
et al. (2024) 

Scopus  To find out how the 
teachers AI tools in 
the classroom 

445 teachers  The findings indicated that 
ChatGPT, along with other AI 
tools, is used mostly for 
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content creation. Higher 
education teachers applied AI 
for academic tasks like text 
translation and data analysis.  

Pang et al. 
(2024) 

Scopus  To investigate 
educators’ attitude 
of using ChatGPT to 
give feedback 

19 educators  It revealed that AI 
technologies help improve 
feedback quality for non-
English-speaking instructors.  

ElSayary 
(2024) 

Scopus  To examine 
teachers' views on 
ChatGPT as a digital 
teaching and 
learning tool 

40 teachers  It revealed that teachers 
were benefited from using 
ChatGPT for lesson planning 
and teaching. However, 
challenges of using ChatGPT 
include information accuracy, 
bias and lack of human 
interaction.  

Hieu and 
Thao (2024) 

Scopus  To examine 
teachers' views on 
ChatGPT in fairy 
tale retelling writing 

9 EFL teachers   Teachers highlighted 
challenges related to AI's 
over-reliance, cultural 
context alignment, and 
quality of AI-generated 
language 

Al-khresheh 
(2024) 

Scopus  To explore how 
English language 
teachers view 
ChatGPT's 
pedagogical 
benefits and 
obstacles and pave 
the way for digital 
innovations 

46 English 
language 
teachers 

English teachers emphasized 
ChatGPT’s ability to provide 
instant feedback and 
customize learning pathways. 
However, challenges such as 
over reliance, cultural 
awareness, and diminished 
creativity were revealed.  

Bao and Li 
(2023) 
 

Scopus  To gain insights into 
how GSIs explore 
and perceive 
ChatGPT and the 
methods of utilizing 
ChatGPT in 
language teaching 

5 graduate 
students  

It highlighted that ChatGPT 
was mainly used as an 
advanced search engine, with 
teachers emphasizing the 
importance of writing 
effective prompts for better 
outcomes. Limitations in 
language level adjustment 
were highlighted.  

Yeh (2024) Scopus  To provide insights 
into the ways in 
which AI can 
improve language 
instruction by 
personalizing 
content and 
fostering the 
development of 
communicative 
skills 

13 in-service 
teachers 

Teachers revealed that AI can 
improve language instruction 
by enabling them to develop 
interactive and adaptive 
learning materials that 
enhance students' listening 
and speaking competencies. 
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Evmenova 
et al. (2024) 

Scopus  To investigate the 
teachers who deal 
with multilingual 
students, both 
those with and 
without disabilities, 
regarding the 
ChatGPT 
applications in 
language learning. 

137 teachers  Teachers reported that 
multilingual students found 
concerns about ChatGPT’s 
impact on creativity, critical 
thinking, and academic 
integrity, though teachers 
saw potentials for supporting 
Universal Design for Learning 
(UDL) principles. 

Alammari 
(2024) 

Scopus  To find out how 
artificial intelligence 
in education was 
implemented in the 
Saudi education 
system 

125 educators  It revealed a dual perspective 
on AI integration, recognizing 
its potential for personalized 
learning but also raising 
concerns about plagiarism.  

Su and Yang 
(2023) 

Scopus  To investigate the 
potential, 
advantages, and 
obstacles of 
ChatGPT in the field 
of education 

10 preschool 
teachers  

Although ChatGPT has the 
potential to enhance lesson 
planning, it is necessary to 
address challenges such as 
hardware issues, a shortage of 
resources, and accuracy 
concerns.  

Synekop et 
al. (2024) 
 

Scopus  To examine and 
compare the 
attitudes and 
perceptions of 
students and 
instructors 
regarding the use of 
ChatGPT in ESP 
education. 

22 teachers 
and 60 
students  

It revealed differences in 
perceptions of academic 
integrity from teachers and 
undergraduate students. 
Teachers emphasized the 
need for restrictions on AI 
use in assignments.  

 
Data Analysis Procedure  

All articles were exported to a reference management program, Mendeley. A thematic 
analysis was used to determine the major themes addressing the research questions:  
1. How do teachers perceive the potentials of integrating ChatGPT in English language 
Teaching ELT? 
2. What are the challenges do teachers face in incorporating ChatGPT into English language 
teaching (ELT)? 
 
Results  
The articles were analysed and categorised into theme to answer the research questions. The 
potentials and challenges of ChatGPT in ELT were tabulated and reported in this section.  
Research Question 1: How do teachers perceive the potentials of integrating ChatGPT in 
English language Teaching (ELT)? 
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Table 4 
Potentials of Integrating ChatGPT in ELT  

Potentials Studies 

Lesson planning Su and Yang (2023), Adeyele and Ramnarain (2024) 

Creating teaching and learning 
materials 

Bao and Li (2023), Yeh (2024),  Al-khresheh (2024), Galindo-
Domínguez et al. (2024), 

 Wang et al. (2024) 

Give feedback Al-khresheh (2024), Bao and Li (2023),   Pang et al. (2024) 

Enhance academic performance Alammari (2024), Hieu and Thao (2024), Synekop et al. (2024), 
Mabuan (2024) 

 
Table 4 showed the potentials of integrating ChatGPT in ELT. These potentials of 

integrating ChatGPT were sorted from 17 studies. This systematic literature review identified 
four main potentials of ChatGPT usage in ELT as these four main potentials were highlighted 
in recent studies. Two studies from Adeyele and Ramnarain (2024) and Su and Yang 
(2023)reported that using ChatGPT helped teachers to plan lessons.  

 
Besides, five studies highlighted that ChatGPT helped English teachers to create 

teaching and learning materials. Bao and Li (2023) revealed that it was easy to prompt 
ChatGPT to make teaching and learning materials. (Yeh, 2024) reported that ChatGPT could 
assist teachers to create diverse textual materials including thematic karaoke materials. (Al-
khresheh, 2024) revealed that teachers found ChatGPT was accessible for them to make 
differentiation tasks for students. Galindo-Domínguez et al. (2024) stated primary and 
secondary school teachers showed positive attitude of using AI to create teaching content. 
Wang et al. (2024) revealed ChatGPT had the ability to create high quality reading 
comprehension questions.  

 
Other than that, three studies reported that ChatGPT could help the teachers give the 

students immediate feedback. Al-khresheh (2024),  Pang et al. (2024) and Bao and Li (2023) 
highlighted that ChatGPT helped teachers to notice errors in grammar and writing styles 
effectively.  

 
Four studies revealed ChatGPT could enhance academic performance. In the study 

from Mabuan (2024), several teachers reported that ChatGPT provided learners opportunities 
to practice language skills beyond the classroom that could arouse learners’ interest to learn 
language skills.  Synekop et al. (2024) revealed that ChatGPT could be used in teaching English 
to help the students to enhance their general knowledge and language skills. In Hieu and Thao 
(2024)’s study, ChatGPT could enhance creative writing and storytelling. In Alammari (2024)’s 
study, teachers expressed they saw an improvement in students’ academic when ChatGPT 
was adopted in lessons.  

 
 
 
 
 
 
 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT  
Vol. 1 4 , No. 1, 2025, E-ISSN: 2226-6348 © 2025 

1584 

Research Question 2: What are the common challenges do teachers face in incorporating 
ChatGPT into English language teaching (ELT)? 
 
Table 5 
The Challenges of Integrating ChatGPT in ELT   

 Challenges  Studies 

Less accuracy of information ElSayary (2024b),  Hieu and Thao (2024), Evmenova et al. 
(2024), Gustilo et al. (2024), Su and Yang (2023) 

Over reliance on ChatGPT Hieu and Thao (2024),  Al-khresheh (2024), Marzuki et al. 
(2023), Evmenova et al. (2024), Alammari (2024), Mabuan 

(2024) 

Less aligned with cultural 
contexts 

Hieu and Thao (2024), Al-khresheh (2024), Bao and Li (2023) 

Plagiarism Alammari (2024), Synekop et al. (2024),  Mabuan (2024) 

Data privacy Hieu and Thao (2024), Alenezi et al. (2023), Mabuan (2024) 

Table 5 showed that the challenges of incorporating ChatGPT in ELT. These challenges 
were sorted from 17 studies. This systematic literature review had identified challenges that 
educators faced in integrating ChatGPT in ELT as these five main challenges were in 
highlighted in recent studies. Five common challenges had emerged which were less accuracy 
of information, over reliance on ChatGPT, less alignment with cultural contexts, plagiarism 
and data privacy.  

 
 Five studies reported that educators were concerned about accuracy of information 
provided by ChatGPT. Hieu (2024), Su and Yang (2023) and ElSavary (2024) reported that less 
of accuracy of information would cause students struggle in their learning. Finding from 
Gustilo et al. (2024) mentioned that inaccurate responses may lead to ineffective learning 
outcomes. Evmenova et al. (2024) stated that teachers who used ChatGPT previously found 
the information was inaccurate.  
 
 Six studies reported that the users would be too dependent on the ChatGPT. Based on 
the studies from Alammari (2024) and Hieu and Thao (2024), they concerned that the 
educators were relied on ChatGPT on daily work.  
 

In Hieu and Thao (2024)’s study, the teachers had the difficulty in aligning with the 
cultural contexts in lesson planning when they used ChatGPT. The finding from Al-khresheh 
(2024) showed that ChatGPT lacked of cultural sensitivity in planning lessons. Bao and Li 
(2023) revealed that ChatGPT had the limitation to adjust the language difficulty level.  

 
Three studies from Alammari (2024), Mabuan (2024) and Synekop et al. (2024) stated 

the use of ChatGPT encouraged the learners to cheat. (Mabuan, 2024)revealed that teachers 
were concerned that students would cheat or plagiarise as responses can be generated in 
seconds. Synekop et al. (2024) highlighted doing assignment using ChatGPT violated academic 
integrity rules. Alammari (2024) revealed university students utilised AI tools in doing 
assignment that would lead to plagiarism.   

 
One of ethical concerns of using ChatGPT is data privacy. Three studies from Alenezi 

et al. (2023), Hieu and Thao (2024) and Mabuan (2024)  highlighted that the teachers 
expressed security concerns when using ChatGPT.  Mabuan (2024) emphasised that teachers 
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played a crucial role to inform learners that entering personal information might lead to the 
risks of revealing personal information. Hieu and Thao (2024) highlighted that there was a 
high tendency of generating inappropriate content if the users shared personal data in 
ChatGPT. Alenezi et al., (2023) revealed that ChatGPT was not safe and it might lead to 
exposure of sensitive information. Even though ChatGPT brought users convenience, these 
findings helped the researchers to understand the challenges of integrating ChatGPT in ELT. 
Hence, these findings proved that the researchers intended to help the participants and the 
researchers to be aware of the consequences of utilizing ChatGPT.  
 
Discussion  

The findings highlighted the potentials and challenges regarding use of ChatGPT in 
ELT.  Firstly, the findings highlighted that ChatGPT assisted the teachers to create teaching 
and learning materials. These findings showed that the transition from traditional methods 
to the current trend which was employing AI in education. The teachers found ChatGPT saved 
their time to plan lessons because they found it was easy to use and they were positive to use 
technology. It was consistent from the studies from Ashfaque et al. (2020) and Rajendran and 
Yunus (2021) . It showed that teachers applied pedagogical skills using ChatGPT in ELT to 
motivate the learners and eventually showed improvement in academic. These were 
consistent with the studies from Yunus and Abdullah (2011) and Nordin et al. (2010).  

 
Secondly, the findings reported that ChatGPT could give teachers instant feedback, 

especially in grading written work. There were several studies revealed giving students 
feedback in writing was essential so the students could review and notice mistakes. It was 
beneficial for the students who struggled in writing. It also provided a safe environment to 
practice oral language. These findings were consistent with a study from Meo et al. (2024) 
and Shi (2024).  

 
Thirdly, the teachers perceived that integrating ChatGPT could enhance students’ 

academic performance based on the findings. These findings showed that the adoption of 
technology could arouse learners’ interest to learn language. These findings were consistent 
from a study from Wil et al. (2019) . Wil et al, (2019) highlighted that social media was a 
platform where the students could create the content to express themselves as not everyone 
enjoyed learning language through tuition classes and books.  

 
Despite ChatGPT offered several benefits in ELT in this review, this review also 

identified challenges of incorporating ChatGPT in ELT. The findings from the studies revealed 
that ChatGPT provided less accuracy of information. It meant that if the users did not provide 
a clear and concise prompt, the users might not get information they needed. The information 
that ChatGPT provided maybe less accurate as it did not provide the information from reliable 
sources. This finding was consistent with a study from Islam and Islam (2024). Hence, it is 
necessary to check the reliability and validity of the information.  

 
Besides, the findings reported that the teachers were concerned that over-reliance on 

ChatGPT. Dependence on ChatGPT could encourage cheating and dishonesty. This is because 
instant feedback provided by ChatGPT could hinder students from developing critical thinking 
skills (Ridzuan et al., 2024). As ChatGPT provided less accurate information so the lesson plans 
that suggested by ChatGPT might not suitable and relatable to the learners’ cultural context. 
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This was consistent with a study from Japoshvili-Ghvinashvili and Suleman (2023). Teachers 
should identify learners’ learning strategies to cater individual differences (Bayuong et al., 
2019). Teachers should have a real interpersonal communication with the students to 
understand them better.  

 
Lastly, the findings showed that the teachers expressed concern about data privacy 

when they used ChatGPT. The introduction of ChatGPT and other AI tools brought up a 
number of problems that required further investigation (Baskara, 2023). Training and 
guidelines should be provided for the teachers to overcome ethical issues (Jerry & Yunus, 
2021). Teachers should be equipped with ICT skills for future of education (Lubis et al., 2011). 
Thus, it is essential to provide training and guidelines so the teachers were confident in using 
ChatGPT in ELT.  
 
Conclusion  

In conclusion, this systematic literature review identified four common potentials of 
integrating ChatGPT in ELT including save in planning lessons, creating teaching and learning 
materials, giving instant feedback and enhancing academic performance, whereas this 
systematic literature review identified five common challenges of incorporating ChatGPT in 
ELT including less accuracy of information, over reliance on the use of ChatGPT, less alignment 
with cultural contexts, plagiarism and data privacy. Thus, the gap has been filled. One of the 
limitations of this review is there are studies focus on different countries and different 
educational levels including kindergarten, primary, secondary and higher education. It can be 
challenging to generalise the findings in ELT settings. However, this limitation opens up a new 
opportunity for future research. Future research can address how ChatGPT can be integrated 
in teaching different language skills. This systematic review addresses significantly to the 
knowledge gap which is essential for achieving fourth goal Sustainable Development (SDG) 
goal and Shift 7 in Malaysia Blueprint 2013-2025.  
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